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ABSTRACT

S.0.F.T,L.Y. is a tecnage peer-group activities programme (5 8
teenagers per group with 1 adult). SLlected participants lacked
socially relevant skills for interacting, do not plan or use their
leisure time constructively (especially juvernile delln&uents)
isolate themselves, have low self-esteem.,..,or are normal teenagers,
wvho are included to create a balance in the direction of
community norms, Aims of the programme were:- to develop socially
relevant SAiWIS, develop an awareness of options, teach skills to
create further options, teach decision-making, planning and
organlsatlunal skills (being at the same time aware of the effects
of the choice on self and others), and reduce recidivism., The
evaluation project was carried out to determine whether the aims
were being achieved, 39 S.0.F.T.L.Y. participants were successfully
matched with a comparison group of similar size., Pre and post
Community Integration, Jesness Inventory and Recidivism measures
were used to assess btoth groups, Results indicate that whilst
S.0,F.T.L.Y, has some merits (i.e. enjoyable to participants,
inexpensive compared to alternate techniques, leads to merginally
more effective contrel of antisocial behaviour while operating,
and increased usage of certain opticns), its neutral effects and
costs in terms of----serious recidivism on cessation of the
intervention, possible group dependence and some suggested retarded
normalisation of attitudes relevant to social functioning----makxe
it an ineffective technique in comparison to non—lnterventlon.
Recommendations are made concerning the modification of +ne
technique,
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INTRODUCTION:

The S.0.F.T.L.Y, programme evolved within the Western Australian
Department for Community Welfare over a period of three years
commencing in 1972, It grew out of an observation by a Children's
Court Magistrate......."that many offenders appearing before him
seemed unable to occupy themselves constructively during their
leisure time", The Department's initial response was to devise

a mini-bike programme Tor a select group of offending youths,

This programme cperated over several years but was criticised on
the grounds that the prcgramme offered a sole activity that was
attractive to only a small group of,offenders.....the activity
_was not relevant to the children's immediate everyday lives..,...it
was moderately expensive,....youths had to travel to a central
location away from the normal environment.....and some youths
continued to offend, particularly after they had completed the
programme,

The alternative programme was a variable activity, peer-group
programme operated in several regions within the Perth Metropolitan
area, Soon after the commencement of this programme it was

-"Vea-(‘-ta—'l +’\ Aon atrnpn +ha mavd gine nf oyrer nra
i L ne) Cuyu,c.s_.c': A€ MaXimisSin L \—Al.le_\. lcniv ) g“"'

opportunltLes to learn social skills, for each selected activity.’
Hence S.0.F.T.L.Y., emerged as a fully fledged programme having as
its aims:-
"The assistance of those children who are
having difficulty functioning in society
(i.e. those who repeatedly break
society's standards) to

1, develop an awareness of the existing options in their
community,

2, learn the skills for creating further relevant options.

3., make appropriate choices, and, in doing so experience
the effects of their choice on themselves and on others

and
4, having made their choice, plan and put into effect
responsible behaviour", (see S.0.F.T.L.Y. Booklet, Appendix JX)
The merits of the programme were thought to be: (for details, see
S.0.F.T.L.Y. Booklet, Appendix IX)
a) rapid learning of socially relevant skills

b) more effective generalisation of learning

¢) a lower probability that deviant children would be
labelled or stigmatised

d) the programme made use of a natural developmental stage
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e) it was highly enjoyable for the participants
f) it was inexpensive
g) and most important, it seemed to be reducing recidivism

In respect to the latter point, a retrospective analysis of
children's recidivism rates was carried out in early 1975 for 32
children who had participated in seven groups between January
1973 and December 1974, The results indicated a twenty-five
percent (25%) decrease in Court appearances in the first post-
programme six month block compared with the pre-programme six
month block, Appearance rates returned to the pre-programme
level in the second post-programme six month block, The
interpretation of this result was that the programme was probably
having only a short term effect, (Refer to Graph I).

This probe data was too general and-incomplete to draw any firm
conclusions, Moreover, there was no control data with which to
compare it.Jt was therefore decided to evaluate the programme to
determine if it was effective, whether it achieved its aims and
finally, whether the merits attributed to this particular kind of
technique were in fact demonstrable strengths,
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LITERATURE REVIEW:

ﬁuring the 1950's, 60's and early 70's, delinquency prevention
projects were being experimented with throughout the world
because. of increased Jjuvenile crime rates, and the failure of
institutional programmes to transfer their good effects from
the institutional environment to the community, With respect
to the latter, outcome indices such as parole performance and
recidivism were consistently indicating no effects or
deteriorations on re-entry to the community (Moos, 1975).

“Witmer and Tufts, 1954 (Reported in Wright & Dixon, 1977)

seem to have been one of the first groups to review the
effectiveness of preventive juvenile delinquency projects, Their
review produced little concrete evidence on the effectiveness
of such pfojects because they found that exceedingly few
projects had been evaluated., The few projects that had been
evaluated produced data of a highly subjective nature, and the
evidence that emerged indicated little in the way of programme
effectiveness, Witmer & Tufts apparently attributed the lack
of research to the imbalance in publicly available funds —
massive federal furmding (i.e. U.S.A.,) was available for service
projects but very little for research,

Amos, Manella & Southwell, 1965; Beck & Beck, 1968; Harlow, 1969
and Wheeler, Cottrell & Romasco, 1970 carried out similar reviews
with almost identical results,

In one of the most recent reviews, Wright & Dixon (1977) examined
6600 papers describing "community prevention and treatment of
Jjuvenile delinquency" programmes. Only 96 reports (or 1% of all
reports) were found to contain some form of empirical data on
project effects --- many were low in both scientific validity and
policy utility, They concluded that no delinquency prevention
strategies could be definitely recommended. :

The literature seems to contain no identical projects to
S.0.F,T.L.Y. Nevertheless, there are some reports on preventive
delinguency interventions which do have some relevance to the.
current project:-
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Recreation Projects
Street Corner Programmes
Area Projects

Mini-Bike Programmes

Outward Bound Programmes
Recreation Projects: . ;

Reports in the literature indicate that these projects have

been of a general, non-specific nature where groups of non-
selected children attend a programme for planned leisure
activities, Evaluations have generally been highly subjective,
with follow-ups and comparison groups usually lacking.

Results have been neutral (indicating '"no effect") or
occasionally, siightly positives 5.0.F.T.L.Y.'s resemblance

to these projects is that it is also a leisure programme. i

Street Corner Programmes:

Street-corner programmes developed partly as an answer to

the failure of recreational projects to demonstrate an ability
to markedly reduce delinquent behaviour., The strategy of
street-corner workers was to make contact with juvenile gangs,
gain their confidence and then direct their disruptive
energies into positive channels, But the idea has not

proven viable. DNot only have the traditional street-corner
preogrammes failed to prove that they can significantly reduce
delinquent behaviour (Wright & Dixon, 1977) but there is some
evidence that they may increase the cohesiveness of the gang
and thereby indirectly influence the gang to further exploits

(Xlein, 1969).

S.0.F.T.L.Y. resembles these programmes in the sense that it
is also a peer group programme. However, it differs in a
number of other respects. For example, the S.0.F.T.L.Y.
facilitator spends moée time with his group (6 to 10 hours
per week) than the street-corner worker (5 minutes to an hour
per week) =--- both vrogrammes make use of naturally occurring
groups, out in 5.0,F.T.L.Y., the groups are modified to keep
the negétive influences in the minority ~-- S,0.F.T.L.Y.
emphasises getting parents to be present and interested ---

and so on,.
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Area Projects:

The area approach assumes that delinquency in slum areas stems
from a lack of neighbourhood cohesiveness and a lack of
residents' concern about the welfare of their children., Area
projects attempt to involve people in changing the character
of their neighbourhood, and thereby make it a better place for
children to grow up.

Very few area projects have been evaluated. Wright & Dixon,
1977 found mildly positive reports in the few studies they
could find. However, almost all the reports on the projects
suffered from lack of comparison groups, lack of follow-up

nformzticn and a heavy reliance on subJective opinion.

Two area projects are currently operating in Western Australia
- one in Carnarvon and the other in Roebourne. Both projects
have produced a major reduction in delinquency and recidivism
over 2% years, FEvaluations of both can be criticised from the
point of view that they did not use comparison groups and
there is some reporting of subjective data.  (Hornby,
Nicholson & Péntz, 19785 Dufty, 1977, 1978; Leung & Robinson,
1977).

S.0.F.T.L.Y. has some elements in common with these Western
Australian and overseas projects. It operates on similar lines
but the tasks and goals differ to a lesser or greater extent
when compared to various area projects.

Mini-Bike Programmes:

Mini-bike programmes have been used by the American Y.M.C.A.
(Wright & Dixon, 1977) as a tool to establish rapport between
youth and project staff. T?e objectives of the programme were
to reduce recidivism, reduce deiinquency, improve attitudes

and improve self-regard. The evaluation reports indicate that
the project was successful in reducing recidivism. However,
examination of the revorts indicates that there was no follow-

up and there was da heavy relisnce on subjective opinions.
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The Western Australian programme, previously mentioned,
also produced a similar résult; i.e, reductions in
offending while the programme was operating and an increase
in offending after the programme was completed,

e) Outward Bound Programmes

The first Outward Bound School was established in Aberdovey,
Wales, in 1941 in order to train merchant seamen for
survival during the battle of the Atlantic. The initial
success of the programmes has resulted in the establishment
of Outward Bound Schools in many parts of the world (e.g.
Britain, U.S.A.). Each school adapts a programme according
to its own physical environment. These school programmes
stress (1) physical conditioning such as running, hiking,
and swimming; (2) technical training such as the use of
speciaiised tools and equipment, camping, cooking, map
reading, navigation, life-saving, drown-proofing and
solo-survival; (3) safety training; and (4) team training
such as rescue techniques, evacuation exercises and
firefighting. Kelly and Baer (1969) have shown that this
kind of programme (for groups of 12 boys, one boy per group
being a delinguent) promotes pcsitive change in the social
attitudes and self concept for male delinquents.

The programme is similar to S.O.F.T.L.Y. in that it offers
training in survival skills for small groups of teenagers,
However, it differs from S.O0.F.T.L.Y. in that delinquents
form a much smaller minority in the outward bound
programmes; and the outward bound programmés are of much
longer duration.

In conclusion, the research literature at the time when the
evaluation of S.0.F.T.L.Y. was being considered (and since then),
shed little light on the direction the evaluation ought to take
~--=- to quote Prather & Gibson (1977), "research has found nothing
that consistentiy and unambigucusly makes a difference" to
delinquency &nd recidivism, Results from previous programmes with
comparable elements indicate that S.0.F.T.L.Y. is not likely to
produce startling results, Most preventive delinqhent research

with comparable elements has produced mildly positive or neutral
results. In some studies mild negative effects have emerged.
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METHOD

SUBJECTS :

Each divisional office organised and supervised its own peer
group. The divisional officers selected the teenagers to
participate in the peer groups. The teenagers had come to the
divisional officers' attention through court action, parental
approach or from the divisional files, The teenagers chosen
to participate in a particular peer group were all of the same
sex, of similar age, and for practical reasons (i.e. transport)
lived within close proximity of each othef. Where possible the
groups were composed of naturally occurring peers who had been
involved together or separately in the same or similar deviant
behaviour. Other considerations in choosing the members of a
peer group included:

I) VWhether it was felt the teenager would benefit from the
peer group experience, This decision was based on whether
the teenager displayed one or more of the following

characteristics:~-

a) Lack of social skills.

b) 1Irnability to plan leisure time.

c) Isolated or not belonging to any group.
d) 1Inability to interact with peers.

e) Low self-esteem,

1I) Within each group a balance between the more serious
disruptive offenders, and minor offenders was sought ---
serious offenders always being the group minority.

In all,10 peer groups were included in the S.0.F.T.L.Y.
evaluation. The number of teenagers in each group ranged
from four to seven, the mean number of children per group
being 4.6, Of the 46 teenagers who were selected to
participate in the peer groups, only 43 were assessed at

baseline. The remaining 3 who were not assessed comprised:=
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(i) 2 teenagers who had previously participated in a
peer group.
(ii) 1 teenager who did not wish to be interviewed.

A further four subjects who participated in the peer group
on only one or two occasions were also deleted from the
experimental group (one was deleted because of low
intellectual ability agd failure to fit in with the rest:
of the group; the remaining three seriously offended after
the commencement of their group and were admitted to a
maximum security facility). Thus the experimental group
consisted of 10 peer groups with 39 participants,

A control group of 39 teenagers was selected (for an
outiine of The problems relating to the selection of

the control group refer to discussion). The control
subjects were matched to the experimental subjects on a
one-to-one basis controlling for the following variables:~

( i) Sex.

( ii) Chronological Age (within 6 months).

(iii) Offending history in 6 month period prior to the
initial interview; matching with respect to the tot
number of offences and appearances over this period
The length of history of offending and seriousness

- of offences was also taken into consideration,

{ iv) In addition, demographic data (i.e. racet
guardianship, parental figures, nationality of
parental figures, work involvement of parental
figures), and a measure of intellectual
capacity were obtained to determine the
similarity of the experimental and control gr‘oupf
with respect to these factors, (Refer to Appendix
I1I, Tables 2.1, 2,2 and 2.3 for details of this

data). ‘

1.% and 1.4 shows

ction of Tables 1.1, 1.2,
o ontrol

that a c¢lcse matching-of experimental and ¢

subjects was achieved,

al
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TABLE 1.1 SEX DISTRIBUTION FOR (E) & (C) GROUPS
Sex
Group Male Female
(E) 34 e 5
(c) : 34 5
TABLE 1.2 AGE DISTRIBUTICN FOR (E) & (C) GROUPS
Age
in Years 12 1 1% 14 | 15 or More
Group
(E) 6 8 18 7

(C) 4 N 13 8

¥* 2 not significant at .05 level ¥

TABLE 1.3 COMPARISON OF THE NUMBER OF MINOR* AND
MULTIPLE* OFFEMDERSIN (E) AND (C) GRCUES
Age in Years
13 o : .
| Group Minor Offenders Multiple Offenders
(E) 26 12
(c) 31 8

’)(2 not significant at .05 level

*Minor Offender: 1 or less appearance (Court/Panel) in total
period preceding peer group intérvention {or
initial interview in (C) group).

*Multiple Offender: 2 or more appearances (Court/Panel) in total
period preceding peer group intervention (or
initial interview in (C) group).

(E) denotes Experimental Group; (C) denotes Control Group,

# incl of ,05 was chosen as the level of significance for all
statistical analysis of the data.
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TABLE 1.4 COMPARISON OF OFFENCE RECORDS FOR (E) & (C) GROUFS
Of fenice Panel Or 12 Mths 12 Mths 12 Mths
Record No Record History History History

of of of
Offending Offending Offending
Groups & Probatn.
(E) - 12 9 13 4
(c) 18 7 11 3

7( 2 not significant at .05 level

n collceoted to determ

groups were similar across other relevant demographic dimensions,

the following trends emerged:-

1. There were no differences in percentage distributions with
respect to (a) Race. o
(b) Length of Residence in Australia,
(c) Work Involvement of Parents.

2. There were differences in percentage distributions with

respect to:-

(a) Guardianship:

10% of (E) Ss were wards of the State, whilst 0% of the
(C) S's were wards.

(b) Parental Figures:

A greater percentage of (E) Ss (41.1%) were living with
either a single parent or one natural parent and & step-
parent or de-facto. The percentage for (C) Ss was
(37.3%).

(¢) Nationality of Parental Figures:

A greater percentage of (C) Ss parental figures were

- classified as "Other European".
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(d) Work Involvement = Subjects:

More (C) Ss were working or seeking employment.

(e) Parental Involvement:

In comparison to (E), 18.2% more (C) Ss had been on a

family outing during the previqus week,

3. With respect to the measure of intellectual potential, a
vgn Test analysis yield®d no significant difference between
the (E) and (C) groups' mean I.Q, score. (The mean for
(E) veing 92.4 and for (C) 96.9). (For details of this
analysis refer to Appendix VI, Table 1.)

SELECTION & TRAINING OF PEFR GROUP LEADERS:

Six peer group leaders were involved in the S.0.F.T.L.Y.
evaluation, The peer group leaders were generally tertiary
students with previous experience in werking with young people.
Extremely autocratic personnel were not accepted due to the type
of task they were required to perform.

Training of the peer group leaders tcok the following form:-

i) (a) The peer group leader was given the S.0.F.,T.L.Y.
booklet to read., The supervisor then went through the
booklet with the peer group leader ensuring their
understanding of the aims and goals of the programme.

(b) The supervisor presented relevant examples to
demonstrate leader behaviours required under different

circumstances.

(c) The peer group leader was given the Research Booklet,
(for details of the Research Rooklet refer to assess-
ment measures) and an explanation on how it was to be
completed (refer to discussion for problems relating to
the peer group leader's completion of Research Booklet)

ii) A meeting with the prospective members of the peer group
and their parents was arranged. Impressicns of the teen-

agers, likely management problems, and teenagers
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jinterests were then diséussed with the supervisor,
Where appropriate,verbal role playing of likely problem
areas took place.

iii) Weekly supervision (reporting back of problems
encountered and verbal role play where appropriate)., In
practice this supervision was only once fortnightly, and
for some leaders only bn an intermittent basis,

iv) At the completion of the group, peer group leaders were
required to report on their impressions of the group's
progress and to supply the data collected for reseach
purposes (Research Booklet).

PEER GROUP TREATMENT TNTERVENTIONM:

Once the members of the peer group were chosen, the officer
visited the family, obtaining the permission‘of the parentswEOr
their_éhild's participation in the group and the co-operation of
the participant. The officer also arranged a time for a visi
from the peer group leader., After this the peer group leader
assumgg responsibility for the organisaticen of the group.

! Normally the group met twice a week, once to arrange an activity
f and the other to carry it out, ~ Each peer group

. generally ran from 10-12 weeks, Participation was voluntary,

¢ Throughout the period of peer group operation normal procedures
(as applicable to the individual subject, i.e. probationary
supervisors, counselling) were maintained. The control subjects
experienced these normal procedures ohly,

Where possible the group met at the homes of the members,
rotating among them, so that the burden did not fall totally on
any one set of parents. Another reason was to give all the
parents an opportunity to see what was going on in the group and
to remain interested in their teenagers' activities. (Refer to
the discussion for practical issues and problems of operating the
group meetings in the teenagers' homes).

The actual activities of the group were decided by the group
members with the following restrictions:-

i) The activities were not to be illegal.
ii) The activities were subject to parent approval.
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iii) Activities well beyond the financial resources of the peer
group members were not to be undertaken,

The peer group members were encouraged

to consider a range of

alternatives which would normally be available to their age
group, to decide on a particular activity, plan out how the
activity was to be organised and to share out the tasks involved

in carrying out this plan,

THE ROLE OF THE PEER GROUP IEADER:

Tne role of the peer group leader is one of a facilitator rather
than a leader. Whilst the "leader" can offer suggestions for

activities he must not force activities

. chocse activities that he sees or belie

" productive, The "leader's" role is als

members guidance and assistance in the
activities. For example, if the group
skating, the "leader" may suggest they
telepheone directory and that they ring
opening times, and costs, etc., At the
the next planning session, the "leader®

vod Bln myade A e
IS WiTCUuce 10T Cling

on the peer group members,

ves the community sees as

o one of offering the group
planning and organising of
decides to go roller

look up skating rinks in the
up to enguire about

end of each activity or at
attempts to draw out

aspects of the consequence of the activity both to the peer group

members and to others who may have been

For a detailed description of the activ

affected by it.

ities participated in by the

peer groups, the hours of involvement and skills taught within the

_group, refer to Appendix II.

ASSESSMENT - TIME SCALE, PROCEDURE & MBASURES:

Each subject in the experimental and th

e control group was

assessed twice, The initial assessment for the experimental

subjects was carried out just prior to

respective peer grecups. The second ass

the commencement of their

essment, six months after

the commencement of the peer group. The control subjects were not

yoked in time to their matched experimental subjects. The second

assessment for a control subject was carried cut six months after

his initial assessment. 9 experiment
have been assessed for a third time in
interviews,

al and % control subjects

12 month follow-up

v

i T A

o
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Assessment Procedure:

Each subject was given an initial battery of tests; the
Community Integration Questionnaire, tne Jesness Inventory, and
the Binet Vocabulary Test, A further measure, the Least
Preferred Co-Worker Scale was administered to the experimental
group only in the initial interview, and to the peer group
leaders. Court records for each subject were also obtained.
Only the Community Integration Questionnaire and the Jesness
Inventory were administered in the 6 and 12 month follow-up
interviews, The tests were all given by the research officer as
a face-to-face interview in the teenager's home. Each interview
took between 1% to 1% hours. The interview situation was made as
informal and relaxed as possible, Despite both the length and
majority of subjects were willing to participate in the second

6 month follow=-up interview,

Assessment Measures:

I) Community Integration Questionnaire

(Refer to Appendix Ia for a full copy of the questionnaire).

This questionnaire was developed to measure a child's
integration into his community. Many of the questions were
borrowed from a delinquéncy survey carried out by Mr. R,
Sanson-Fisher and Miss B, Mulligan, Nyandi, Western
Australia, (1975). The questionnaire is administered by
the interviewer., Both the interviewer and the child have

typed copies of the questionnaire so that the child can read

along with the interviewer and answer the questions. The
questionnaire covers the following areas:-

7. General information - this was filled out prior to
seeing the child and included such things as name, seX,

age, race, guardianship and Court record.

Factors influencing the child’svcapacity to integrate.

N .

This section measured those variables which inhibit,
prevent or encourage a child to integrate and include:-

i
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(a) The child's background (e.g. whether he goes to
school, or is an immigrant, or has friends, etc.).

(b) The background of the child's parents (e.g. whether

the child has parents, or if they have a job, etc.)
(c) The child's home environment (e.g. is there a T.V. *
set . in the home, dces his parents have a car that
goes),

(d) Community involvement (e.g. do outsiders intrude
into family life).

{e) Soucial skills (e.g. does he know about laws that
affect his everyday behaviour, does he know how to
apply for a job, can he manage money, etc.).

3.. Parent participation in the child's 1ife. This section
covered parent behaviour, their interest in their child, -
etc,

L, What does the child do in his place of residence? i.e.
child's behaviour in his home (e.g. does he invite
friends to his home, how does he use his time),

5. What does the child do in his community? This section
covered actual behaviour in the community, both
acceptable and unacceptable (e.g. destructive acts,
constructive use of leisure time, awareness of community
resources, etc.).

Jesness Inventory

This is an attitudinal scale consisting of 155 true-~false
items., Two techniques were used to analyse the obtained
results:-~

1. Jesness Descrivtive Scales (Refer to Appendix I(b) for

a description of scales).

The 11 descriptive scalec assess a variety of attitudes
relevant to social functioning within a community. The
descriptive scales assessed areas of social functioning
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that were difficult or almost impossible to assess
behaviourally.

2. Sequential "I"-- level Classification - Descriptive

Analysis (Refer to Appendix I(b) for description of
scales).

I-Level or level of integration scales aséess a person's
ﬁaturity in terms®'of his philosophy of 1life. The

scales are basesd on the theory that when a person begins
life he is entirely self-centred. The second stage of
maturity occurs when a person becomes aware of the
external world but cannot understand it; he remains
highly self-centred but is frequently frustrated by his
world, This third stage is when he realises that he
can manipulate his environment and that he is not
completely at its mercy. The fourth stage involves a
growing awareness of how his internal world relates *o
the external world and vice versa. There is an )
appreciation of interactions between the two and
consequences are beginning to be understood. Stages
five to seven are ideal stages, with only a few
adults reaching stage five, These stages involve a
complete understanding of interactions with a capacity
to actively do things for the benefit of both himself
and others,

The "I" Level scales were used to provide a further
measure of a person's social attitudes and capacity
to interact with his peers,

III) Stanford Binet Vocabularv Test

A measure of intellectual functioning was included as a
further control variable to ensure that any resulting
difference between (E) and (C) could not be explained by
this factor. The Stanford Binet Vocabulary Test was used
to obtain an estimate of the S's intellectual functioning.
(Sattler, 1974),

Where doubt as to the intellectual capacity of a subject
arose (either through the administration of the Binet
Vocabulary Test, or through the other assessment tools uset
in the interview) further testing was conducted, One (E)
subject was eliminated on intellectual grounds,
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Recording of Group Activity Programme

This consisted of a pocket-size booklet in which the
leader récorded the following information:-

{(2) General Information:

i) The children's names. , .
ii) Age of each child.
iii) Address of each child,

iv) Status of each child.

(b) For Each Meeting:

i) Date.
ii) Who attended.
iii) Activities,
iv) Duration of meeting.

v) Socially unacceptable acts on the part of
children.

vi) Children who participated in:=-
(1) Discussions.
(2) Decision making, planning and arranging.

vii) Number of times leader found it appropriate to
discuss "consequences" of actions.

viii) Descriptions of any social skills taught. |

ix) Leaders degree of involvement in deciding, ’
planning and arranging.

x) Comments,

Least Preferred Co-Worker Scale

Leadership research over the past 10 years has been able to
demonstrate that a group's effectiveness is dependent on an
interaction of factors - no sole variable by itself can

account for a group's effectiveness, The interacting
variables isolated have been the "leader's style", his
"position power"™ in the group, the "task" and "leader-member
relations™, Leadership style is the most difficult variable
to modify and change, and for this reason it has a slightly
greater influence on the interaction between all the
relevant variables,

In the S.0.F.T.L.Y. programme the "leader's" position power

and the task remain constant, while the "leader's" style
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and "leader-member" relations are left to vary from group
to group., Neither leadership style nor leader-member
relations can be controlled, but an indication of their
effects can be obtained through the administration of the
Least Preferred Co-Worker Scale (attached) to both
"leader" and group members, The '"leader's" score on

the scale gives a diregt and reliable indication of his
style. Comparison of the "leader" score with group
member scores allows the level of matching to be

assessed, (Refer to Appendix Ic for a copy of the scale).
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RESULTS

COMMUNITY INTEGRATION QUESTIONNAIRE:

The data from the Community Integration Questionnaire is
presented in table form in Appendix III (Tables 2.1 to 2.7).
The purpose of collection of this data was twofold:-

1., To assess the comparability of the (E) and (C) groups at
baseline with respect to the various descriptive and behaviour-

al measures,

2. To assess the behavioural changes taking place in the (E)
group following their participaticn in the peer group
programme., Unfortunately, a loss of data at the six month
follow-up assessment has reduced the validity of these
comparisons (for details of this loss of data refer to
Appendix III, Table 2.1).

Only a brief point form summary of the relevant results will be
present here,

( i) Demographic Characteristics (Refer Table 2,.1)

a) A summary of the demographic characteristics of the
(E) and (C) group is presented on pages 11-12 of the
Methods section,
""" b) The demographic characteristics of the (E) and (C)
group remained relatively stable over the 6 month
period following the initial assessment.

( ii) School & Work Involvement (R.fer Table 2,2)

a) At baseline 94% of (E) Ss ,were attending school
compared with 62.5% at the 6 month follow=-up assess-
ment. A similar trend though not as significant is
apparent in (C) (87% attending school at baseline, 77%
at 6 month follow-up).
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(1ii) Parental Involvement (Refer Table 2.3)

a) For (E) and (C) 99% of parents accompanied their
children to their last court or panel appearance,
(An expected result because the W.A. Child Welfare
Act requires their attendance) :

b) A greater percentage of (C) Ss had been on a family
outing in the previous week, (28% compared with
10% for (E).) ‘

c) Approximately 95% of (E) and (C) Ss required
parental consent for outings and were expected to
inform their parents where and with whom they were
going, Parental reaction to outings without
permission, or to arrival home late from an suting
were predominantly punitive (telling off and
punishment) or verbal (telling off only).

d) Due to the diminished N for {(E) and (C) at 6
month follow-up assessment, a comparison of the
parental involvement across the time period was not
possible,

( iv) What The Teenager Does In His Place Of Residence Or in
: His Neighbourhood : Acceptable Behaviour (Refer Table 2,4)
a) 79% of (E) Ss and 76% of (C) Ss have a2 special
group of friends - the size of this group of friends

for the majority being less than 10,

b) Approximately 85% of (E) and (C) Ss had an outing
independent of their parents in the previous week,
For the majority this outing was on a Friday or
Saturday evening, or Sunday, ‘

¢) The most popular activities participated in around
the home we}e:-
i) Watching T.V.
ii) Listening to records or the radio.

d) Both (E) and (C) Ss had a high degree of involvement
with neighbourhocod teenagers, i.e., with neighbourhood
teenagers visiting their homes after school, at
night and on the weekends,
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Activities participated in external to the home varied
for (E) and (C). '

At baseline the (E) group participéted more often than
the (C) group in mucking around on the street, going to
dances, and marginally more often attended amusement
centres and pool rooms, A greater percentage of (C)
S's were involved in other activities, i.,e. fishing,

At the 6 month follow—ﬁp assessment, the (E) group
participated more often than the (C) group in walking
along the street, mucking around on the street and in
attending amusement centres, drive-ins, pool rooms,
dances and parties. In contrast the (C) 3's were more
involved in clubs and other activities, i.e.fishing.

For both (E) and (C) the most frequently used mode of
transportwas bus or train.

The (E) group appears to spend more money on
entertainment than the (C) group.

What The Teenager Does In His Place Of Residence Or

Neighbourhood : Unacceptable Behaviour (Refer Table 2.5

to 2.7)

(1.)

Drinking Alcchol (Table 2.5)

a) At baseline 50% of (E) and (C) Ss had been
either drinking alcohol or in contact with people
drinking within the previous week, 35.8% of
these (E) Ss contact had been within the
previous 2 days.

b) At the 6 month follow-up assessment the % of (C)
Ss drinking or in contact with people drinking
decreased to 25% whereas the percentage for (E)
remained relatively constant.

c¢) For (£) and (C) the major drinking companions
were: friends under 18, and family (i.e. parents,
relatives).
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The main place of drinking was either the Ss
own home or a friend's home,

With respect to the frequency of drinking ,
behavicur at the 6 month follow-~up assessment
the following two trends emerged:-

( i) (E) showed an increase in the percentage of
Ss drirking once a week,

(ii) (C) showed an increase in the percentage of

S8 not drinking at all.

Arguing & Fighting (Table 2,6)

a)

b)

At baseline 57% of (E) Ss and 40% of (C) Ss
had over the previous 3 months been involved in
a fight., The main reasons for involvenent in
the fight were:- -

( i) Self defence,
(ii) The other verson was stirring or teasing.

With one exception all of the Ss involved in
fights used only their fists,

The percentage distributions feor arguing and
fighting behaviour remained relatively constant

over the time period.

Stealing, Breaking & Bntering & Damaging Public

Provert

For these behaviours, the number of subjects involved

was too low for any meaningful conclusions to be

drawn. The raw data and percentages are presented
in Tables, 2.7, 2.8, 2.9.
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COMMUNTTY TNTHGRATION CURSTIONNATHE:

( vi) Activities tarticivated In

TABLE 2.9 COMPARISCN OF MEAN NUNR:R OF REGULAR (1 e, WEEKLY)
ALNVTT] ES PARTICTIATED 1N BY () A (C) Ss AT
SELINE AND 6 MOMTH FOLlLow-Up

© MONTH RASELINE V., 6 MONTH
RASELINE POLLOW=UE FOLLOY-UP
_Comparison: Comparison: Comparisons | Comparison:
(E1) v (C1) (E2) v (C2) (E1) v (E2){ (C1) v (C)
Hean No.  [(E1) Ne=39{(C1) ne39 | signif(®) | (£2) ne37)(C2) ne35 | Signit .
Activities 19.2 19,3 NS 15.2 14,9 NS *x e
Stand. Dev, 7.2 7.9° 8.4 5.5 ‘

(a) Significance: NS - Not Significant at the ,05 Level
* ~ Significant at the .05 Level
** . Significant at the .01 Level

Awg*Test for significance was performed on the data. At both the baseline and 6 month follow-up
assessments there were no significant differences between (E) and (C) with respect to the mean
number of activities participated in. A within groups comparison of the mean nusber of activities
regularly participated in at baseline versus & month follow-up assessment yielded a significant "t*
at the ,01 level, with both (E) and {C) Ss participating in significantly less activities on a
regular basis at 6 month follow-up assessment.

TABLE 2.10  COMPARISON OF IMEAN NUMSER OF ACTIVITIES IW‘RE"U“ITLY PARTICTPATED IN
BY (E) AND (C) Ss AT 3ASELINE AND 6 MONTH FOLLOW-UP ASSESSMENT,

6 MONTH [BASELINE V, 6 MONTH
BASELINE, FOLLOW-UP FOLLOW-UP
Comparison: ~ Comparison: Comparison: |Comparison:
(E‘Ig v (C1) (E2) v. (C2) (E1) v (E2) (c1§ v (C2)
Mean No. (E1) N=39 | (C1) =33 5ignif (E2) N=37 | (C2) N=35{Signif]
Activities 45.7 53.1 ** 46 52.4 NS NS
Stand, Dev. 11.0 10.8! 13.3 12.8

Ang®Test comparison of the mean number of activities participated in, by (E) and (C) Ss at
baseline yielded a significantnt®at the .01 level, with (C) Ss participating in significantly
more activities than (E) Ss, This significant difference, with (C)Ss participating in a greater
number of activities was maintained at the 6 month follow-up assessment, A within groups
comparison of the mean number of activities participated in at baseline versus 6 month follow-up
essessment yielded ro significant differences for either (E) or (C).

(vit) Socizl Skills ¥nowledse

F SKILLS GUESTIONS CORKECT FOR (E) AND (C) AT BASELINE

TABLE 2,11  COMPARIZON OF MEAY NUM3FR
(ENT (MAZINMUM POSCIBLE CORRECT = 65).

AlD 6 HONTH FOLLGW-Ul

6 MONTH ’ BASELINE V. 6 MONTH
RASELINE FOLLCU=4P FOLLOY=UP
C'mgwrisan: Comparison: Comparison: | Comparison;
(E1) v (C1) (£2) v (c2) (1) v (£2)| (1) v (c2)
Mean fo, Skills | (E1) N=39](C1) 1=33 { Sienif (E2) M=37](22) =35 Sienf | (E1) v (E2) | (C1) v (C2)
Guestions Correct 4z 4 L3,7 N3 49,4 43,3 § NS 'S "
tand, lev, 7.6 7.0 8.1 7.0
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A "t Test for significance performed on the baseline and 6
month follow-up assessment data, yielded no significant
differences with respect to the mean number of skills questions
correct for (E) and (C) Ss,

A within groups comparison of the mean number of skills

questions correct at baseline versus 6 month follow~up assessment
yielded a significant "t" at the .01 level for both (E) and -

(C) Ss., Both (E) and (C) Ss showed a significant increase in
the mean number of skills questions at 6 month follow-up '
assessment,

Chi squares were performed on the baseline raw data from

cach of the 65 skills questions to assess the comparability
of the (E) and (C) groups knowledge of the specific social
skills, (This data is presented in Table 2.411, Appendix III),

Oniy one of the 65 skills questions reached significance,
This was question number 2, relating to the appropriate thing
to do when quitting a job. Significantly more (C) Ss
answered this question correctly at baseline,

The change in response distribution (from baseline to 6 month
follow-up) for (E) and (C) Ss was analysed by a chi square
test comparing the number of Ss incorrect at baseline and
then correct at second assessment, with the number of Ss
correct at baseline and incorrect at second assessment, A one
tailed test was used. For the (E) group 10 of the 65 skills
questions were significant, 7 of the gquestionz were
significant for the (C) group, The Specific Skills questions
in which a significant change occurred (learning) were as
follows:=

Experimental Group: 2 Quitting a Job,

17 Long Distance Phone Call - Cost,
19 Yellow Pages in Phone Bock - Use 0Of,

21 Telephone - Who to Contact for
Difficulty and Repairs.

° 28 Treatment for V.D.
34 Use of the Pill
38 Use of Bankcard
39 Meaning of Hire Purchase
46 Best Way to Send a Valuable Parcel

58 Legal Age for Being on Licensed
Premises in the Company of Parents.
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(Activity data for specific groups was found to correlate
with the skills learned by the experimental group).

Control Group: 3 Out of Work - Best Thiﬁg To Do.
12 Sending of Telegrams,

15 Continuous Burr on Telephone - Meaning.

17 Long Distance Fhone Call.

28 Treatment for V.D.

44 Meaning of Current or Trading Bank Account.
51 Number of Days in January,

COURT RECORDS:

( i) Number of Offenders

TABLE 3.1  TABLE SHOWING TOTAL NUMBER OF (E) AND (C) Ss
' OFFENDING ACR0OSS THE TIME PERIOD.

gigie ‘Total (6-0) Mths (3) Mths Of | (0-3) Mths Post
Prior Frior Peer Peer Cr Peer Or Control
Period* | Or Control Control Period
Groups Pericd Period
(E) nN=38 32 28 2
(C) N=39 37 35 4 2

#Total Prior Period = Period of time from when the child reached

the age of 7 years {(the minimum age of
criminal responsibility, Child Welfare Act
1947-77) to participation in the
experimental or control group.

Cni squares comparing the total number of (E) and (C) Ss
offending for each specified time period were carried out., Of
these only the 3 month period directly following the period of
peer group operations reached significance., Significantly more
S's offenced during this period.

( ii) Appearance Rate Data
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SO —

TABLE 3.2 TABLE SHOWING TOTAL NUMBER OF AFPEARANCES

(COURT & FPANEL) FCR (E) AND (C) ACROS3 THE TIME PERIOD
| |

Time | Total (6-0) Mths (3) Mths Of (0-3) Mths Post

Scale| Prior Frior Peer Peer Or Peer Or Control
Period Or Control Control Period ;
Groups Peried Period |
(E) N=38 62 39, 2 9 |
(C) N=39 49 43 5 2

(Refer to Table 3.2 (a) Appendix IV for details of"t" Test

Analysis of appearance rate data).

pericd of peer group.operation (E) or non-intervention (C) the
[ZE) v (6] comparing the

remaining between=groups analysis

mean number of appearances made within the specified time

periods did not yield significant differences.

A within-group analysis for (E) and (C) comparing the mean

number of appearances made in the 6 month period preceding the

peer group intervention or control period with the 6

r

month

period directly following the commencement of intervention was

made,

For both (E) and (C) there was a significant decrease in

the number of appearances made in this second 6 month period.

(iii) Offence Rate Data

TABLE 3.3

TABLE SHOWING TOTAL NUMBER OF OFFENCES COMMITTED BY

e exception of the three month period directly following the

(E) & (C) Ss ACROSS THE TIME PERIOD,
Time | Total (6~0) Mths (3) Mths Of {(0-~3) Mths Post
Scale | Prior Prior Feer Peer Or Peer Or Control
Period Or Contrel Control Period
Groups Period Period
(E) N=38 108 Th 5 38
(C) N=39 101 B8 8 9

(Refer to Table 3.3
analysis of offence

(a) Appencdix IV for details of T.Test

rate data),

Analysis of the offence rate fdata vields trends in the same
direction as the appearance rate data,
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0f the 5 between groups analyses performed, the only time period
showing a significant difference between the mean number of
offences committed by (E) and (C) Ss was the 3 month pericd
directly following the period of peer group operation.
Significantly more offences were committed by the (E) group
during this period. A within group analysis for (E) and (C)
compared the mean number of offences committed in the 6 month
period prior to and following the commencement of the peer group
or control period, A significant decreése in the number of
offences committed resulted for the (C) group only.

woi A

( iv) Multiple & Minor Offenders

ification of the (E) and (C) ss into multiple and
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on the Ss number of court and panel appearances in the
total period prior to the peer group intervention (E) or
non-intervention period (C).

Minor Offenders - 4 {court/panel) appearance in the

total period prior to intervention.

Multiple Offenders - 2 or more (court/panel) appearances

in total period prior tec intervention,

TABLE 3.4 TABLE SHOWING PERCENTAGE OF (E) & (C) MULTIPLE
OFFENDERS, OFFENDING ACROSS THE TIME PERIOD.

Time | Total (6-0) Mths| (3) Mths Of] (0-3) Mths Fost
eriod| Prior Prior Peer | Peer Or Peer Or Control
Period Or Control | Control Period
Group Period Period
(E) N=12 100% 100% 0% 33,3%
(c) N= 8 100% 100% 25% 12.5%

¥

to Appendix IV Table 3.8(a) and 3.9(a).

Offence and appearance rate data was collected for 28 (E) Ss
and 30 (C) Ss
period of evaluation,

for a further 3 month period, following the
For details of this information refer
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TABLE 3.5 TABLE SHOWING PERCENTAGE OF (E) & (C) MINOR
OFFENDERS, OFFENDING ACROSS THE TIME PERIOD.
g;giod Total (6-0) Mths (3) Mths Of (0-3) Mths Post
Prior Prior Or Peer Or Peer Or Control
Period Control Control Period ’
Group Peer Period Period
(E) N=18 |100% 89% 11.1% 22.,2%
TABLE 3,6 TABLES 3,4 AND 3,5 RE-EXPRESSED IN A RATIO FORM

(i.e.

1 OFFENCE PER "x% CHILDREN)

(6-0) Months (3) Months of | (0-3) Months Post
Prior or Peer or Peer or Control
Control Control Period
Group Peer Period Period
| ‘ ‘
(E) Multiple 1:1 1208 1: 1.7
Offenders.,
(C) Multiple 121 1:2.5 1: 2,6
Offenders,
(E) Minor 1:1.6 1:8 124
Offenders,
(C) Minor 1:1.1 1:14 1:27
Offenders,
(E) Delinquent 1: oo 1: &© 1:1
Criented®* *
(C) Delinquent 1; @0 1: c© 1: =@
Oriented*
(E) Non Offender?** 1: o0 1: oo 1: a0
(C) Non Offender?** 1: o0 1: e 1: 00
|

¥  One minor offence more than 6 months prior to the commencement of
S5.0.F.T,L,Y, or control period,

** no history of offending, whatsoever,
Statistical analyses of the above three tables were not undertaken due to

the small number of Ss falling in each category., However, inspection
of Tables 3.4, 3.5 and 3.6 reveals the following consistent trends,
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b)
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For the (C) group the number of offenders decreases across the
time span, whether they be multiple cr minor offenders, The
largest improvement is in the minor offenders category,

For the (E) group the number of offenders decreases during the
S.0.F.T.L.Y. intervention, but increases immediately the
intervention ceases, The increase in recidivism only effects
those with a history of previous offending {no matter how long
ago the teenager's last recorded offence occurred),

(For details of the mean number of appearances made and offences
committed by (E) and (C) multiple and minor offenders, refer to
Tables 3.6(a) and 3,7(a), Appendix IV).
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JESNESS INVENTORY:

( i) Jesness Descriptive Scales (For details of the "t" test
comparisons refer to Table 4,1(a) and 4.2(a) Appendix V)

a) Baseline

A comparison of the (E) and (C) groups mean "{" gcores
on the Jesness Descriptive Scales resulted in
significant differences with respect to Social
Maladjustment, Value Orientation, and Alienation. On
all three scales the (E) group scored significantly
higher,

b) 6 Month Follow-Up Assessment .

A comparison of the (E) and (C) groups mean "t¥
scores yiélded results similar to that found at
baseline. Whilst the (E) group were still
significantly higher on the Social Maladjustment,
Value Orentation and Alienation Scales, a significant
difference (with the (E) group scoring significantly
higher) was also found on the Manifest Aggression and
Autism scale. .On one scale, Denial, the (E) group
scored significantly lower,

¢) Baseline Versus 6 Month Follow-Up Assessment

Of the within groups compafison, only one scale,
Social Anxiety, yielded a significant difference. At
6 month follow-up the (C) group scored significantly

lower on Social Anxiety.

d) Deteriorations Versus Improvements

’

A further analysis comparing the percentage (E) and
(C) ss improving and deterorating was conducted.
This analysis was based on the assumption that
VS.O.F.T.L.Y. may'be producing similar trends to that
found in the psychotherapy research (where roughly

equivalent percentages of Ss improve and deterioratel
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S

Details of this analysis are presénted in Table

4,%3(a) Appendix V.

The analysis did not lend support to an explanation

based on the trends observed in psychotherapy research,

( ii) Jesness I Level Descriptive Scales

(Details of the"t"Test analysis of this data are

presented in Table 4,2, Appendix V ).

a)

b)

c)

Baseline

‘A comparison of the (E) and (C) mean"t" scores on the

Jesness I Level Scales resulted in significant
differences on the following three scales,
Unsocialised Aggressive (E scoring significantly
higheq) and Situational Emotional, Cultural

Identifier (E scoring significantly lower):

6 Month Follow=-Up Assessment

At the 6 month follow-up assessment, a%“t"Test
comparison of (E) versus (C) resulted in significaﬁt
differences on 6 of the 9 scales. The scales were (E)
scored significantly higher than (C)

were Unsocialised Aggressive, Unsocialised Passive,
and Neurotic Acting Cut. On the remaining 3 scales,
Immature Conformist, Manipulator and Situational
Emotional, the {C) group scored significantly higher

than (E).

Baseline Versus & Month Follow-Up Assessment

For (E) two of the scales resulted in a significant
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difference; Neurotic Acting Out an& Neurotic Anxiety.
The mean"t%score increased for Neurotic Acting Cut and
decreased for Neurotic Anxiety. With the (C) group
only one within groups comparison was significant.

The control subjects scoring significantly higher

on the manipulator scale,

LEAST PREFERRED CO~-WORKER -SCALE:

TABLE 5, TABLE SHOWING THE L.P.C. SCORES FOR EACH PEER
GROUP LEADER, AND THE RESPECTIVE MEAN PEER GROUFP
MEMBERS L.P.C. SCORE FCR THE 10 PEER GROUPS.

LPC Score
Peer Group L,2] 4.8 3.6 5.1} 4.9} 5.1 3.8 4.2\ 4.2| 4.6
Leader

Mean LPC
Score Peer

Group L,21 4. 6.1
Members

The L.P.C. scale measures a person's.leadership style. The scale
is a continuum with scores ranging from 1 to 8., A low L.F.C.
score { 4 ) means that a person is authoritarian and willing to
see the bad side of people.' A high L.P.C. score ( 8 ) means that
a person is democratic and tries to see the best side of people.
Persors scoring tetween these two ends of the scale take on
characteritistics, to a greater or lesser extent (depending upon
which end of the continuum they lie) of both the low and high

1..P.C. scorers. .

The L.P.C. scale was ingluded as a control measure to determine
wnether a successful matching with respect to the peer group
leaders' style and the style of leadership required by the peer

group members had been achieved,
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The results indicate that a successful métching had been
achieved in 8 of the 10 peer groups.

Where a moderate discrepancy has occurred between leadership
style and the style of leadership required by the peer group
members, the results have not changed, Hence, this factor
has not affected the overall functioning of the groups.

€
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DISCUSSION:
FACTORS FFFECTING THE RESULTS:

In applied research in the community the investigator does not
have control over all variables which may impinge upon his
subjects and influence results, Thus, the researcher is faced
with the problem of selecting the most appropriate comparison
group, i.e, non-intervention group or "control" group as it is
referred to in this report, ,

The investigator's approach in this evaluation project was to
match children on three highly relevant dimensions (i.e. sex,
age, and offence records), and then measure other dimensions
that could effect the results, The approach proved to be a
successful one.....not only did the (E) and (C) groups match in
terms of sex, age and otffence reccrds, but they were found to

match on a large number of other dimensions (e.g., race, father's

work involvement, school attendance, friendship patterns, and
antisocial behaviours such as fighting, etc.).

Despite the fact that (E) and (C) groups did not differ
significantly on individual dimensions at baseline, there were
a number of small, consistent trends which, together, indicate
that the (E) group was very marginally more deviant, less able
to benefit from learning opportunities and seemed to have less
supportive and involved parents than the control group, These
trends are summarised as follows:-

a) The (E) group had marginally more multiple offenders

b) In the total period prior to the peer-group intervention

the (E) Ss committed slightly more offences and had

made more court/panel appearances than the control group,

c) On the Jesness Inventory at baseline, the (E) group

scored significantly higher on the social maladjustment,

value orientation and alienation scales, This would
tend to portray the (E) group as being a more deviant
group.....cehaving to a greater extent in socially

unacceptable ways, identifying more with the delinquent
sub~culture and showing a greater distrust of authority,

d) The (E) group was marginally lower in intellectual
» capacity.
e) With respect to demographic characteristics, a greater

percentage of (E) Ss were Wards of the State, and were

living with either a single parent or one natural
parent and step/defacto, who showed less parental
involvement than their counterparts in the (C) group.



38,

These marginal differences, as a whole, effected the results
in small ways....these effects are referred to at relevant
points later in this discussion.

Another factor which effected the investigator's capacity to
interpret the results were small but important losses of information,
Two such losses of information occurred, Peer group leaders and
their supervisors were highly service-oriented....they were always
reluctant to use time that could be "group-time" for research
purposes., Consequently, some leaders failed to fully complete
some booklets that dealt with each group's activities, those
attending and the leader's reactions to group behaviour, Some of
this data was recovered through retrospective interviews, However,
gaps still remain because of memory difficulties and having to
discard some retrospective materials of doubtful reliability and
validity,

The final factor effecting the results was small sample size.
Limited resources and huge problems in obtaining suitable
comparison group subjects prevented the sample size being larger
than 39, The smalil sample meant that maximum use could not te made
of the obtained data (i.e., numbers of subjects falling along a
single dimension were often toc small in numbers to draw worthwhile
conclusions),

Despite these three problems the investigators consider that the
results accurately reflect the effects of S.0.F.T.L.Y.
DISCUSSION OF RESULTS:

DOES S,0.F.T,L.Y, INCREASE AWARENESS AND PARTICIPATICN IN EXISTING
QPTIONS?

One of the aims of S.0.F.T.L.Y. was to assist those children who are
having difficulty functioning in society (i.e. those who repeatediy
" break society's standards) to develop both an awareness and

greater participation in leisure options, Two sections of the
community integration questionnaire focussed on this area, The
activities list examined children's awareness and participation in
activities that required individual organisation, planning and
self-discipline, activities that required organising others,
~planning and self discipline, and activities that required the

" planned seeking out of information/relevant persons and initiating
participation., Question 5 (Appendix 1A, p28 ) investigated
participation in existing facilities or activities arranged by
others,

The activities list instrument suffered from two design faults
which caused figures on awareness and participation to be widely
spread and exaggerated for both (E) and (C) groups, First, the
instrument did not differentiate those activities which were
participated in regularly as part of the school curriculum (i.e,
sporting and art/craft activities) from those participated in
during leisure hours,.....causing inflated figures, Secondly, the
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measure did not control for seasonal variables (e.g., summer versus
winter, school versus school vacations).....causing large standard
deviationg, Question 5 suffered from the same design faults but
these faults had less of an effect on the results because the
question was more refined and tight,

For the activities list the {E) and (C) groups were different at
baseline but maintained their difference through to followup....
hence, they changed in the same manner - suggesting that S.0.F.T.L.Y,
has no effect on getting children involved in activities that
require a considerable degree of individual forethought and

personal initiative, ¢

For question 5 (Appendix 1A, p28 ) a significant difference between
the (E) and {C) groups did emerge. Following the S.0.F,.T.L.Y.
intervention the (E) groups participated more frequently in such
activities as pool rooms, drive-in theatres, bowling alleys,
amusement centres, parties, hotels and window-shopping/streeting
walking. The (C) group remained virtually static from baseline
to follow-up, Thus, S.0,F.T.L.Y. leads to greater participation
in existing facilities and activities arranged by others (i.e,
activities that do not require a great deal of personal planning
and initiative), Moreover, it probably leads to a greater
dependence on group-related activities (particularly if you are
a person from a not very supportive and interested family),

Does S.0,F,T.L.Y. develop social skills, particularly those
related to using (and creating further) options?

S.0.F.T,LL.Y, aims to teach a broad range of social skillsj social
interaction skills, planning and organising skills, prerequisite
skills required for use of options, skills to create options and
general community skills, Some of the most important skills (e.g.
social interaction skills, planning and organising skills) that
S.0,F,T.L.Y. aims to teach are exceedingly difficult to assess,...they
have been evaluated by indirect techniques in this study, Cther
skills that S.O0.F.T.L.Y, aims to teach have been assessed by more
direct means, Despite these measurement problems we consider that
the results provide a reasonable insight into the effects of
S.0.F.T.L.,Y,

Knowledge of Sccial Skills Section = Community Integration
Questicnnaire

Questions in this questionnaire tapped general community skills, and
some of the skills necessary for the use (and creaticn of further)
options, A few guestions related to socialising skills and
knowledge of consequences,

When the evaluation of S,0,F,T.L,Y., was commencing, the investigators
were concerned that the skills section of the Community Integration
Questionnaire might be too breoad an evaluation tool, However
subsequent content analysis of the activities and skills taught
within the groups Justifies the inclusion of such seemingly

unrelated peer-group skills as personal hygiene, job seeking skills,
knowledge on hire purchase, post office procedures, etc,
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Norms for the skills questions contained in the Community
Integration Questionnaire were available from a previous study
carried out by Sanson-Fisher et al (1976) (see Appendix IX),

At baseline the S.0,F.T.L.Y. (E) and (C) groups lie midway

between the delinquent and non-delinguent groups with respect to
their knowledge of varicus social skills, This was an expected
result because the S.0.F.T.L.Y. (E) and (C) groups were mild to
moderately delinquent, while Sanson-Fisher's delinquent population
had committed a large number of offences (or very severe ones)
which, in turn, led to them being institutionalised,

In both the (E) and (C) groups the mean number of social skills
questions correct increased from 43 at baseline to 49 at the 6
month follow-up assessment (& statistically significant improvement
for both groups). This result indicates that S.0.F.T.L.Y. does

not improve the amount of learning for the social skills tapped

by this questionnaire,

A children X skill znalysis of the results indicates that
significantly more children participating in S,.0.F.T.L.Y.

improved on ten skiils, while for the control group significantly
more children improved on only seven skills., This result seems

to contradict the first but a pattern analysis and a group X group
analysis revealed that it is consistent with the first result but
reflects a different kind of learning in both groups,

For the (C) group each child seems to have learned social skills in
an inconsistent, almost random fashion, with the result that
children in the (C) group have consistently learned seven skills
(i.e. the normal skills training forces operating in the

community (e.g, parents, school, work, peers) provide inconsistent
training), On the other hand, children in the (E) group have had
their learning structured and focused by S.0.F.T.L.Y. This trend
is more evident when a skill X skill analysis is nade for each
S.,0.F.T.,L.Y. group.....skills taught in each group {reported by
facilitators) moderately correlate with what the children
consistently learned for each group.

Jesness Inventory

One or the most important skills thought to be taught by
participation in S,0.F.T.L.Y, is social interaction skills, The
Jesness inventory was used to obtain a measure (though indirect)
-~of this factor, It assesses a variety of attitudes relevant to
social functioning within the community, and =z person's mode of
interacting with others in his community. Used as a baseline and
follow-up measure it indicates how attitudes and interaction styles
changed as a result of participation in the peer-group,

Witn respect to the Jesness descriptive scales the (E) group

scored significantly higher than the (C) group on the social
maladjustment and value orientation scales, This result correlates
with & number of variables (e.g. more serious offenders in (E)
group, more with lessened parental support, involvement and
interest, more being wards of State) that indicate that the (E)
group was marginally more delinquently-oriented and less capable

of change than the (C) group. However, no evidence could be found
w%thin the Jesness results suggesting that this difference had an
effect,
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A within group analysis for baseline versus 6 month follow-up assess-
" ment for the (E) and (C) groups resulted in variable trends for
the (E) roup, consistent trends in the direction of normality

for the %C) group, and one significant change for the (C) group.
The latter was in the direction of the (C) group being less
socially anxious, As the (E) group score on this scale move non-
significantly in the same direction, then this probably represents
a developmental trend, The (E) groups significantly different
social maladjustment and value orientation scores compared to the
(C) group did not significantly change from baseline to follow-up.
The Jesness descriptive scale results in sum therefore indicate
that S.0.F.T.L.Y. has no effect and may even slightly retard
normalisation,

On the Jesness "I" level scales at baseline both the (E) and (C)
groups were relatively normal for their age with respect to their
styles of interacting. Both (E) and (C) groups remained normal

at the second assessment,.....meaning that development was
occurring at the expected rate and in turn, that S.,0.F.T.L.Y. was
probably having no effect, At the very least this result indicates
that S.0.F.T.L.Y. has no retarding effect on the development of
social interaction skills, nor has it prematurely taught social
interaction skills expected at a later point in development,

The investigators explored the possibility that the S.O0.F,T.L.Y.
intervention was causing similar effect to psychotherapeutic
interventions, i.e. a number of subjects (in this case, groups)
improve, while an almost equivalent number deteriorate (Wile, 1977).
However, no supporting evidence was found, and the conclusion
expressed above remains the same,

Pre~ and Post- Behaviour Checklist

This information was collected to determine behavioural changes
as a result of S5,.0.F,.T.L.Y. and whether behaviour changes
involved greater use of planning and organisational skills that
S.0.F,T,L.Y, was thought to be teaching. Questions in the
Community Integration Questionnaire relating to this aspect also
relate to the use and creation of options reported earlier, The
few additional questions relating to behaviour change and
planning/organisational skills support the previous conclusion
(see page 38)

Does S.0.F.T.L.Y, reduce recidivism?

Court record data was coliected to determine the effects of
S.0.F.7.L.Y, on recidivism, In the 6 month period following the
commencement of the peer group or control period, the total number
of Ss cffending, court/panel appearances made and offences
committed decreased for both (Eg and (C) groups, With the
exception of offence rate for the (E) group these decreases were
statistically significant,

However, when this 6 month period is broken into two blocks - the
3 month peer group or control period and the 3 months following
the completion of the peer or control period, an interesting
trend emerges, For the first 3 month period, the number of S's
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offending, offences and appearance rates for the (E) and (C)
groups decrease very significantly.....the (E) group slightly
more than the (C) group., However, the latter difference is not
quite significant,

In the second 3 month period, significantly more (E) Ss offend,
committing significantly more offences and making significantly
more appearances than their counterparts in the %C) group,

For a more accurate reflection of this trend offence and
appearance rates data was collected for a further 3 month period,
At the time of data analysis this informafion was available for
only 28 of the (E) Ss (This data is presented in Appendix IV
tables 3.8 (a),). This data indicates that whilst only 8 subjects
re-offended in the six month period following the completion of
the peer group, the offence and appearance rates returned to a
level only marginally lower than in the 6 month period prior to
the commencement of the peer group, On the other hand, offence
and appearance rates for the comparative group over the same period
(refer to Appendix IV, table 3.9(a),) indicate that the (C)

groups rates remain consistently at a low level, In sum, these
results mean that S.O0.F,T.L,Y, may effectively hold cffending
behaviour while it operates, but at the cost of increasing re-
offending when it ceases,

A further analysis, comparing the numbers of multiple and minor
offenders (multiple offenders being children who have committed 2
or more offences; minor offences being children with one offence)
offending in the 6 month period prior to the commencement of the
peer or control period, and the 6 months period post peer or
control period for (E) and (C) was performed, The ratios of
multiple and minor offenders, re-offending were considerably higher
for the (E) grouwp.....?:1.7 multiple offenders re-offended, 1:4
minor offenders re-offended for the (E) group contrasting with
1:2,6 for (C) group multiple offenders and 127 for (L) group minor
offenders, Even children who had a remote connection with crime
(e.g. a minor offence several years previously) markedly increased
their rate of recidivism following the S,.0.F.T.L.Y, intervention
compared to their counterparts in the (C) group. Only children

who have no previous offending history remain unaffectad by
5.0.,F,T.L.Y., This means that S,0.F,T.L.Y. as it currently operates
has a detrimental effect on the "delinguently inclined" by
_-increasing recidivism once the intervention ceases, Results are

’W,very similar to what was found for the "street-corner worker

projects" (Wright and Dixon, 1977).

As outlined earlier, the (E) and (C) group differ with respect to

the amount of parental involvement, the (E) group showing less
parental involvement, Data analysis carried out to test whether

it was a contributing factor produced slight but insignificant trends,

The Court record data for the probe (reported p2) varies slightly
from the data cobtained for this study. The post-affects of
S,0.,F,T.L.Y. seemed to extend for a larger pericd after its cessation
(i.e. probe data), This can be explained by two variables -
increased parental involvement and continued intermittent operation
of the S,0,F,T.L.Y, groups. For the groups involved in the probe
study parental involvement and interest was high for at least 3

of the 7 groups, When S.C,F.T.L.Y, ceased some of the interested
parents assisted their own and other children to continue operating
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their groups for a short period (1 group operated for an
additional month, while a second operated for a further 3 months).
For the current (E) group parental support, involvement and
interest was relatively low, and remained SoO,.....and no parents
volunteered (or could be cajoled) to assist any of groups to
continue operating following the cessation of S.0.F.T.L.Y,

In sum, the effects of reduced parental involvement on the
results is slight,

Do_the same trends emerge in the Second follow-up Data (C.I.Q.
and J.1, Data)? (Second followup being 12 months after
commencement of S.0.F.T.L.Y.,)

The Community Integration Questionnaire and Jesness Inventory had
been administered to 12 (E) group S's at the time when this
report was being completed, Data analysis of this information
reveals identical results to the initial follow-up, Hence,
go?clusions remain the same for the baseline to initial follow-up
ata,

Does S.0.F.T,L.Y. have merits? ‘

S.U.F.T,.L.Y, was thought to prcduce rapid iearning of socially
relevant skills, As already stated, there is no evidence to
support this contention.,...meaning that S.0.r.T.L.Y. is no more

effective than non-intervention,

A second merit was thought to be more effective generalisation

of learning, There is possibly some evidence in the data on use,
and creation, of options which indicates a small degree of
improved generalisation, S,0.F.T.L.Y, participants participated
in a number of activities at the completion of the programme which
they had not participated in prior to, or during the S.0.F.T.L.Y,
intervention, The {C) groups behaviour on the other hand,
remained relatively static from baseline to follow=-up.

No data was collected tc determine whether S,0.F.T.L.Y. lowers
the probability that deviant children would be labelled and
stigmatised, Hence, it remains an un-tested "merit®,

S.,0.F.T.L.Y., was thought to effectively use a natural developmental
stage, i.e., peer oriented developmental stage, Results indicate
that while S,0.F.T.L.Y. is operating it probably uses teenagers'
natural developmental stage as effectively, and possibly slightly
more so, than non-intervention, However, this is at the price of
serious detrimental effects when the S.0,F.T.L.Y. intervention
ceases,

S.0.F,T,L.Y., was thought to be highly enjoyable to the participants.,
Observations, leader reports and children's report strongly support
this merit (see Appendix XTI for a leader report),

S.0.F,T.L.Y, was an inexpensive intervention compared to other
alternatives (e.g, institutionalisation). This remains a merit.
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CONCLUSIONS :

1, S.0.F.T.L.Y. has no effect on getting children involved
in activities that require considerable individual forethought
and personal initiative, It does, however, lead to greater
participation in existing facilities and activities arranged by
others (i,e, activities that require only a small degree of
personal planning and initiative). Moreover, it probably leads
to a greater dependence on group-related activities,

2, 5.0.F.T.L.Y. does not improve the rate of learning of
social skills as measured by the Community Integration
questionnaire, However, it changes the inconsistent, almost
random learning occurring in community settings to a consistent
and focused form, .

3. 5.0.F.T.L.Y, does not effect a variety of attitudes
relevant to social functioning in the community as assessed by
the Jesness Inventory descriptive scales, There is even the
possibility that it may retard normalisation, '

4, S3.0.F.T.L.Y, does not effect the development cf social
interaction skills as assessed by the Jesness Inventory "I
Level Scales,

5. S.0.F.T.L.Y., probably effectively holds offending behaviour
in check while it operates, but at the serious expenses of
increasing re-offending when it ceases, On ceasing it has sa
serious detrimental effect on the "delingquently-inclined" (defined
as those who have more than the slightest history of re~offending)
but no affect whatsoever on those who have never had a recorded
offence,

6. The S.0.F,T.L.Y, merit of "more effective generalisation
of learning" received what seems to be a small degree of support.

7. S.0.F.T.L.Y, remains highly enjoyable to participants and
inexpensive,

8, S.0.F.T.L.Y. has led to the development of an "area

project" in Carnarvon which appears to te effective (see Appendix VIIID)

in reducing delinquency and recidivism,
In sum, whilst S.0,F,T.L.Y. may be

- enjoyable

~ an inexpensive intervention technique (compared to
alternative intervention technigues)

- leads to marginzily more effective control of anti-
social behaviour while operating

- and increased use of options (those involving little
personal planning and organication)

the lack of effects and costs

- serious recidivism on cessation of the intervention

- possible group dependence
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- and possible retarded normalisation of attitudes relevant to
social functioning

make it an in-effective technique in comparison to non-intervention.
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RECOMMENDATIONS:

1. S.0.F,T.L.Y. as it currently operates seems to be
ineffective and should probably be dispensed with,

26 The Carnarvon Youth Programme evaluation (Appendix
indicates that S.0.F.T.L.Y. may be an effective supportive-adjunct

: to area youth projects, Area projects assist a whole community,
; including the minority of delinquents in that community.

3. S.0,F,T.L.Y. might be effective if delinguents comprise

1% of the group, as is the case in the general population., This
recommendation requires testing., Outward Bound projects operated
in Britain and U.S.A. teaching survival skills have operated
effectively using groups of 12 where one member is a delinquent
(Kelly and Baer, 1969).

4
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YOU AND ADIITS LOJKIMG ARTER YOU

How lcng have you lived in Australia?
1) All your life,
14

Cne yesr,

3) BRetveen one and five years.

L) Between five and-ten yvears

5) Ten years or more.

VWiho are the sdults you are living with at the

moment? : ’

1) Your own mother znd father.

2)' Your owm mother and stes-father
OR |
your own father and stép—mothér.

3}  Your cwn mother‘and voy-friend
OR
Your ovn father snd girl-friend.

L4} Your Tather by himseif
OR

'Ydur mother by herself.

5) TFoster Parents
OR
Perents who have adopted you.

6) Relatives (e.g. grendparents, aunte, uncles,
~ cousins, older brothers or sisters).

7) Friends.
8) =Eoarding house - landlady

9) Hostel or group home parents.

.’

1¢) Live by myself (e.g. in flat) or with friends
‘own age. .

s n 3 NN - - ved 0,2 - .

f you anawer live by mys2lf o» with friends (i.e.
»‘ N 1 ~ PN ~ &y R N

adults looking after you, go straigat to next Sect



FAVILY R:2uapo ™ (Cont, )

‘Vhat nationzlity is your Dad, Foster Ded or the man

looking after you?

1) Australian, Zritish, American, Canadian, “ew Zezlend
(English Speaking) .

2) Other European
Turkish etc.)

e.g. Freqch, German, Italian, Vugoslavian,
3) Aboriginel
L) Other {Specify)

5) Don't Xnown. )

Does your Dzd,
work:

oster Dad, or the man looking after you
1) Permanently (full-time)
2) Permanently {(Part-time)
3) Temporarily (full-time)
L) Temporarily (part-time)
5) Not Work

6) Don't £now.

Vhat nationality is your 'lum, Foster Xum or the woman

looking sfter you?

1) Austrslian, British, American, Canadisn, Yew Zealand
(English speaking)

- 2) ‘Other Zuropesn (e.g. Prench, German, Itslian, Yugoslavizn,

Turkish etc).

3) Aboriginal

L) Other (specify)

5) Don't know,

-
n

Does your lium, Foster HMum or the woman looking after you

work,

- 1) Permenently (full;timc)

2) Permaneatly (part-time)

3) Temporarily (full-time)

‘L) Temporarily (psrt-time)

5) Not Vork

6) Don't Xnow.

.
j-




SECTION

t.

2.
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ADULT INVOLVEMERT

Have you ever been to Court or -Panel?

1)
2)
3)

The

1)
2)

3)

®)

5)
6)

Yes
No

Don't know

last time you went to Court, which adults went with you?
Only your parents, or the people who look after you.

Someone from the welfare only (e.g. After-care Officer,
Welfare Officer). .

Both the Welfare 2nd your parent(s).
Someone from Legal Aid or the Aboriginal Legal Service.
Someone else (e.g. a friend over 21; ancther kid's parent(s)).

No-one. - ) .

L
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6.

SCHOOL & WORK

Are you attending schocl?

1) Yes -

2) Yo

(If you answer No go straighf fo question 6,)

If you are attending school, what is your grade?

How many days have you attended school durlng the
last week?

As well as school do jou have.a job (e.g. part-time)
1) Yes

2) Mo - .

Ir you are working part-time, how many hours last week
did you work?

CIf you are not attending school, are you employed:-

1) Permanently?

2) Temporarily?

3) Unemployed but on unemployment benefits?

4) TUnemployed but not réceiving unemployment benefits?
(If you answer 3 or 4 (unemployed) go straight to

question 8, )

If you are working, how many hours last week did you
work?

When you are in an interview for a job, you should try
to make the employer like you and want to employ you by:-

1) Arriving late for the interview?

"~ 2) Just laughing at his Jokes?

3) Answering all his questions politely and looking
at him all the time?

.

4) Don't know,




9.

10,

11,
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7.

SCHOOL & WORK { CONT,)

When you quit a job. the best thing to do si to:-
1) Just not turn up for work after pay day?

2) Tell your workmates that you won't be in the
next day?

3) Tell your ‘boss that you are going to leave in a
week or two?

4) Don't know,

When you are unemployed (i.e. out of work) the best

thing to do is to:- /

1) Register for unemployment benefits at the
Commonwealth Employment office?

2) Borrow money from your friends so that you can
buy the things you need?

3) Do nothing about it and start looking for a job
yourself?

4) Don't know,

According to the Law, how old must you be before you
can get unemployment benefits,

1) years o0ld?
2) Don't know,

You can only apply for Unemployment Benefits if:-
1) You are out of work but want to work?

2) You have work but want a bit more meney?

3) You are on strike?

4) Don't know,

When you are on Unemployment Benefits you have to:-
1) Apply for all the jobs they find for you?

2) Stay, at home?

3) Visit the~Unemployment Office every day?

4)A Don't know, "
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SECTICH: TRANIPORT — GETTING ARQUNT

At what age, according to the law, are you allowed to get
a driver's licence?

1) [::::] years old.
2) Don't know (tick).

[ 4
To get a driver's licence you have %0:-

1) Iearn how to drive and go to the police siation for

an eye test? .

2) Get a learner's pérmit while you learn and then go to
" the police station for a driving test?

3) Get somebody to teach you how to drive and then apply
for a licence?

4) Don't know.

In the place where you are living at the moment is there
a car that goes?

1) TYes

2) No

Can you drive a car?
1) Yes

2) " No

(If you answer No. 2 or NO go straight to question 5).
Are you allowed to drive your parents' or the people who
Jook after you car? . .

1) Only when they are in the car with you.

2) \Vhenever you want ic or whenever they are not using it,
(i.e. you can take the car without them being with you).

3) Never allowed to take or drive their car.

“4) They do not have a car.

When you go out without your paients or the people who look
after you, how do you usually get there?

1)  Velk.

2) Caich a bus 'or train. '

3) Get dropped off by your parents in their car.

4) Get picked up at home by friends in cars.

5) Get a taxi.

6) Take your parents' or the people who look after you car
7) Other (specify in Codinz Booklet).
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9.

When you go oul without your parents or'the peOple who look
after you, how do you usually get home again?

1) WValk. i
2) . Catch a bus or train.
3) Get picked up by your parents in their car.

4) Get taken home by friends in their cars (i.e. not
stolen cars).

5) Get a taxi.

6) Drive your parents or the people who look after you
car hone.

7) Other (specify in Coding Booklet).

What sort of transport do you use most often?
1) Walk. '
2) Catch a bus or train.

3) Get given lifts by parents/relatives or people looking
after you in their car.

4) Get given lifts by friends in cars.

5) Take parents car or that of the veople looking after
you.

6) Hitch-hike.
7) Other (specify).

A bus time-table shows:-

1) The time the buses leave from the Perth or Frementle
section and the time the return buses leave their
terminal to go back to FPerth or Fremantle?

2) Only the expected time of arrival of each bus at
each major section along the route?

3) Only the time it takes to travel along the route?

4) Don't know.

The number on the front of an M.T.T. (Le*ropolltdn

_Transport Trust) bus shows:

1) The Toute the bus takes?
2) Whethﬂr or not the bus is eypreqs°

3) How many people the bus is licensed to carry9

4) pon't know.
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If you wanted to find how to get by car to an address
where you had never been before, you should look:-—

1)
2)
5)
4

5)

10.

In the yellow pages of the ﬁhone book?
In the iHetropolitan Street Diréctory?
In the white pages of the phone book?
At an M.T.7. bus time-table?

bon't know.

i
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11.

COMMUNICATION -~ TELEGRAMS - TELEPHONES - ZETTERS

Telegrams: -

1) Can only be sent from a Post Office?

2) Can only be sent by phone?

3) Can be sent by phone or from a Post Office?
4) Don't know,

In the house where you are iiving at present, is there
a telephone?
1) Yes

2) No

The emergency telephone number is used when you want:-
1) The Police?

2) An ambulance?

3) The Fire Brigade?

4) Any of the above Police, Ambulance, Fire Brigade,

5) Don't know.

The emergency telephcne number is:-~

1) 900?
2) 9997
3)' 0002

4) Don't know,

A continuocus burr on the telephone means that:-

1) The number you have called is engaged?

2) You can begin to dial the number you want?

3) The number you have called is being rung?

4) The 5perat6r is signalling the end of a 3-minute call?
5)"Don't know, -
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COMMUNICATION — TELEGRAMS - TELEPHONES - LETTERS (CONT.)

6e

70'

8.

9.

A trunk call is:-

1) A telephone call dialled by you to a country area
or another State?

2) A telephone call made through the operator to

country areas or another State?
L3

3) An ordinary telephone call within the metropolitan
area where you dial the number yourself?

4) Don't know,

When you want to make a country, interstate or overseas
telephone call:-

1) It is cheaper to ring before 9 a,m., and after
6 pem, .

2) It costs the same no matter what time of the day
you ring?

3) It is cheaper to ring between midday and 3 p.m.
4) Don't know, | '

S.T.D. allows you to:-

1) Ring an overseas, country or interstate phone
number without having to dial the operator?

2) Contact the repair division of the Post Office?

3) Ring a metropolitan phone number at a cheaper rate?
4) Don't know,

In the yellow pages of the telephone book, you can
find:~

1) Private phone numbers (e.g, friends, people you
want to call at home)?

2) Business and community services phone numbers?

3) Country phone numbers?

4) Don't knowe

[
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COMMUNICATICN - TELEGRAMS - TELEPHONES - LETTERS (CONT.)

10,

11,

If you want to ring a friend whose telephone numher is
not listed in the telephone book:-

1)
2)
3)

4)

You can look in a special red book at the Post

Office?

You can ring a special information and enguiries
section in the A.T.C. -

You can go to the Post Office and look in the’
specigl black book,

Don't know.

When you have difficulties with your telephone (e.g.
people cannot get through to you) you ring for repairs:-

1)
2)
3)
4)
5)

The S.E.C. (State Energy Commission)?

The P.W.D. (Public Works Department)?
The A.T.C. (Telecom Australia)?
The S.T.D. (Subscriber Trunk Dialling)?

Don't know

Bovn e it gkt T s e PSR
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The nunbered groups of words above are sections of a
business letter., Look at the picturcs of a business
letter that appears below, Read each numbered group
of words, then place its number in the correct area
of the business letter,
1) Dear Sir or Madam,
2) 162 VWest Road

South Perth, W.A. 6151

3) Sincerely yours,

E.J, Name

4) Office Manager

W.A. Clothing Company
9 St. George's Terrace
) Perth, 6000
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15.
MEDICAL
Have you been seen by a doctor or had a medical check up
within the past 12 months? '
1) Yes
2) No |
If you answer 'No! go straight to question 5,

Within the past 12 months, have you had to go into

hospital for an illness, operation, accident, etc,?

1) Yes

2) No

Do you get regular medical treatment (from a doctor,
hospital, clinic, etc.) for any particular illness?
1) Yes |

2) Yo

If so, what for?

Medibank Health Benefit Fund (H.B.F.) and Friendly
Societies Health Services (F.S.H.S.) are organisations

that:-"

1) Pay most of the cost.of seeing the doctor and of
going to hospital?

2) Pays only your chemist and dental bills?

3) Pays your hospital bills only if you have to be
taken to hospital by ambulance?

" 4) Don't know.
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16.
MEDICAL (CoNT, )

V.D. {Venereal Disease):-
1) Can be cured by needles or tablets?

2) Cures itself?

. 3) Can't be cured?

4) Don't know.,

If you have V.D. (Venereal Diseése) you can get free
treatment from:-

1) Any doctor?

2) Any chemist?

3) The Mooxe Street Clinic?
4) Don't know.

L

If you have had V.D. (Venereal Disease) and been cured:-—
1) You can still catch V.D. again?
2) You cannot catch V.D, again?

3) You can catch V.D. again but it will cure itself
the second time?

4) Don't know.,

Contraception means:-

1) Getting pregnant?

2) Ways to stop having a baby?‘.
3) A type of lolly?

4) Don't know,

" Which one of the following will not stop you having a

baby?

1) The loop.

2) The bends,

3) The pill.

4) The diaphragn.
5)'JDon't ¥nows ©
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MEDICAL (CONT. )

Contraceptives can be bought from:-

1)
2)
3)
4)

The
1)
2)
3)
4)

Chemists and femily planning clinics?
Chemists and supermarkets?
Doctors only?

Don't knowe

Pill is taken:- °

Twice every day?

Once every day?

Within 36 hours after making love?

Don't know,
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MONEY MANAGELVENT & BANKIN

much money did you get last week?

(Include the money you earned last week from
y «

any
$
(1f

For

1)
2)

3)

k)

jobs you have and/or pocket money).

you answer None or No Money go straight to question 6,)

your spending mdney, do youy:-

Get a regular amount every week (e.g, through
pocket money, wages from a job, etc.)?

Get money from yoﬁr-parents/the people looking
after you, whenever you ask for it?

Get money only for bus-fares, school-lunches,
clothes, etc, (i.e., not money to do whatever.
you like with)? '

Not get any money at all?

If you get money to spend, what do you usually have to buy

1)
2)

3)

4)
5)
6)

7)

- oxr pay for with the money you get?

All or most of your own clothes.
Bus-faresx/train—fares/petrol°
Meals/food,

Board/rent.

Any equipment, books, etec., you need,

Your own entertainment, e.g. to go to the

pictures, dances, etc,

Other (SPECIFY)

Which of the following did you spend money on
durinz the last week?

1)
2)
3)
4)
5)

6)
7)

Lunches or other meals, groceries,

Bus fares, .

Going out at night-times and weekends,
Sweets, cool drinks, etcok

Things you need for school or work (e.g. pens,

" pencils, books, etc,)

Clothes.,

Other (Specify)




5

6o

Te

8.

9.

10,

19.

Which of the above dld you spend most of your
money on?

When you run out of money or have none do you ever
borrow money from people and pay them back later (i,e.
when you have got some money yourself)?

1) Yes

2) Sometines

3) Yo

(If you answer No, 3‘or No go straight to question 8.)
Who do you usually borrow money from?

1) Parents/the people looking after you,

2) Brothers or sisters,

3) Other relatives (e.go cousin,_uncle, gréhdpérents).
4) Priends. . - 5 |
5) People you don't know very well,

6) Other (Specify in Coding Booklet).

If I had $10 (ten dollars) and soent $4.,10 I would
still have:-

1) $5.90?
2) $6.907
3) $5.10?

4) Don't know,

If T wanted to give you twenty cents I could give you:-
1) 2 ten cent pieces?

2) 3 five cent pieces and 1 ten cent piece?

3) 1 twenty cent piece and 1 five cent piece?

4) Don't know.

A receipt is something which:=-

1) Shows you-have paid for something?

- 2) Helps you when you are cooking?

'3) You get whcn someone bqys some thing from you?

4) Don't know.




20,
11, Bankcard is a credit system. that

1) Lets you buy anything anywhere and take it home
without paying for it at all,

2) Tets you buy something on credit and pay for it
‘ later,

3) Means you don't have to have any money at all to buy
things, .

"4) Don't know,

12, When you buy something on lay-by:~

1) You pay a small amount of the total cost and take
the article home with you?

2) You get the article after you have paid in full?
3) You get the article at a lower price?

4) Don't know.

e

13, . When you buy things on Hire Purchase, it usually costs:-

1) Less than if you had paid the full amount at first?

2) The same as if you had paid the full amount at first?

3) More than if you had paid the full amount at firsi?

4) Don't know, '

14, The interest payment on an H.P. (Hire Purchase) agreement
iss--

1) A percentage of the total cost that is added onto
what you pay depending on how long the H.P. agrecement
lasts,

2) A percentage of the total cost that is taken away
from what you pay depending on how long the H.P,

agreement lasts,

3) A sum added to the cost of what you buy that has to
be paid within 12 months.

4) Don't know,

_15.  - You can do banking (e.go saving your money):-
1) Only at banks?
2) Only a£ banks and bank agencies (i.e., chemists)?
3)' Only at bulldlnb societies and bank agencies?
4) At banks, bank agencies, and building societies?

5) - Don't know,




16,

17.

18,

19.

v 21.
A bank deposit is the name given to:-

1) The money you put into the bank?

2) The money you take out of the bank?

3) .The money which the bank pays you for keeping
your money there? o

A current or trading bank account is:-

1) An account to do with fruit?

2) A loan account?

3) A cheque aqcount?.

4) Don't know,

When you want to send money in a letter you should:-
1) TUse only paper money (notes) as this weighs less?
2) Use a money order or crossed cheque?

3) Ask the people at the Post Office to be very
. careful with the letter? ,

4) Don't know.

The best way to send a valuable parcel or letter is to:~

1) Put the parcel or letter in ordinary mail and ask
the Post O0ffice to be careful with it?

2) Register the parcel or letter by paying slightly
. more?

3) Go to the bank and arrange for them to send it for
you thrcugh a security system?

4) Don't know,
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SCTION : | TIME & DATES

Do you own a watch that works?

1) Yes

2) Xo -

At the place where you are living at the moment is
there a clock?

1) Yes

- 2) No

Invone hour there are:-
1) 100 minutes?
2) 60 minutes?
3) 24 miﬁutes?

4) Don't know

In one day there aré:—
1) 36 hours?

2) 24 hours?

3) 12 hours?

4) Don't know

The time on +this clock is:-

1) 6.159?
2)  4.007
3)  3.307?

4) Don't know

N

2.30 p.m. means:-

1) Half past fwo in the afiternoon?
2) Half past two in the morning?
3) - Half past two? |

4) Don't know



In

1)

2)

3)

4)

In

1)
2)
3)
4)

L)

23,

January there are:-
30 days?

29 days?

31 days?

Don't know

cne year there aré:u
365 days?.
336 days?
356 days?

Don't know

" s G s B T —— - — - - ———— V=
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19.

17.

SOCIAL KNOVLEDGE (Misc.) oL

"Next of XKin" on an official form (e.g. an
application for a Jjob) means:-

1) Your birth date?

2) Whether you are married or single?

3) A close relative (e.g. your mother, father) who
you would want to be contacted if anything
happened to you? ‘

L) Don't know.

If there is an electricity (power) failure

in your house or sireet, the best place to ring
is:~ :

1) The S.E.C. (State Energy Commission)?
2) The Police? ' -
3) The Fire Brigade?

L) Don't know.

You can Join a Public Library and borrow books:-

1) If you are over 10 years old and if you pay
$2,00 each year?

2) Anyone can join by paying £2,00 each year?

'3) Anyone can join without paying any money?

L) Don't know.




il SOCTLT ACTIVITING 25,
171

INVOLVE YT OF PAREITS OX R PROTTE VOU LIVE T

Did all the people who live df the house you are 11V1h
in at the moment (including yourself) go out togethe
last week?.

1) -Yes

2) YWo

If you have answered yes, circle tne days when you spend
more than one hour away from the house all together,
1) Monday

2) Tuesday

3) Wednesday

4) Thursday

5) Friday

6) Saturday

. 7) Sunday

If you go out, about what time do you usually have t
g

o
be home at night (excent for Friday and Saturday night).

’

'Did you go out last Friday and/cr Saturday night?

1) * Yes, both nights.,
2) Yes, one nignt.

3) Xo.

If you did gc out last Friday and/or Saturday night
about what time did you have to be home by?

Vihat would the people looking after you do if you got

home late? .

1) Tell you off and punish you? (e.g. stop you going
out agein for the next few n1cht°; take away some
pocket money:; hit you).

2) Tell you off, but not punish you.
3) Nothing.

4) They would not knov what time I get home.



10.

1.

26.
SCCIAL ACTIVITIZS (Cont)

TIWVOLVEL ST OF PARENTS CR TUE PEOPIE YOU LIVE ™1™

Do people looking after ycu say you cannot go to a
certain place, or with certain people who you want

to go with? -
1)  Yes
2) WNo

Do the people looking after you at the moment:-

1) Alweys let you goc out without them in the evenings
whenever you want to?

2) Usually let you go out without them in the evenings
whenever you want to?

3) Never let you go out without them?
\ s .
L4) Let you go out each week on certain agreed-to-nights?
(e.g. Friday, Saturday).

Do you have to ssk the people looking after you before
you can go out? '

1) Yes

2) No

Do the people looking after you expect you to %ell them
where you are going when you go cut?

1) * Yes

2) No

If you went out without their permission, would the
people looking after you:-

1) Tell you off and punish you? (e.z. stop you going

s
out again for the next few nights; taking away some
pocket money, hit you).

'2) Tell you off tut not punigh you?

3) Do nothing sbout it?
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27,

SCCIAT, ACTIVITIES

1AV

(AT HCVE)

Do neighbourhooed kids sometimes come round
your home and stay for more than one hour?

1)  Yes
2) No

<

Does this happen after school?

1) Yes
2) Yo

Does this happen at weekends?

1) Yes
2) Yo

Does this happen at nights?
1)  Yes
2) YNo -

If no kids come to your home is there any
particular reason why not? '

During the last weelt have you:=-

a) Listened to the radio for at least one
b) Watched T.V. for at least one hour?

c ) Used the telephone?.

d) Driven the car?

"e) Listened to records?

) None of these?

to

hour?




2.

Wrow

5,

(Outside the home) 28,
Did you go out last week without your parents or the éeOple looking
after you?
1)  TYes
2) No

(If your answer No, go straight to question 3).

If you have answered yes, on which evenings did you spend more than
" one hour awvay from the house?

(Include the evenings you spent on a part-time job, if you have one).
(NOTE: For this question you can circle more than one answer).

1) Monday

"2)  Tuesday

3)  Vednesday

4) Thursday

5) Friday
6) Saturday
7)  Sunday

Do you have a special group of friends whom you often go around with?
1) Yes

2) o |

(If you answer No, go straight to question 5).

If you do have a special group of friends (i.e. if you have answered
yes to question 5) how many people are there in the group?

1) One, two or three.

2) Between four and ten.

3) More than ten.

In the last week have you done any of the following for at least cne hour?

1) Just walking or running along the $treet.

2) Mucking around :-

a) On the street. ’ : h) Party.
'b) In an amuserment cenire. i) Club.
¢) Bowling Alley. | j) Other (Specify).

d) Drive-in.
e) Pool rcom.
£) Hotel.

2 Ton mm
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3.

Al

29,

Since the last school holidays ( ) when was
the last time you were ecither by yourself, or with
other pcople whc were drinking alcohol?

CODE AS LENGTH OF TIME (NUMBER

OF DAYS) FROM LAST OPFORTUNITY

DAY, INCLUDING ONLY OPPORTUNITY
DAYS IN THE TOTAL.

<\ Vo it

(If you answer NONE or AT NO TIME go straight to
question €),.

"ho were you with®

1) No one,

2) Parents and guardiaﬁ only.

3) Friends under 18 only.

h) Friends over 18 only.

5) Friends.both over and under 18 years,

6) Parents and/or friends and/or relatives,

7) Other (specify).

Where were you (where did you spend most of the time )?
1) Hotel/bar/licensed premises.

2) Caf. .

3) Park/street.

L) .YOur house/the place where you were living at the time.
5) Someone else's house,

6) Other (specify).

Did yocu have a drink of alcohol while you were there?

1) Yes,

2) No,

(If you tick No.2 'no" go straight to question 6).

How many times since the last school holidays ( )
have you had a drink of alcohol?, \

RECORD FREQUENCY CVER NUMRER OF
OPPORTUNITY DAYS, CODE BY
DIVIDING FRIEQUENCY INTO
OPPORTUNITY ATD EXPRESS AS A
RATIO,




‘ 6 L]
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I

8.

9.

10.

30.

At what age, according to the Law,

alcohol in a hotel, our or tavern,

1) yoars old.

2) Don't know (tick).

At what age, according to -the Law,
alcohol in a notel, bar or tavern,
or the people who look after you?

1) : [ years old. ' ,

2) Don't know (tick).

At what age, according to the law,

hotel with friends but not drink?

1) [::::] years old.

2) Any age at all. .

3)  Don't know {tick)-.

At what age, according to the Ilaw,

hotel with a parent or the people who looi after you,

but not drink?

1) [:::::] years old.

2) Any age at all.

3) Don't know (tick).

At what age, according to the Iaw,
2lconhol in a park or in a car?

1) ] l years old.

2) Any age at all.

ct
()
i 2

3) You are never allowed

4) Don't know (tick)

TN s G A . B s SR S I ) ot S et o S i GO et s S S s G

can you drink
with friends?

can you drink
with your parent(s)

can you go into a

can you go into a

can you drink




SECTION:

ARGUITIG & FIGHTING

31.

Since the last school holidays ( ), when was the
last time you hit somabody (1ot just micking around with
people in your own family nor with friends having a "fun"
‘Tight?), Do not include gang fights,

CODE AS LENGTH OF TIUE (NUMRBER !
OF DAYS) FROM LAST OPTORTUNITY
DAY), INCLUDING ONLY OPPORTUNITY
DAYS IN THE TOTAL.,

(If you answer NONE or AT NO TIME go straight to
question 5,) ‘

When yéu hit the other person what did you use?
1) Chain,

2) Knife, razor blade, switch blade.

3) Stick/club,

L4) No weapons - used fists, feet, etc,

‘5) Ban/steei rod,

6) Other (specify).

Vhy did you hit the other person?

1) You wanted something the person had (e.g. money,
alcohol, etc,).

2) The other person was "stirring'" you (teasing you,
calling you names, etc.) '

3) The other person hit you first and you were
trying to defend yourself,

u)  Because you wanted to beat somebody up.
5) Just for something to do,

6) Other (Specify).

How many times, since the lasy school holidays { ),
have you started a fight with someone you did not know,
or backed up somebody who had not done anytning to you?

RECORD FREQUENCY OVER NUMBER OF !
OPPORTUNITY DAYS, CODE BY
DIVIDING FREQUENCY INTO
OPPORTUNITY AND EXPRESS AS A
"RATIO,




1) Yes
2)  No
. 3)~ Don't know

32,
Is it against the Law to pick on some kids who have not
done anything to you and bash thnem up?
1) Yes
2) Yo
3) Don't know - . I — ,

. ) M : ¢ . - . .
Is it against the Taw tc have a friendly fight with a
few (3 or more) of your friends on the street or in a
park oxr public place? :
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Since the last school nolidays ( Y, when wss the

last tise you were either by vourscelf or with friends

who took something belonging to someone else, or fron

a shop without paying? (incivie only items worth over
#1 ~ this does not include borrowed thlngu>

T"YY'\

oF TINE (WU

CODE AS LIMATH
OF DAYS), TROV LAST
DAYS, INCLUDING
DAYS I THE TCTAL,

doosdaxd

BY
OPPONTUNITY
OVLY OPPORTUNITY

5R

4

b

If

answer

~

you
Last

o

st time you did this,
(1f you answer O OTN
straight to questlon h).

t

If you were with friends,

\
1)
to do.

To be with your friends.

-

use your friends

td

2G5 talked you

L} PRecause your friends vpremised ¥
share the stolen things.
5) Bec

ause your friends Torced you

6) PBecause your friends were makin
7) Other (specify).
The last time you did this were you

1) Actuslly teking thi
in some way?

ngs yourseif

helping your ‘ﬁwcnf in any wsy
(if you Mo, 2 "not taking

tick
to question

Why did you take the
1) RBecause you needed them and cou
Tfor them,
R . a la
2) Becsuse somezone nod asked/told

or ALONE or BY MYSHELY,

why did you go

Just for something to do/because you

who were you with?

g0

had notuing

into

or helping your fri

ng part at all nor

go straight

with ycur frien

14 not afford to pey
you to iaelke those ithing

NOHE or AT 0 TIME go straight to question 8.

nas
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3&.

If the things that you wanted were actually on somebody,
how did you get them? Did you:-

1) Just pick their pockets (e.g. they were not awvare thot
you were taking things from them)?

2) Tell them that you would bash them up, hurt them in sone
way unless they gave you the things you wanted?

3) ‘Bash them, hurt them so that they were slightly
injured (NOT reguiring medical treatment)?

4) ‘Bash them, hurt them so that they were badly injured
(e.g. knocked unconscious, badly cut, etc.)?

5) Other (specify in Coding Bookle%)?

How many times since the last schcol holidays ( ),
have you or your friends actually taken something belonging
to someone else, or from a shop without paying? -

RECORD FREGUIZNCY OVER KUMBER
Of OrPORTUNITY DAYS. COD3E BY
DIVIDING FREQUsNCY INTO
OFPTORTUNITY AND EXFRESS AS A
RATIO.

Is it agdinst the Law to take things from a shop without
paying for them? ‘

1) Yes
2)- No
3) Don't know

S T e SO D S S T Gt e oy S S RS e S G il STEY e S ¥ S



LSTTON: ENTFRING PRIVATE PROPERTY - 35,

1. Since the last school holidays ( ), when was
the last time you were either by yourself or with
friends who went into someone else's building, house,
factory, etc., without their permission? (Do rot
irclude neighbours, friends, etc.).

CODE AS LENGTH OF TIME
(NUMBER OF DAYS) FROM LAST
OPPCRTUNITY DAY, INCLUDING
ONLY OPPORTUNITY DAYS IN
THE TOTAL. .

(If you answer NONE or AT NO TIME go straight
to question L). :

" 2, Vhat were you actually doing? Did you:-

1) Act as a "lookout", keep a watch®

2) Go in, have a look around and come out again
without anything or doing any damage?

3) Go in and take something when you left?

4) Go in and deliberately break things up
before you left? : '

5) Break things up/damage things and take things
when you’left?

6) Set fire to anything?
7) Use it as a place to eat, sleep, have a party?

8) Just watch while the others did any of these things
but not help them in any way?

9) Other (specify).
3, How many times, since the last school holidays (

have you and/or your friends been into someone else's
house/property/building/etec, without their permission?

RECORD TFREOUENCY OVER NUMBE
OF OPPORTUNITY DAYS, CODE BY
DIVIDING FREQUENCY INTO
OPPORTUNITY AND EXPRESS AS A
RATIO,

L. Is it against the Law to go into a factory or someone's
‘m~“ww*p house without the owner's permission if you do not
intend taking or damaging anyihing?

1) Yes,
2) No.

3) Don't know,




SECTIO0N:

1.

B} Yes.

DAMAGTNG PURLIC PROPERTY 36.

Since the last schocl holidays ( ), when was
the last time you were either by yourself or with
friends who were breasking furniture, public facilities
(bus stops, light poles, telephone booths, etc.),
trees or bushes, throwing rocks, sticks, etc. to

" break something, or hyrt someone?,

CODE AS LENGTH OF TIME (NUMBER

OF DAYS) FROM LAST OPPORTUNITY

DAY, IVCLUTING ONLY OPPORTUNITY
DAYS IN THE TOTAL.

(If you answer NONE or AT NO TIME, go straight to
question L,) -

Vhat were you actually doing?

1) Breaking up furniture in someone's place or
in a bus or train, : .

2) VWriting on walls, doors, etc,
3) Breaking up public telephones, teiephoné'booths.

i) Breaking down trees, bushes or flowers in a park,
on the street or on someone else's property. ‘

5) Throwing rocks, sticks, etc, to bhreak something

(e.g. street lights, windows) or to hurt scmeone,

6) Stripping things from other peovle's cars, bikes,
‘ete, (e.g. hubcaps, petrol caps);

7) Interfering with other people's cars, bikes and
damaging them in some way (e.g. letting tyres
- down, breaking or bending aerials),

8) Just watching the others but not taking part at all.

9) Other (specify).

How many times, since the last schocl holidays ( )
have you actually been doing any of the above thlng<9

RECORD FREQUINCY COVER NUMBER OF
OPPORTUNITY DAYS., CODE BY
DIVIDING FREQUENCY INTO
OPPORTUNITY AND EXTRESS AS A
RATIO, ‘

Ie it against the law to damage public property, e.g.
writing on toilet walls, damaging public telephones,

- breaking windows or street lights, etc.?

L

2) No,

2Y Don't know.
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ACDIVITIAS RSCORD  SHEAT:  TUTEAVIBYARS FORM
ACTIVITIAS . COLUENS
i3

1. Keeping a pet bird

2. Keening a pet cat

3+ Xeeving a pet dog

4., Keeving fish (gold) (tropical)
5. Yeeping pigecns ’
6. Keeping & hamster

7. Xeepins a guinea pig

8. Keeping insects

9. Keepinz a horse

10. Xeeping petl mice

1l. Bottle collecting

12, Beermat/coaster collecting
13. Coin collecting

14. label collecting

15. liatehbox collecting

16. Rock collecting

17. $Shell collecting

18. Stamp collecting

19. Bead collecting

20. Butterfly collecting

21. Card collecting

22, Rock collecting

23. Astronomy

24. Boating

25. Bushwalking/Hiking

26. Canoeing

27. Camping

28, Caravening

29, Caving

30. Climbing (hills, cliffs)
31. Cycling (bicycle)

32, Fishing

33. Gardening

34. Go - Karting

35. lMini-bikes

36. Pony/horse riding .
37 Riding a motorcycle

. 38. Roller skating

39. Rhythmic League (marching)
40,  Staying at the beach
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ACTIVITISS (Cont)

4t

41.
42,

430 .

44.

45.

46,
47.
48,
49.
50.
51,

52,
53.

54.
55.
56.
57.
58.
59.
60.
61.
62,

63,

64,
65.
66.
67.
68,
69.
70.
71,
72,
73.
74.
75.
763
77:
8.
9.
80.
81.

Skin diving
Skateboarding
Surfing

CWaterskiing

Yachting/Sailing
Archery (bows and arrows)
Athletics

Australian Rules Football
Badninton )
Baseball

Boxing

Cricket

Golf

Gymnastics

Hockey

Judo

Karate

Netball _
Rusby Leacue Football
Rugby Union Football.
Soccer ’
Softball

Sauash

Sﬁrf—Lifesaving
Swinming

Tegnis

‘2ble Tennis

Ten-Fin bowlihg
Volley Ball

Water Polo

Vieisht 1ifting
Wrestling

Played cards

rlayed Chess
Played games (monopoly)
Played carpet bowls
Played darts

Played Pool/Snocker
Writing

Read a book

Read a comic

Read a magazine

Read a newspaper.
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39.

© ACTIVITIZS (Cont)

84.
85.

86.
87.

88,

89.
90.

94-

99.
100.

101.

1o02.
103.
104.
105,
106.
107.
108.
109.
110.
111,

113.
114.

Been in coffee or a hamburger bar
Beesn to a friend's place (and baby sitting)
Been to a pool room (amusements)
Been to a Public Library
Been to a Y.M.C.A function
Been to a Y,Q.C.A. function
Been to Guides or Brownies
Been to Cubs, Scouts, Rangers
Sea Scouts, Venturers

Been to Police and Citigens Groups

Been to an Aboriginal Group

Been to dances/dancing/parties

Been to cinema/victures/movies

Reen to a hp.nd,/s}w_nw'

Driving around in cars

rublic speaking-

Singing with a group of kids

Welking around streetbs
irt/Painting/Drawing ,
Copper Work o
Cooking o '
Dressmaking
Drama/acting _
Embroidery/fancy sewing
Flowef‘arranging
Jewellery making

Model making

IMzchanical work

Pottery

Pnotography

Spinning and weaving
Woodwork

Y
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APPENDIX I (B)

JESNESS DESCRIPTIVE SCALES

Social Maladjustment Scale:

Social Maladjustment refers here to a set of attitudes
assoclated with inadequate or disturbed socialisation, as
defined by the extent to which a youth shares the attitudes of
persons who do not meet environmental demands in socially
approved ways,

Value Orientation Scale:

Value Orientation refers to a tendency to share attitudes and
opinions characteristic of persons in the lower socio-~economic
class.,

Immaturity Scale:

Immaturity refleéts the tendency to display attitudes and
perceptions of self and others that are usual for persons of a
younger age than the subject.

Autism Scale:

Autism measures a tendency, in thinking and perceiving, to
distort reality according to one's personal desires or needs,

Alienation Scale:

Alienation refers to the presence of distrust and estrange-
ment in a person's attitudes toward others, especially toward
those representing authority.

Manifest Aggression Scale:

Manifest Aggression reflects an awareness of unpleasant
feelings, especially of anger and frustration; & tendency to
react readily with these emotions; and an obvious discomfort
concerning the presence and control of these feelings.

Withdrawal Scale:
Withdrawal indicates the extent of a youth's satisfaction

with self and others, and a tendency toward isolation from
others,

Social Anxiety Scale:

Social Anxiety refers to conscious emotional discomfort in
getting along with people.



10.

1.

41,

Rebression Scale:

Repression reflects the exclusion from conscious awareness of
feelings and emotions that the individual normally would be
expected to experience; or it reflects his failure to lable
these emotions,

Denial Scale:

Denial indicates a reluctance to acknowledge unpleasant events
or conditions encountered in daily living.

Asocial Index:

Asocialisation refers to a generalised disposition to resolve
social or personal problems in ways that show a disregard for
social customs or rules,
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Se~nential "7" Level Classification

Intority Level 2 (1-2)

(a) Unsocialized Aggresive (Aa)
(b) Unsocialized Passive (Ap)

The two sub-types within I-2 are very alike in their character-
istics, The I-2 perceives the world in an egocentric manner,
being concerned primarily with his own needs, His behaviour is
impulsive and he shows limited awareness of its effect on others.
He blames others for denying him, and does not understand wWhy
they do this or what they expect of him,

The most important diferentiating characteristic between the Ap
and the Aa is in the nature of their response to frustration or
demands; the former complains or naqs1ve1v withdraws, while the
latter reacts in a hostile or aggressive manner,

Maturity Level 3 (I-3)

The I-3 attempts to manipulate his environment to get what he
wanis, In conirast with the I-2, he is aware that his own
behaviour has something.to do with whether or not he gets what
he wants, Efforts to attain his ends may be in the form of
conformance to the perceived nower structure of "conning" and
manipulation., He seeks structure in terms of rules and formulas
for behaviour. Problems are internalized:

(a) Imnmature Conformist (Cfm)

The Cfm resnronds to the world with a rather inflexible
formula. He earns acceptance through immediate conformity to
the actual or prerceived demands of others, He is dominated
by the need of social aporoval and yields as easily to
pressure from the neer group as from adults,

(b) Cultural Conformist (Cfc)

His formula for bringing about desired outcomes is surface

conformity to the power structure., He is alienated toward

adults and prefers to rely on peers for social approval and
satisfaction of his needs,

(¢) Manipulator (lip) ' : -

The ¥p's formula involves manioulation to control others
in order to satisfy his own needs., The Iip perceives the
world in terms of power and control, and he fights those
in power, both subtly and overtly, It is important to him
to be in the controlling position, or at least to be able
to manipulate those who are in power,

Haturity Level 4 (I-4)

The I-4 has internalized a set of standards by which he judges his
own and other's behaviour. He may experience guilt about his
failure to live up to these standards, Sometimes it is not guilt
over self-worth, but conflict over values that create problems,
Those at the I-4 level show some ability to look for and understand
reascns for behaviour, and show somne awareness of the effects of
their behaviour on others and behaviour on themselves,

1
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Neurotic, Acting-Out (Na)

The Na is characterised by the presence of guilt based on
the internalization of a negative or "bad" self-image, As
a result, anxiety is not situationally determined but is

. constantly with him, The Na attempts -to overcome immediate

problems without necessarily trying to uncover or unravel
long-standing conflicts, He does, however, want to improve
himself and his 1ife, particularly to hurt himself less or
to stop hurting others, ‘

He usually anticipates a parent-child type relationshin
focused on attemnts to control his behaviour; and since
he expects adults to trest him in an authoritarian
manner, he constantly "tests" adults to determine whether
or not they are supnorting figures or persons to whom he
can relate,

Neurotic, Anxious (Nx)

The Nx, like the Na, is characterised by internalimation of
the "bad me" self-image. Anxiety, a constant factor in this
boy's life, is typnically related to perceptions of self as
inadequate and typically internal conflicts., In contrast to
the Na, the Nx places value upon introspection and investiga-
tion of the pnast causes of his present problem. He searched
for an understanding nerson who can see and respect his "good
me" and at the same time accept and forgive the "bad me',

Situational Emotional (Se)

The Se evidences distress or conflict over personal and family
problems or environmental situations, The Se will ordinarily
Judge his own misbehaviour severely and wish to compensate

for the difficulty he has caused others.

Cultural Identifier (Ci)

The Ci, non-neurotic in nature, has internalized the wvalue
system of a deviant sub-culture, He suffers little from

anxiety and defines most problems he may have as conflictis
between himself and society or himself and his environment,

The Ci is {lexible in that he can shift roles according to
the reqiirements of a particular situation. He responds to
others mainly in terms of their integrity. He takes pride in
living up to his own standards, which often include a stance
of attacking society,
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APPENDIX I (C)

LEAST PREFERRED CO-WORKER SCALE:

People differ in the ways they think about those with whom they work.
This may be important in working with others. Please give your immediate,
first reaction to the items on this questionnaire.

On this sheet are pairs of words which are opposite in meaning, such as
"very neat" and "not neat". You are asked to describe someone with whom
you have worked by placing an "X in one of the eight spaces in the lines
between the words,

Each space represents how well the adjective fits the person you are

describing as if it were written:

Very Neat = | | | | ] ] | Not Neat
8 7 6 5 | 4 3 2 1

For Example: If you were to describe the person with whom you are able to
work least well, and you ordinarly think of him as being quite neat, you
would put an "X" in the second space from the words "very neat", like this:-

Very Neat X 1 | : | | ] ! Not Neat

If you ordinarily think of the person with whom you work least well as
being slightly neat you would put your "X" as follows:-

Very Neat i 1 I X I : | i i Not Neat
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APPENDIX T (C)

Look at the words at both ends of the line before you put in your "X,

Please remember there are
first answer is likely to
mark each item only once,

Now, think of the person with whom you can work least well,

no right or wrong answers.,

be the best,

Work rapidly; your
Please do not omit any items, and

He may be

someone you can work with now, or he may be someone you knew in the past,

He does not have to be the person you like least well, but should be the
peson with whom you had the most difficulty in getting a job done. Describe
the person as he appears to you,

Pleasant - 1 ! 1 )
Friendly 3 1 . { 1 ! 1
Rojecéing ) .1 ' 1 ) ' i ) ) 1
Hoipful ‘ ' 1 3 ) % : '
Unonﬁhuaiagtio ] 1 — g. ' . 1
Tenge . L 1 3 ' 1 1
- Distant . L ' 2 'i 1 f 1
Cold. . . : ;' : N
Co-opcrative - 1 ) { — ' L
Supportivg o . 2 1 I} ! 1 L
‘ Boring ; L 1 1 ] i 1
Quarrelsome . l ! 2 g 2 1 N
Self-Assured s 1 ' L I
Bfficient } | ' L : 1 .
. Gloonmy" 1 | 1 : 1 1 '

OPQ'n . ' ] 1

P e e )

‘Unpleasant

Unfriendly

Accepting

¥Fpruetiraiing

“Enthudaziic

Relaxed
Closa'

Warn
Unoo--operative
Hostile
Interosting
Harnonicus

Hesitant

Inefficiont

Cheerful

CGuarded



APPENDIX II

PEER GROUP ACTIVITIES,
HOURS OF INVOLVEMENT & SOCIAL SKILLS TAUGHT

TABLES 1.1 - 1.11




TABLE 1.1

SUMMARISING THE ACTIVITIES PARTICIPATED IN, HOURS OF

INVOLVEMENT & SKILLS TAUGHT IN PEER GROUP 1,

PEER GROUP 1,

Number of Farticipants: 5 (3 participated in only first two sessions).

Age Range: 13 year olds.
Sex: Male.
Meeting/Quting
No. (Description) Hours Skills Taught

1 | Visit to Speedway | (4 Hrs) Group co-operation.

2 | Ice Skating (4 Hrs) Personal Hygiene - Avoiding Disease.

2 | Pishing & Boating ! (112 Hrsz) Safety/consideration for others,

4 | Putting (4 Hrs)

5 | Speedway (5% Hrs) Planning and preparation of activities.
Co-peration with other people -
sharing of equipment.

6 | Fishing/Crabbing Ditto.

7 | Surf Cat Sailing | (&4 Hrs) Using a street directory - courtesy to
other road users.

8 | Fishing (5% Hrs) Thinking and planning ahead.

S Boating & Fishing | (48 Hrs) Cooking, washing selves, sharing work,

Camp politeness to strangers.
10 | Ten-Pin Bowling (3% Hrs) Scoring/Counting - teamwork; courtesy
to other players.
11 | Camp on Rottnest | (36 Hrs) Camp hygiene - interaction with other
Island campers,
12 | Roller Skating (5 Hrs)
13 Ice Skating (5 Hrs) Conversing without excessive swearing.
14 | Kelly's Pool Hall | (43 Hrs) Socially acceptable dress. Racial
tolerance,
15 | Roller Skating (5 Hrs)
16 | Ten-Pin Bowling (3 Hrs)
17 | Motor Cycle Camp (36 Hrs) Looking after selves, sharing.

Total Hours of
Peer Group
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TABLE 1.2 SUMMARY OF THE ACTIVITIES PARTICIPATED IN, AND THE HOURS
OF INVOLVEMENT IN PEER GROUP 2.

PEER GROUP 2.

Nunmber of Participants: 4

Age Group: 12 year olds.

Sex: Male,

Meeting/Outing
No. (Description) . Hours Skills Taught
1 Fishing Trip 54 Hrs

2 Meeting With Boys
- Discuss Activites| 3 Hrs

3 Bushwalk in Iills
area Mundaring/ .
Picnic/Swim 8% Hrs No record.

4 )} Meeting with kids
to discuss

activity 2 Hrs
5 Ditto
6 | Crabbing -~ Swan

River 5% Hrs

7 Crabbing meeting .
with boys 3 Hrs

8 Weekend canoeing
. trip to Heron
Point 24 Hrs

9 Meeting to discuss
previous trip and
plan next activity | 2% Hrs

10 Film - "Airport"
-1 in city and coffee
afterwards 4% Hrs

11 Meeting 2% Hrs

12 Visit to South
Perth Zoo and then
on to football
match Hrs

7

s . 1 .

13 | Meeting with boys Zf Hrs No record.
2%

14 Ditto Hrs
15 3 day camp at 24 Hrs
Rottnest Island + 12

16 | Meeting to discuss
Rottnest Island
Camp and to
discuss next trip 3 Hrs

Cont.
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No.

Meeting/Outing
(Description)

Hours

Skills Taught

17

Drive to beach/
Activity and
dinner at Peer
Group Leader's
Place

10% Hrs

Total Hours of
Peer Group

122.5
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TABLE 1.3 SUMMARISING THE ACTIVITIES PARTICIPATED IN, HOURS OF
INVOLVEMENT AND SKILLS TAUGHT IN PEER GROUP 3.

PEER GROUP 3,

Number of Participants: 2

Age Group: 14 & 15 year olds,

Sex: Male.

Meeting/Outing
No. (Description) Hours Skills Taught
1 Introduction to
boys and group 5 Hrs
2 Peol & Disco
Night 41 Iirs
3 Meeting 3 Hrs Suggested several kinds of approaches
one could use when asking girl for a
dance,
4 Movies 6 Hrs Using rubbid bin,
5 Meeting 3 Hrs Tidying up - area after use,
6 Ice Skating 4% Hrs Polite response to waitress.,
7 Meeting on How to apply for a job,i.e. by
employment ~ how telephone, filling in forms/
to get a Jjob/ interview,
applying etec. 4 Hrs
8. Friday night
outing 5 Hrs Controlling language - suitable to
company.
9 Fishing Trip 11 Hrs
10 Meeting 1 3 Hrs
11 | .Roller Skating 6% Hrs Use of public transport.
12 Meeting 4L Hrs Planning activities.
13 Perth - Movie 5 Hrs Encouragement of sensitivity towards
other members.
14 Meeting 3 Hrs Implications of offending behaviour.
15 Dance 5% Hrs Appropriate behaviour in street - use
of rubbish bin,
16 Meeting 4  Hrs Planning & Budgetting.
17 Meeting 3% Hrs Social interaction skills - consideratim
' for others feelings,
18 Party 6% Hrs
19 Meeting 4  Hrs Consideration.

Total Heours of
Involvement 89 Hrs



TABLE 1.5

TABLE SUMMARISING THE ACTIVITIES PARTICIPATED IN, AND
THE HOURS OF INVOLVEMENT IN PEER GROUP 5,

PEER GROUP 5.

Number of Participants:

Age Group: 15 year olds

Sex:

Male,

4

No.

Meeting/Outing
(Description)

Hours

Social Skills Taught

10

N

Introduction to
Parents & Boys
to explain pro-
gramme

As Above

As Above

Meeting at Bicton
with boys

Barbecue, trip
to Wylunga
National Park

Meeting at Bicton
- discussion of
last activity
and planning of
next outing

Camping Trip:
Sufing/Boating
Dunsborough &
Yallingup Area

Meeting at Bicton
to arrange next
activity

Horse Riding at
Jandakot

Bicton Meeting
with boys: lack
of attendance,
problems with
group. After
discussion with
Div, Officer
group discont-
inued

-
al
o

W W
(28]

I T

2 s Bs
w n

2% Hrs

24 Hrs

2 Hrs

5% Hrs

No record.

Total Hours Of
Involvement

*

59% Hrs
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TABLE 1.6 TABLE SUMMARISING THE ACTIVITIES FARTICIPATED IN, AND
HOURS OF INVOLVEMENT IN PEER GRQUP 6,

PEER_GROUP 6.

Number of Participants: 5

Age Group: 13-14 year olds,

Sex: Male.

——

Meeting/Outing
No. (Description) Hours Skills Taught
1 Meeting with boys
& their parents
to explain group 2 Hrs
2 Meeting & outing
to Morley Park
Bowls (10 Pin ’
Bowling) 4 Hrs No record.,
3 Meeting & Outing
- Ice skating 4% Hrs
4 Meeting & Cuting
(Not Specified) 5 Hrs
5 Ditto 5% Hrs
6 Weekend Camp 24  Hrs
7 Meeting & Outing 5 Hrs
8 Ditto 24 Hrs
9 | Camp 24 Hrs
10 Meeting & OQuting 5 Hrs
11 Ditto 5 Hrs
12 Ditto 5 Hrs
13 .} Camp 12 Hrs
14 Meeting & Outing | 7 Hrs
15 Ditto 5 Hrs
16 Ditto 5 Hrs
17 Camp 10 Hrs

Total Hours of
Involvement 130% Hrs



TABLE 1.7

TABLE SUMMARISING THE ACTIVITIES PARTICIPATED IN, HOURS

OF INVOLVEMENT, & SOCIAL SKILLS TAUGHT IN PEER GROUP 7.

PEER GROUP 7.

Number of Participants:

6

weAn e S

Age Group: 13-14 Year Olds.
Sex: Male.
Meeting/Outing .
No. (Description) Hours Social Skills Taught
1 Meeting 2 Hrs Use of phone book - booking squash
court, ’
2 | Squash 4% Hrs
Z 1 Meeting 1% Hrs
4 | Canoeing 8 Hrs _
5 | Meeting 1 Hr Co-operation,
6 | Trip to Serp-
entine Falls -
swim 7 Hrs Time committments,
7 | Sgquash 2% Hrs
8 | Meeting 1% Hrs Planning ahead.
9 Skiing Pt Walter % Hrs Effect of their activities on others,
10 | Group Meeting 1% Hrs
11 Ice Skating 4% Hrs
12 | Meeting - Bibra
Lake 7 Hrs Planning.
13 | Shopping for Camp '
Supplies 3 Hrs Planning (shopping).
14 | Group Meeting 1% Hrs
15 | Planning meeting
Br-Camp 2 Hrs
16 | Camp 48 Hrs Pateince/living with others: sharing;
co-operation; concern; consideration.
Camping skills.
17 | Meeting 1% Hrs
18 Meeting 1 Hr
19 Beach 3 Hrs
20 | Rockingham 4 Hrs
21 Trip to Penguin Is 7 Hrs
22 Beatty Park Pool 3% Hrs Consideration for other people,
23 | Meeting v 2 Hrs

Cont.
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Meeting/Outing
No.| (Lescription) Hours Social 3Skills Taught
24 | Swimming -
Booragoon Pool 2% Hrs
25 Shopping for
Camp 1% Hrs Planning/Organisation.
26 | Meeting 1% Hrs Decision-making.,
27 Campt at '
Rottnest Is. 48 Hrs Planning/Organisation/Co-operation etc.

Total Hours Of
Involvement

PO
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TABLE SUMMARISING THE ACTIVITIES PARTICIPATED IN, AND

THE HOURS OF PEER GROUP INVOIVEMENT FOR PEER GROUP 8,

PEER GROUP 8,

Number of Participants:

5 (2 not assessed).

Age Group: 13-14 year olds.
Sex: Male,
Meeting/Outing
No. (Description) Hours Skills Taught
1 Meeting with boys
& their parents to
explain programme 2% Hrs
2 Outing to Charies
St,. Youth Centre 4% Hrs
3 | Outing to Drive-in | 4% Hrs
4 | Boating Outing &
Diving, Whitfords 6 Hrs
5 | Mini Bike Riding 6% Hrs No record.
6 | Outing to Theatre 4% Hrs
7 Outing - Bush
Driving, Swimming
at Burns Beach 4% Hrs
8 | Fishing at Fre- ‘
mantle 41 Hrs
9 Afternoon repair-
: ing mini bikes 43 Hrs
10 Weekend Camp at
St. Fergus 24  Hrs
11 | Roller Skating 4% Hrs
12 Afternoon repair-
ing mini bikes 4% Hrs
13 Weekend Camp:
Sampsorn: Brock Dam 12 Hrs
14 | Ten-Pin Bowling 1 Hr
15 Claremont Speedway 5 Hrs
16 | Drive-In 5 Hrs-
17 | Weekend Camp 24  Hrs

Total Hours Of
Involvement

126% Hrs
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TABLE SUMMARISING THE ACTIVITIES PARTICIPATED IN, THE

HOURS OF PEER GROUP INVOLVEMENT AND THE SKILLS TAUGHT
IN PEER GROUP S. '

PEER GROUP 9,

Number of Participants: 5 (71 attended only first two meetings).

Age Group: 14-15 year olds.
Sex: Male.
_ Meeting/Outing
No. (Description) Hours Skills Taught
1 Meeting with boys
and parents 2% Hrs
s As Abouve 2% Hrs
3 Meeting with boys -
afternoon working
oncommunity work
. orders 5 Hrs
4 Outing to Pt Peron Navigational skills - using a road map.
Swimming/Diving ’
5 | Ten-Pin Bowling 4% Hrs
6 | Community Work ’
Orders 3 Hrs
7 Swimming: Beatty
Park Pool 2% Hrs
8 Meeting with boys 1 Hr
9 Meeting with boys
- repair work on
mini bikes, boxing 3 Hrs
10 Meeting with boys Group discussion about school,
= group discussion relationships with teacher, importance
& planning out of of education for later 1life,
next meeting Hrs
11 Outing to Theatre 5 Hrs
12 Meeting with boys
- discussion about
A next outing (Camp) | 4 Hrs
13 Meeting with boys
to organise car
wash & other fund
raising activities
for evenint out
(expensive rest-
aurant) 3 Hrs
14 | Worked on signs for
car wash for fund
raising 2 Hrs
15 | Meeting with boys
to finish off
posters, discuss
more fund raising 3 Hrs

activities
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Meeting/Outing
No. (Description) Hours Skills Taught
16 Car wash - raised
$13 5 Hrs
17 Meeting with boys 1 Hr
18 Car wash - raised
$12 4 Hrs
19 Meeting with boys 2 Hrs
20 Bvening out to
restaurant 6 Hrs

Total Hours Of
Involvement

103 Hrs
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b .

TABLE 1.10 TLB]
AND VT FOR _PEFR GROUP 10.

TR OF ACTIVITIES PARTICIPATED IN,

PEER _GROUP 10.

Number of Participants: 5

Age Group: 14-15 year olds,

Sex: Female.

: Meeting/Outing
No. (Description) Hours Skills Taught

1 Meeting with girls
and parents 2 Hrs
2 Ditto 2 Hrs
3 OQuting with girls

to Morley Swimming

Pool, & discussion
of further outings 3 Hrs

4 1 Outing to Drive-in } 6 Hrs
5 | Outing with girls -
to beach 8 Hrs

6 | Meeting arranged
for Claremont

Speedway - outing .
postponed No record.
7 Meeting 2 Hrs

[e0]

Outing to Theatre L Hrs

S Meeting at Midland
- showing of films
relating to teen-
agers & parents &

_group discussicn 4 Hrs

10 | Meeting with girls
to plan out next

_ activity 5 Hrs
P11 Outing to Disco in !
' town 5 Hrs

12 Meeting to discuss
previous outing etec.
& plan next activity] 3 Hrs

13 | Picnic to beach 6% Hrs

14 | Meeting with giris
to discuss possi-
bility camping
trip & other :
activities 1% Hrs
15 | Meeting to discuss
ideas on & of group
party 1% Hrs
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Meeting/Outing
(Description)

Hours

Skills Taught

17

18
19

Further discussion
on wind-up party.
Setting of limits
and discussion of
party with girls
parents,

Preparation for
party - i.e.
transporting of
records, decor-
ating, preparing
food, etc.

Party

Clean up day after
party

4 Hrs

2% Hrs
5 Hrs

3 Hrs

Total Hours of
Involvement

66 Hrs
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TABLE SUMMARISING THE NUMBER OF ACTIVITIES PARTICIPATED
IN (MEETINGS AND QUTINGS) AND THE TOTAL HOURS OF PEER
GROUP INVOLVEMENT FOR THE 10 PEER GROUPS,

Peer
Group
No

Number of
Activities
Participated
In

17 17 19 | No 10 17 27 1
Record

20 19

~J

Hours Of Peer
Group

Turaradsroamand
LiLvier vonTil e

180 | 122.5| 89 535 | 130.5]1275] 1265] 103 66
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TABLE 2,1 COMMUNITY INTEGRATICON QUESTIONNAIRE:

Summary of CQuestions Relating To
Demographic Characteristics,

R ‘Baseline o Month rollow
Question Assessment Up Assessment
(E)% (C)% (E)% (C)%
RACE: White 97.4 S7.4
Part Aboriginal 2,5 2.5
GUARDIANSHIP: Ward 10,2 0 13,5 2.9
Parents 89,7 100 86,5 97.1
AUSTRALTAN RESIDENCE: All life 69,2 82
10 years or more 2.5 0
5 - 10 years 7.7 0
1 - 5 years 7.7 12,8
less than 1 year 10.3 561
PARENTAL FIGURES:®  Both natural 58,5 7443 56,7 76,5
One natural/ 10,3 7.7 8,1 9.7
one step :
One natural/one 5.1 0 0 0
defacto
' Single Parent 25.6 17.9 ' 27 17.1
Other 0 0 8.1 0
NATIONALITY FATHER: Aust, Brit, Am, 87 71.4
Ca, Eng,
Other European 12,8 25,1
Aboriginal 2,8
MOTHER: Aust, Brit, Am, 92,3 74,3
Ca, Eng,
Other European 5.1 22,6
Aboriginal 2.5 2.6
WORK INVOLVEMENT#*
*FATHER: Permanent gFTg 88,5 88,5 83,3 95,8
Permanent (PT 5.7 2.8 5.5
Temporary gFT) 5.7 5.5
- Temporary (PT)
Not Work 8,6 5.5 4,2
*MOTHER Permanent éPT; 23 29,7 19 34,6
Permanent (PT 20,5 24,3 28,6 19.2
Temporary (FT2 2.6 2.7 0
Temporary (PT) 2,6 4,8
Not Work 51.3 43,2 47,6 46,

* Questions marked with an asterisk refer to those questions of the Community
Integration Questionnaire for which data on only 21 of the (E) S'S and 27
of the (C) S'S is available, The missing data is a result of a misunder-
standing by the first research officer who deleted 32 of the 123 questions
of the Community Integration CQuestionnaire repeated at the 6 month follow up
assessment, Data from these 32 questions is available for those (E) and
(C) S'S assessed at the 6 month followup interview by the second research
officer, : :
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TABLE 2.2 COMMUNITY INTEGRATICN QUESTIONNAIRE:
Summary School and Work Involvement of
Experimental and Control Group at Easeline and
6 month Follow Up Assessment,
aseline Assessment b rionth Follow Up
_ () c)___[E) €9
Question N % N % N % N %
ATTENDING SCHOOL* 37 94,5 34| 87 15 2.5 21 177.7
SCHOOL ATTENDANCE* 5 days B4 1391,9 53 | 97 9 17
PREVICUS WER 2 - 4 days 13 | 8.1 |1bk.o 2 3
0 - 1 days 1 0
WORK INVOLVEMENT* Perm Employed 1 2 5 4
Temp Employed 1 o)
Unemployed (not |1 2 3 1
receiving benefits)
Unemployed L 1 1
receiving benefits
PART TIME JOB* 3 8y |4 n1.8% |3 4 119%
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TABLE 2.3 COMMUNITY INTEGRATION'QUESTIONNAIRE:
Summary of Questions Relating to Farental
Involvement.
Baseline Assessment © Month Followup
Question (E) (C) (E) C)
N % N % N % N %
PARENT & OTHER Parents 31 91,2 36 97,3 5 5
INV, COURT/PANEL Welfare Only 0]
Welfare & Parents 2 6.4 1 2,7 O
No-One 1 2.9 1
FAMILY OUTING IN LAST WEEK* 4 10,2 11 28,2 4 1
DAY OF OUTING* Monday-Friday 2 7 6
Sat-Sunday 2 11 4 -2
CURFEW. HOUR* 8,00 0 0 8 20,5 1 6
WEEK NIGHT : 8-9,00 19 48,7 12 30,7 8 0
10-11,00 18 46,2 12 30,7 6 5
12 - Unspecified 1 2,6 3 7.7 2 5
CURFEW HOUR* 8,00 1 4 2 Tl
WEEKEND 8-9,00 1 4 1 3.7 1
10-11.00 12 46 10 37 6 9
12-1,00 5 20 4 10,8 2 3
*1 or unspecif, 7 28 7 25,9 2 5
CONSEQUENCE FOR Punitive 19 48,7 9 23
BEING LATE HOMo Verbal 14 35,8 25 64,1
No Action 5 12,8 2 5.2
Parents Unaware 1 2.6 3 7.8
PARENTAL RESTRICTIONS 32 82 29 74,3
ON OUTINGS
- PARENTAL CONTROL No Control 7 17.9 4 10,2
OF OUTINGS Some Control 24 61,5 32 82
Rigid Control 1 2,6 0
Contract 7 17.9 3 7.7
PARENTAL CONSENT 38 97.4 36 92,3
FOR OUTINGS
PARENTAL KNOWLEDGE 37 94,8 37 94,8
OF _OUTINGS
PARENTAL REACTION TO Punitive 20 52,6 24 61.5
OUTINGS WITHOUT Verbal 16 42,1 12 30,7
PERMISSION No Action 2 5.26 1 2,6
Don't Know 0 2 5.2
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TABLE 2.4 COMMUNITY INTEGRATION QUESTIONNAIRE
Summary of Questions relating to what the child
does in his place of residence and in his
neighbourhcod,
Acceptable Behaviour:
Baseline Assessment 6 Month Followup
Question 1ol (L} (i [€0D)
N % N % % N %
SPECIAL GROUP OF FRIENDS* 31 79.5 30 76.9 19 100 24 88,8
SIZE OF GROUP OF FRIENDS §1-3) 13 41,9 13 43,5 & 31.6 8 33,3
4 =" 10) 12 38,7 15 50.0 9 47,4 12 50
10 or more 6 19,3 2 €.6 4 21 4L 16,7
OUTING LAST WEEK WITHOUT PARENTS* 34 89,4 32 82 17 89 23 85,2
DAY OF OUTING LAST WEEK Monday 16 41 7 21.8 7 41,2 6 26
WITHOUT PARENTS Tuesday 14 35,8 6 18,7 6 35 5 21.7
Wednesday 12 30,8 8 25 7 41,2 7 30,k
Thursday 16 4 9 28,1 8 47 7  30.4
Friday 24 61.5 19 28,1 14 82,4 16 69,6
Saturday 27 56,4 17 53 11 64,7 17 73.9
Sunday 14 35,9 7 21,8 6 35 5 21,7
ACTIVITIES PARTICIPATED* Listened to 27 69,2 24 61.5 10 52,6 21 77
IN AROUND THE HCME Radio
Watch T.V, 36 92,3 39 100 19 100 26 96.3
(Previous Week) Used Tele- 23 58,9 25 64,1 11 57.9 18 66,7
phone
Driven the 7 17.9 6 15.4 6 31,6 1 3.7
car
Listened to 24 61,5 26 66,6 13 68,4 16 59.2
records
None of 2 5.1 0 0 0 0 O C
Above
INVOLVEMENT WITH
NEJIGHBOURHOQD KIDS* Kids come to 33 84,6 34 87,2 16 84,2 23 85,2
home
Visit home after29 74,3 28 71.8 15 78,9 17 62.9
school
Visit home on 2% 74,3 29 74,4 15 78,9 21 77
weekends ‘
Visit home at 23 58,9 25 64,1 12 63 17 62.9
night
ACTIVITIES PARTICIPATED* Walking on 9 23 10 25,6 12 63,2 10 37
1IN QUTSIDE OF HOME street
Mucking around .
on street 19 48,7 6 15.4 8 47 5 18.5
Amusement 8 20.5 6 15,4 11 64,7 g 33,3
Centre
Bowling Alley O 0 2 2.6 1 5.3 1. 3,7
Drive in 6 15.4 6 15.4 6 31.6 3 11
Pcol Room 8 20,5 6 15.4 7 44,2 8 29,6
Hotel 1 2.6 3 7.7 2 10,5 2 - 7.4
Dance 10 25,6 2 2,6 6 31.6 5 18.5
Party 8 20,5 8 20,5 6 31.6 4 14,8
Club 4 10,2 4 5.2 2 10.5 8 29,6
Park 3 . . 0 0 0
Other 3 ;'7 12 33; 8 10.5 10 37.3
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TABLE 2,4 COMMUNITY INTEGRATION QUESTIONNAIRE (Cont,)
Summary of Questions relating to what the child
does in his place of residence and in his
neighbourhood,
' Baseline Assessment 6 Month Followup
Question () (5] (CJ)
N % N % N % N . %
COURT OR PANEL EXPERIENCE 34 87 37 94,8 7 33.3 5 18,4
CAR AT HOME 35 89,7 35 89,7
SELF REPORTED ABILITY TO DRIVE A CAR 23 58,9 23 58.9
PERMISSION TO DRIVE PARENTS CAR:
Only when parents are in car 2 8.7 5 21,7
Allowed to take car on own 2 8.7
Never 8 78,3 15 65,2
Parents do not have a car . 1 4,3
Other i.e, backing up and down 3 13
driveway
USUAL MODE OF TRANSPORT OUT: Walk* 10 25,6 6 15.4 6 30 8 29,6
Bus or Train 20 51,2 24 61,2 10 50 12 46,1
Lift from parents 7 17.9 5 12,8 3 15 4 14,8
Picked up at home by friends 1 2.6 1 2.6 1 5 2 7.4
Taxi )
Take parents car
other i.e, bicycle 1 2.6 7.7 1 3.7
USUAL MODE OF TRANSPORT HOME: Walk* 9 23 6 15.4 5 25 6 22,2
Bus or Train 23 58,9 27 69.2 12 60 15 55.5
Picked up by Parents 4 10,2 5 12,8 1 5 2 7.4
Taken home by friends 2 5,1 1 5 3 1.1
Taxi ' 1 2.6 1 5
Take parents car : ‘
other i.e, bicycle 1 2,5 2 5.2 1 3.7
-~-"MODE OF TRANSPORT MOST OFTEN USED:
Walk* 10 25,6 6 15. 4 20 4 14,8
Bus or Tram 20 51.2 20 51,3 11 55 16 59.2
Lift by parents 4 10,2 6 15. 1 5 4 14,8
Lift by friends 1 2,6 1 5 1 3.7
Take parents car
Hitch Hike
Other! i.,e. bicycle 4 10,2 9 23 3 15 2 7.4
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TABLE 2.4 COMMUNITY INTEGRATION QUESTIONNAIRE:

Summary of Questions relating to the Child's Home
Environment and wrat tne Child Does in His Home
Environment and His Neighbourhood,

. . Baseiine Assessment 6 Month Followup
Question ' (1) (C) (E) LC)
N % N % N % N %

Clock in home 38 97,4 36 92,3

Own watch 21 53.8 27 69,2

Telephone in home 25 64,1 23 58,9

Doctor attendance within last 12 25 64,1 27 69,2

months :

Hospital attendance within last 12 6 15.4 10 25,6

months

Regular medical treatment 4 10,3 4 10,3

Dentist attendance within last 12 18 46 27 69,2

months

POCKET MONEY* Regular Pocket Money 2+ 53,8 15 38.5 12 75 15 62,5
Ask for money when needed 16 1 1 28 4 25 8 33,3
Only money feor specific 4 10,2 1 4,2
expenses (i,e., lunches/fares
No money 2 5.1 9 23

POCKET MONEY EXPENSES*(a)
A1l cr most of clothes 4 10,2 3 10 5 31.2 4 16.6
Busfares 19 48,7 12 40 9 56,2 14 58.3
Meals/food 12 30,8 8 26,7 4 25 8 33,3
Board/rent 1 2,5 5 31,2 3 12,5
Equipment/books, etc, . 2 5.1 6 20 3 18,8 10 41,6
Entertainment i.e, pictures/24 61 13 43,3 14 87,5 13 54,2

. Other 6 15.3 8 26,7 5 31.2 7 29,2

POCKET MONEY EXPENSES*(a)Previous week
Lunches/fares/necessities 19 51,3 19 63,3 11 68,8 14 58,3
Entertainment/snacks 32 82 15 5 12 175 8 75
Equipment/books, etc,
Clothes 4 10.2 2 6.6 2 12,3

.-Other 5 16,6 4 25 2 8.5

MAJOR POCKET MONEY EXPENSES*(a)
Previous week

Lunches/fares/necessities 13 33,3 15 50 4 25 4 16,6

Entertainment/snacks 2L 61,5 8 26,7 7 43,7 13 54,2

Equipment/books etc,

Clothes 1 6.3

Other 3 7.7 7 23 1 6.2 5 20,8
MONEY EVER BORROWED* 20 51.2 22 56.4 13 68 14 53
PERSON BORROWED FROM*(P) :

Parents 10 50 11 50. 5 38,4 7 50

Brothers and Sisters 3 15 5 22.7 2 15,4 2 14,3

Relatives .

Friends 10 50 7 31.8 6 46 5 35.7

Strangers or Casual
Acquaintances,



1

68.

TABLE 2,4 COMMUNITY INTEGRATION QUESTIONNAIRE:

(a)

(v)

Summary of Questions Relating to The Child's
Home Environment, and What the Child Does in
His Home Environment and His Neighbourhood.

In the questions relating to pocket money expenditure, the N
for determining the % of S's for each category is based on
those S's who receive pocket money and not the total group,

In the question relating to borrowing money (who from) the N
for determining the % of S's for each category is based on
those S's who have previously borrowed money and not the total
group,
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COMMUNITY INTEGRATION QUESTIONNAIRE:

TABLE 2.5
Summary of Questions Relating to What Child Does
in His Neighbourhood - Unnacceptable Behavicur:
Drinking Alcohol
Baseline Assessment 6 Month Followup
Question (E) (Gl (5] {(C)
N=39 % N=39 % N=37 % N=3% %
LAST CONTACT WITH PEOPLE 2 days 14 35,8 9 23 4 10,8 5 14,2
DRINKING ALCOHOQOL 2 ~ 7 days 6 15.3 9 23 12 32,4 4 1.4
(length of time in 7 ~ 28 days g 23 6 15,3 7 18,9 2 5.7
days 28 days 3 7,7 0 0 2 54 2 5.7
Not at all 7 17.9 15 38,4 11 29 22 62,8
DRINKING COMPANIONS* No one ' 0 o 1
Parents & Guardians only 4 12,1. 3 12,5 5 20 O
Friends Under 18 10 30,3 S 20.8 10 40 2
Friends Over 18 5 15.1 1 4,2 7 28 3
Friends, Parents, Relatives 13 39,4 11 45,8 3 12 8
Other 4 16,6 0 0 o© *
DRINKING ALCOHOL-PLACE+
Licensed Premises & 18.7 3
Car 2 8 0
Park or Street 4 12,5 2 8,3 4 16 1
* Own House 12 37.5 15 62.5 7 28 5
Other House 9 28,1 5 20,8 9 36 4
Other 1 3.1 2 8.3 3 12 o}
DRINK OF ALCOHOL™ Yes 19 59,4 12 50 20 80 6 58%
FREQUENCY OF DRINKING Then once per 3 7.6 3 7.7 9 24,3 O 0
ALCCOHUL . week
Then cnce/week once month 12 30,7 6 15,3 8 21,6 3 8,6
Ther once per month 7 17.9 6 15.3 5 13,5 5 14,2
Not at all 17 43,5 24 61,5 15 40,5 27 77.1

+% based on the number of subjects who in the last week were either by

themselves or with others who were drinking alcohol,
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TABLE 2,6 COMMUNITY INTEGRATION QUESTIONNAIRE:

Summary of Questions relating to what child does in
his neighbourhood,
Unacceptable Behaviour : Arguing and Fighting

Basellne Assessment 6 dMonth Followup

Question (E) (C) (&) (C)
N

% N 7 N % W%

LENGTH OF TIME (in days) 7 daysago 3 7.6 3 7.7 9 243 0 O

FROM LAST INVOLVEMENT IN
ARGUING AND FIGHTING

7 days 28 days 12 30,7 6 15.3 8 21.6 3 8.6

28 days ago ‘ ‘ 7 17.9 6 15.3 5 13.5 5 14,2

not at all 17 43,5 24 61.5 15 40,5 27 77.1
WEAPON USED IN LAST FIGHT +

stick, club 1 5 0 0 0 0 0}

no weapon 19 95 16

100 15 100 § 100

REASON FOR INVOLVEMENT IN
LAST FIGHT +

— theft - 1
stirring 12 60 11 68,7 13 86,6 5
self defence 7 35 2 12,5 2 13,4 2
aggression _
something to do 1 5 1 6,3
other ‘ 1 6.3 2

FREQUENCY OF INVOLVEMENT IN (actually
ARGUING AND FIGHTING starting a fight) '
than once per week 1 2,6 0 0 1 2,6 0O 0

than once/week once a month 2 7.7 2 5.1 2 5,4 0 0
than once per month 8 20,5 5 12.8 5 13.5 5 14,3
not at all 27 69 32 82 29 78.3 30 85,7

+ % based on number of subjects who had actually been involved in arguing
or fighting,

Fighting: does not include gang fights, or fun fights, i.e. mucking around
with people in own family or friends,
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COMMUNITY INTEGRATION QUESTIONNAIRE

Summary of

questions relating to what child does

in his neighbourhced: unacceptable hehaviour,

Baseline Assessment 6 Month Followup
(E) {CJ [E5)) =3
: N__ % N % N % N 9%
LENGTH OF TIME (in days) 7 days ago 1 26 1 2.6 2 54 0 0
LA NVCLVEMENT
IN STEALING 7 28 days ago 8 20,5 1 2,6 4 10,8 0 O
28 days ago 9 23 4 10,2 2 54 0 O
Not at all 21 53,8 33 84,6 29 78,3 35 100
STEALING -~ WHC WITH? Friends 18 100 5 7 1
Alone 1 1 o
REASON FOR_GOING WITH Something to do § 50 3 3
ZRIENDS -+ To be with 5 27.8 - 2
friends
Talked into it 2 1.1 1
Promised a share 1 5.5
of goods
Forced into it 1 5,5 0
Friends making 0 1
fun of you
Other 0
BEHAVIOUR .IN SITUATION* ]
Actually took things 11 61,1 3 2 1
With friends but not 7 38,9 2 5
involved in taking of
things
REASON FOR STEALINGY
Needed and couldn't 5 4 1
afford
PARTICULAR THINGS Told to take
Saw and decided to take 5 2 1
Felt like it 1 1
Other
FREQUENCY OF INVOLVEMENT IN STEALING
Once per week 1 2,6 0 0 1 2.6 0 0
Once per week once a month 5 12,8 2 5.1 1 2,6 0 O
Once per month 10 25.6 4 10,2 2 544 0 0
Not at all - 23 58,9 33 84,6 33 89,2 35 100
+% based on number of subjects actually invelved in stealing behaviour,
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TABLE 2.8 COMMUNITY INTEGRATION QUESTIONNAIRE

Summary of Questions Relating to What the Child
Does in his Behaviour - Breaking and Entering and
Damaging Public Property

Baselilne 6 Month Followup

Question Assessment Assessment

{E) N=39 (C) N=39 (E) N=37 (C) N=35

BREAKING AND ENTERING'

Actual Behaviour in last breaking and
eritering
Acted as a lookout - kept watch

Enter = no damage
Enter « theft

AN W N
N

M)

Theft and damage
Set fire to property
Just watch, not involved : 1

DAMAGING PUBLIC PROPERTY

Actual Behaviour last time involved
in damaging public property

Breaking up furniture 1
Writing on walls, doors, etc, 1

Breaking up public telephones 2
or telephone booths

Breaking trees, bushes, etc, 1

Throwing rocks, sticks, etc, to
break something.

Stripping things from other 2
~peoples cars

Interfering with other peoples 3
cars/bikes

Watching but not involved 1
Other

*Due to the small numbers of (E) and (C) S's in breaking and entering
or damaging public property behaviour percentages are not presented,
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TABLE 2,11 Showing Number und_Vercentaje of Correct Resnonses to the 65
SKITTs Tncstlong, tor () ol (03 5Ts gt i1f © monih
Tollowup Assessiont, topetber with Chl _oquare Analysis
OhILLS GUELTION ISR I IR Comintr e’
QUESTION NO, BJasclline O ponuh  Signif (1)v(Ct) raseline o Lonlh  Joignif
DESCRIPTION Followup Baseline Followup
(E1)N=39(E2)N=37 (E1)v(g2] Si&entl. (C1 =39 (C2)N=35 | (C1)v(C2)
% % ® %
EMPLOYMENT:
chaviour in 1 94,9 97,2 100 97.1
interview
Quit Job 2 71.8 91,9 * * 89,7 34,3
Out of work 3 76,9 72,9 5849 T4.3 *
Legal Age -~ 4 48,7 56,7 35.9 45,7
Unemployment Benefits .
¥When entitled 5 94,9 94,6 87.2 S7.1
Unemployed Benefits
C.E.S. procedure 6 82 78,3 79.5 80
LAW:
Driving Age (legal 7 79.5 78.3 79.5 88.6
Procedure for 8 66,7 75.6 69.2 77.1
getting a license A
TRANSPORT & COMMUNICATIONS:
Using a bus <icetable & 79.5 70.2 61.5 74,3
Bus Route No, 10 79.9 85,4 79.5 85.7
Using & strect 14 gn,6 82,7 89,7 2,8
directory
Telegrams 12 56,4 67.5 51.3 80 %
Emergency Phone Noyg 13 89,7 97.2 94,9 1.4
(use for
Emergency Phone NoJ 14 97,4 100 92,3 100
Continuous Burr on| 15 35.9 40,5 46,2 65.7 #
telephone
Trunk Call 16 28,2 48,6 44,0 48,5
Long distance call| 17 58,9 75.6 * 58.9 82,8 e
STD 18 74.8 67.5 84,6 94.3
gel}l{ow pages phone| 19 79.5 100 * 8%.7 100
00!
Directory Assistance 20 74,3  75.6 76.9 7he3
Difficulties & 21 61,5 83,7 e 66,6 82,8
Repairs
Letter writing 22 23.1 32,4 22,5 34,3
MEDICAL: :
FKedical benefit fund 23 79,5 75.6 74,3 82,8
Injury accidental 24 89,7 97.2 87.2 81.6
Dentist 25 64,1 81 T4.3 91,4
VD - meaning 26 87.2 100 The3 85,7
YD -~ catching 27 76.9 91,9 71.8 0
VD - cure 28 88.9 1 * 58.9 71.4 *
VD - treatment 29 56.4 59,8 33.3 48,5
VD - reoccurrence 30 61,5 75.6 48,7 54,3
Contraception meaning 31 53,8 72,9 51.3 71,4
Contraceptive Type | 32 28,2 37.8 33,3 40
Contraceptive purchase 33 51.3 59,4 £3.8 71.4
Teking pill 4 35.9 62, # 51, 54,3

e e s
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TABLE 2,11 (Cont,)
’ f ) [\ {
ol ILLS MUESTT i EXP LWL anOlp ey ) y
QUESTION NO.  |Baseline o Tonth Signif, (E1) v (C€1) Basel st nie
DESCRIPTION Followup Baseline Pollowup o
(E1)N=39(E2)N=37 (E1)v(e2)Sisnif. (C1)N=39 (C2)N=35 (C1)v(C2)
b3 % ¥ ]

MONEY HANDLING
BRILIS:
Change from $10 35 .5 91,9 76.9 91.4
20c Equivalent 36 100 100 100 100
Receipt 37 97.4 94,6 92,3 97,1
Bankcard 38 74,3 94,6 * 76.9 85,7
Layby 39 6.2 56.7 * 61,5 62.8

" Hire Purchase 40 38,5 5 35.9 48,5
Interest Payment HP|" 41 20,5 37.8 23 34,3
Banking Places 42 51.3 64,8 69,2 77.1
Bank Deposit 43 65,7 72,9 56,4 80
Current & Trading 44 25 35. 28,2 51,4 *
Bank Account

" Sending Money in 45 61,5 75.6 ) 76.9 86
letter *
Sending valuable 46 41 59,4 * 43,5 60
parcel
TIME & CALENDAR:
Finutes in 7 nour 47 160 97.2 100 77
Hours in 1 day 48 94,9 100 100 97.1
Telling time 49 94,9 97.2 84,6 100
Meaning pm 50 89,7 97.2 84,6 91.4
Days in January 51 53.8 64,8 48,7 82.8 %
Days in year 52 71.8 78.3 76.9 82,8
MISCELLANEQUS: ’

ext kin 53 43,5 59.4 51.3 74,3

Sec 54 89.7 100 94,9 94.3
Joining library 55 4,1 75.6 76.9 77.1
LAW SKILLS: !
Prinking age with 56 87.2 97.2 84,6 74,3
friends ’
Drinking age 57 58,9 75.6 46,2 51.4
parents
Licensed premises 58 17.9 | 40.5 *n 20,5 25,7
with parents
Licensed premises 59 71.8 75.6 74,3 80
with friends
Drinking in public | 60 49 43,2 30.8 34,3
places
Assault 61 94,9 97.2 87,2 91,4
Street fight 62 35.9 48,6 33.3 42,8
Law-shopliftling 63 100 100 160 100
Trespassing 64 100 97.2 100 100
Yandalism 65 100 100 100 100

* " gignificant
*% gignificant

at ,05 level

at .01 level




APPENDIX IV

COURT RECORDS DATA.

TABLES: 3.2(a) - 3.9(a)

FIGURES: 1.1 = 1.3
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SUMMARY (AND T, TUST COMPARISONS) OF MEAN NUMBER OF APPEARANCE

{COURT/I'ANEL)

FCROTEY AND () oV THE TURS 148100

Rl s e 4

TOTAL _PRIOR PERIOD (£5-0) MONTHS

(6-0) MONTHS PRIOR

(3) _MONTHS

T
CF_PEER (0=3) MONTHS

TiToU FER

v {0.o) FCOaThs R CUniReL FRRICD . TonT 7 TR
TOUT Tonn CUNTRCT, 1CD

Comparison(E)}v(C) Comparison(E)v{C)|Ccrrarison(E)v(C) Comparison(E)v(C) [Comparison{E)v(C)
(E)N-}S(C)Nn3§3igi(E)N:ja(C)N.}g;xg (E)N=38KCN=3d5 1 g d (1 )v(E2 J(C)v(C2)(E)=38(CIN=33 1 g J( E)N=35(CIN=3d3 1 g,

Mean No, 1.63| 1.25{ ns 1,020 0.97 ns 0,28] 0.17{ ns *e * .05 .01 Ins 0,23 | 0,05 **

- Appear . B .
g:and 1.97 | 0.74 0.81 0.59 0.65! 0.5 0.23 | 0,4 0.48( 0,23
v

TABLE 3,3(a)

SUMMARY AND T. TEST CCMPARISONS CF MEAN NUMRER OF OFFENCES COMMITTED BY

{E} and {C) S¥s ¥ Thi Time Fi ',
. TOTAL FRIOR PFRIOD (6-0) MCNTHS 6-0) MONTHS FRICH (3) MONTHS OF PEER (O
PRICR FPEER v (0,0 HS CR_CCNTROL PERIQOD
. POST Pr
Ccmpar§§gij)vxC) Comparison(E)v(C)|Conrarison(E)v(C) Comparison{E)v{C) [Comparison(E)v(C)
(E)N=38(C)N=395ig E)N=38[C)N=3951g| (E)N=38{CIN=3951g.[(E1)v{E2](C1)v(C2J(E)N=3¢(C)N=39S1g. (E)N=38(C)N=30S1z,
Mian No. 2,84 | 2,58 | ns 1,94 2,29 ns 1013 0.43 ns ns * 0.13 10,2 ms 1 0.,25f *
[
offences
Standard | 3.91 | 2,29 1.88], 2.13 2,71 1,44 0,66 | 0,65 2,341 1.35
Develop. )
+ Significance ns - not significant
:* ~ significant at the .05 level

~ esignificant at the ,01 level
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TABLE 3,4(a) TABLE SHOWING MEAN NUMRER OF APPEARANCES MADE BY
(k) and (C) MULTIPLE OFFENDERS ACROSS THE TIME
PERIOD. ’

(Multiple offender = teenager with 2 or 2+ offences)

i i

Time | 70TAL PRIOR (6-0) MONTHS (%) MONTH OR (0-3) MONTH POST
Period PERIOD PRIOCR PEER OR PEER OR CONTROL |[PEER OR CONTROL
Group CONTROL GROUP PERIOD IPERIOD
ﬁEg N=12 3.6 1.9 0 003
C) N=8 2,5 1.3 0.4 0.1
TABLE 3,5(a) TABLE SHOWING MEAN NUMBER OF APPEARANCES MADE BY

(E) AND (C) MINOR OFFENDERS ACROSS THE TiME PERIOD

(Minor offender = teenager with O or 1 offence)

TOTAL PRIOR (6~0) MONTHS (3) MONTH OR (0=3) MONTH POST
PERIOD PRIOR PEER OR PEER OR CONTROL [PEER OR CONTROL
CONTROL GROUP PERIOD PERIOD
0.7 0.6 0.1 0.2
0.9 0.9 0.1 0.03
TABLE 3,6(a) TABLE SHOWING MEAN NUMBER OF OFFENCES COMMITTED BY
TEY ARD (C) MULTLIPLE OFFENDERS ACROSS THE TINME
PERIOD
Time TOTAL PRIOR (6-0) MONTHS (3) MONTH OR (0=3)MONTH POST
Pericd PERIOD PRIOR PEER OR PEER OR CONTROL [PEER OR CONTROL
Group CONTROL GROUP PERIOD PERIOD
23; N=12 5.6 3,0 0 1.4
C) N=8 4,6 3,5 0.6 0.1
TABLE 3,7(a) TABLE SHOWING MEAN NUMBER OF OFFENCES COMMITTED BY
T{EJ and (CJ MINOR OFFENDERS ACROSS THE TIME PERIOD
Time TOTAL PRIOR (6=-0) MONTHS (3) MONTH OR (0=3) MONTH POST
Period PERIOD PRTOR FEER OR PEER OR CONTROL |[PEER OR CONTROL
Group » CONTROL GROUP PERICD PERIOD A
{Eg N= 26 1.5 1.4 , 0.2 0.8
C) N= 31 2.1 1.9 0.1 0.2




TABLE 3.8(a)
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TABLE SHOWING TOTAL & MEAN NUMBERS OF S's
OFFENDING, OFFENCES COMMITTED & APPEARANCES
MADE, IN THE 6 MTH PERIOD PRECEDING THE
COMMENCEMENT OF THE PEER GROUP, & THE 6
MTH PERIOD .FOLLOWING THE COMPLETION OF THE

PEER GROUP FOR THE (E) GROUP.

(N=28).

6 Mth Period
Prior to
Commencement

.0f Peer Group

6 Mth Period
Post Completion
Of Peer Group

Subjects Total 20 8
Offending % 71, 4% 28.6%
Appearances Total 27 19
Made Mean 0.96% 0.68%
Offences Total 52 46
Committed Mean 1.85% 1.64%




TABLE 3.9(a):
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TABLE SHOWING TOTAL & MEAN NUMBER OF S's
OFFENDING, OFFENCES COMMITTED, & APPEARANCES

MADE IN THE 6 MONTH PERIOD FRECEDING THE
COMMENCEMENT CF THE CONTROI, GROUP, & THE

4.6 MONTH PERIOD FOLLOWING THE CCOMPLETION
?F TH? CONTROL PERIOD*FOR THE (C) GRCUP
N=30).

6 Month Period 4L-6 Month Period
Prior to Post Completion Of
Commencement 0Of Control Period

Control Period

Subjects Total 28 5
Offending % 93, 3% 16.6%
Appearances Tetal 30 5
Made Mean 1 0.2%
Offences Total 64 18
Committed Mean 2.13% 0.6%

* The period of follow-up for the 30 (C) S's ranged from 4-6

months. 10 S's were followed up for 4 months, 12 S's for S
Fal
A

months and 8 subjects for 6 months. This reduced length o
follow-up for 22 of 30 (C) S's needs to be taken into
consideration when comparing the figures with those of the
(E) S*s in Table 3%.8(a).
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GRAPH SHOWING MEAN NO. OF APPEARANCES (COURT/PANEL% FOR EXPERIMENTAL & CONTROL SUBJECTS IN TOTAL PRIOR
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Fig., 1.1 GRAPHS SHOWING MEAN NO. OFFENCES (CONMITTED BY EXPERIMENTAL & CONTROL GROUP SUBJECTS) IN TOTAL PRIOR
PERICOD PRECEDING PEER GROUP INTERVENTION, (O-6 MTHS) PRIOR TO PEER GROUP INTERVENTION & (0-6 MTHQ) POST
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APPENDIX V

JESNESS INVENTORY DATA

TABLES: 4,1(a)
4, 2(a)
L,3(a)

FIGURES:

3.1
4.1 - 4.9




84,

TABLE N,1(n): GIOAN T CCONES, GTANDAMD DEVIATIONS, & CIGMIFICANCE LEVELS
POl (1) & (C) ol PHE JECHESS DESCRIFTIVE SCALES,
il n,

T ’r"‘fo d BASELINE 6_MTH FOLIOY-UP BEGELTNE V 6 MTH FOLIGY-UP
Comparison: (k1) v (C1) Comparison: (£2) v (C2) within Group Comparison
Descriptive
Seule
(E1) =39 | (21) =39 | Signif | (¥2) K=37 ; (C2) Na34 | 3ignif{ (£1) v (E2) | (C1) v (c2)
Social :
Maladjustment
X 62 55.2 bl 62,2 54.5 bl NS NS
SD 1.4 8.8 11.3 1.4
Value Orientation
X T 585 54,1 - 59.4 51.9 = ns NS
SD 10.3 8.7 12,2 12.4
Immaturity
55,7 55.1 NS 53.1 54,8 i) ne us
Sb 10.5 12 13.3 9.3
Autism
X 57 52.9 NS 55.6 50.2 * NS NS
Sb 11.6 9 11 9.6
Alienation - ' ~
b4 62.1 56.2 - 60,2 55.1 * NS NS
SD 10.4 8.4 - 14,5 9.8
Manifest
Aggression
X L 55.2 51.2 NS 56.7 49.9 > us NS
sSD 12.3 9.1 11.8 12
Withdrawal
X ,51.6 50 - NS 49,3 47.3 NS NS NS
se 1C.1 12.1 12.4 11.7
Social Anxiety
X . 46 47.3 NS 44,8 42,1 NS NS A
sD 9.1 9.3 11 11.1
>
Repression
X 49.7 53.6 NS 48,9 53 NS NS NS
sSD 9.6 11.2 10.5 11.3
Denial
X 44,9 47.8 NS 45,3 50.3 * NS NS
sb 9.9 9.7 11.8 9.
Acocinl Tndex
X 58.1 54,6 NS 58.5 53.7 RS NS NS
sD 8.7 10.4 9.7 15.8

NS = Not Significant,
* -~ Significant at the .05 level,
** . Significant at the .01 level,



TABLE 4,2(a):

OF ]

TABLE OUOWTNG MEAY T ¢
ST CoM|
AiOG

nnmin

STANDARD DEVIATTONS,

85.

& SIGHIRTCANCE LEVELS

(£} & (C) O THE JRSHESS T LEVEL DESCRIPTIVE

s ik
FTHAR [RirTOD,

e e ey

~— Eégtod BASELIYE 6 M FoLLOoW-Up BACKELINE V 6 MTH FOLIOW-Up
e Comparison: (E1) v (C) Comparison: (E2) v (C2) Comparison: Within Groups
Descriptive™
tcale
(E1) N-39 | (C1) Ne39 | Signif | (E2) N=37 | (C2) N=34 | Signiff (E1) v (E2) ! (C1) v (C2)
Unsocialised . . '
Apggressive
X 53.4 49.3 * 53.5 47.4 * NS NS
SD 9.1 8.0 9.6 9.8
Unsocialised ;
Passive } i
- - 4 ~
X 52.2 47.9 NS 50.6 45,2 * NS NS !
SD 11.2 9.2 11.4 10.7 i
Immature
Conformist
X 45.8 48,9 NS 45.9 50.8 * NS NS
SD 8.2 9.2 8.9 ..—9.6
Cultural
Conformist
% 53.4 50.6 NS 54,6 52.6 NS NS : NS
SD 8.4 6.4 9.3 8.3
Manigﬁlator
X 50,2 47,4 NS 47.2 51.8 » NS »
SD 8.8 9.2 11.6 9.1
Neurotic
Acting Out
X 51.3 50.5 NS 55.6 52.9 NS * NS
sSD 9.1 9 8.6 9.9
| Neurotic . '
f Anxiety
; T 47.6 4h,8 5s 45,4 45,6 X5 » 55
i SD 7.4 8.5 9.5 7.1
Situational
Emotional .
X 45.2 50.1 * 44,6 51.5 »e NS NS
sD 8.7 8.6 9.9 10.6
Cultural '
lIdentifier
X 44,3 49 » 45,4 50.5 » NS NS
sD 3.5 7.9 9.4 9

NS = Not Significant,

* ‘- Significant at the ,05 level.
#% - Significant at the ,01 level.
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TABLE 1. TABLE SHOWING MEAN BINET VOCABULARY I.Q. SCORE,

STANDARD DEVIATION, AND T,TEST COMPARISON FOR
(E) AND (C)

(E) N=38 (E) N=36| T Independent| Significance
Mean I.Q. Score 92,4 96.9 -1.6 NS
Standard Dev. 11.4 12.4
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ABORTGTNAL PERR-GROUP QUESTTONNATRE

The results presented were obtained through a grant from the
Department of Aboriginal Affairs for research into the leisure
activities nf aboriginal adolescents, The research was
originally designed to see how aboriginals occupy their leisure
time, and to show whether the peer-group vrogram could help
.them to improve their leisure skills -and mode of acting within
_the community, :

The questionnaire discussed here was given to two groups of
aboriginal boys (ten in all, with ages ranging from 12 to 16
. years) before they began the peer-group program, and so this
report deals only with the first part of the nproposed research,

Delinauencv Record of Peer Groun

Only two members o une peer-groups {those nwubered 3 and 6 in
the 1last table) have a court record - 5 and 6 charges mainly of
greaking, Entering and Stealing and Unlawful Use of Motor
enicle.

2 = LD ) .

Three of the boys are either working or receiving unemployment
“benefit, This and the wide range of ages make many of the
questions difficult to interpret. In addition, some of the
questions were not answered proverly, and these have been left
out of the table, Thus, comparisons between the veer-group and
the other groups shown in the table should be treated with
caution,

L8 L Mo
% LAY

The three comparison groups (!'Nyandi Study') are taken from a
survey run by R, Sanson-Fisher, and include only 14 and 15 year
0lds, The non delinquent group was obtained {rom a local
metropolitan school and consists of 106 males and 94 females,
The delinquent group was obtained from wvarious institutions, and
includes 39 aboriginals (25 male and 14 female) and 50 non-
_aboriginals (21 male and 29 female), which are presented in the
table as separate groups,

A1l the figures given are percentages, This means in the case
of the peer-group that one member of the group represents 10%
and this should ve kept in mind when comparing the figures.,

Discussion of Results

Family Life

ost of the peer-group members live with their parents, which
puts them closer in this respect to the non-delinguent group
than to either of the two delinquant groups. o

According to the boys, their parents are less restrictive about
outings than any of the Nyandi study groups (although it nust

be remembered that 30% of the peer-group are working boys).
However, their parents expect to be asked, and expect to be told
where the boys are going, more than in the two delinquent
groups,

Punishment for going out without permission seems to be
determined by a racial-cultural factor, with the aboriginal
groups being less punitive than the European groups.

E3 .




112,

Very few of the peer-group (counting only the seven school
attenders) receive rmvular pocket money, having instead to
ask for money as they “need i, In this, they differ from’
all three groups of the Nyandi study,

Standard of Livine

With respect to naving a clock, radio, car, or telephone at
home, the peer group families are similar to the ﬁborlglnal
group in the Nyandi study. The European families tend to be
better off, However, the peer group families all have a
television set, and in this they differ from the other
aborlglnal group, who are much less likely to have a T.V. than
the Turopeans, v . .

Skills : .

In most of the skills, both racial-cultural and delinguency
factors may be found. The delinguent aboriginal group tends to
be worse than the delinquent white group, which tends to be worse
than thp non—delinquent group, The aboriginal peer group is

1n all tne skllls except two: knowing how many days in a month,
and knowing what V.D, is. Knowledge of telephone repairs seens
to be strongly related %o having a phone at home, and this in
turn shows a racial-cultural difference,

The aboriginal peer groun is about the same as the European
. [ A -~ N N N . X N
grecuns in 10 out of 16 of the skills, and is better than the
delinauent Zurornean group in knowing the use of a street director
N L e & A _ L2 3
medibank, and what a bank deposit is,

More delinguents than non-delinguents say that they can drive a
car, and this is particularly so with the aboriginal delinguents.
This is probably due at least in part to their rate of stealing
cars, and perhaps also itc an inflated idea of their own ability,
In self~reported ability to drive a car, the peer-group is at the
non-delinguent level,

Activities

The last table (page 5) shows only the peer-group members,
listing their activities individually., Their own activities
‘during the last week-end are given, together with the interests
and activities of their friends,

The weekend activities show that although some of the boys seem
relatively aimless, others show highly structured and interesting
use of leisure time,

Only one of the boys mixes with an all-agboriginal group of
friends -~ the other boys have Euronean friends, and there is g
tendenoy shown by some of the boys to’see their European friends
as having very exciting and interesting qct1v1tlesa

Conclusion

Althougn it may be concluded that aboriginal delinguents are
worse off in most respects than white delxnouentq (as seen in
the resulis of the Njandl Qtudy), the aboanlnal peer-group shows
greater similarity to the non-aboriginal groups, Tnnre would:
seem to be no reason for aboriginal peer-groups not to work as
well as peer-groups for non-aboriginals, Provided that the
aboriginal groups are chosen from familiss living in an
European or Western community, they would be starting at about
the same point as the non-aboriginal groups, and could be
expected to show similar benefits from the peer-group program,
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TABLE OF QUISTTONNAIRE RESULTS ¢ ABORIGIVAL PELR-GROUP

Aboriginal
Peer Group Nyand% Study

% :
Delinquent Delinquent Hon

- - o Aboriginal  White Deling
QUESTION ASKED School
' Group

(1) Parental Figures : Both Natural Parents ' 80,0 33,3 42,0 89,5

One Nat, Parent & Step/De Fact 10,0 12,8 10,0 2,5

Single Parent : 0 17,9 14,0 6.5

Other 10.0 35.9 34‘00 055

(2) Group of Friends : None 10,0 15.4 24,5 20,7

: Small (1-3) 40,0 24.4 13.7 33.3

Med ium 24-10) : 40,0 35,6 32,6 38,1

Large (More than 10) 10,0 15.6 17.1 T4

(3) Pocket lioney ¢ Regular pocket money 28.6 64.9 771 65.5

(Only school Ask for money when needed 57.1 29,7 10.4 29.5

attenders : 7 out Only money for specific expenses ' 14.3 0 8.3 4,0

of 10 in the No money o 0 5.4 4,2 1.0
aborigiral peer=- .

group

‘el




(2)

TABLE OF QUESTIONNATRE RESULTS s ABORIGINAL PEER-GROUP

Aboriginal ,
Peer Group N}andi%Study
(]
Non
Delingquent DelinquentDelinque
QUESTTIONS ASKED. Aboriginal  White  School
) ‘ ‘ . Group
(4) Ttems Present in House : Clock 80,0 82,1 100, 0 99,5
Radio 9000 89.7 9600 9905
TV, 100,0 69,2 98,0 99.5
Car 60,0 66,7 84,0 86,0
Telephone 20.0 25,6 54,0 68.5
(5) Parental Control of Outings : Yo Control 50,0 38,5 28,0 1.7
. Some Control 20,0 30,8 26,0 51.8
Rigid Control 51 8,0 7.6
Contract 30,0 25,6 38,0 28,9
(6) Parental Consent for Outings 90,0 65.8 76.0 94.5
(7) Parentel Knowledge about Wheresbouts of Outings 80,0 61,5 84,0 94,5
(8) Punishment : Going Out Without Permission Punitive .20,0 17.9. 42,0 31,2
Verbal Orlly ’ 4'000 46. 2 32.0 6008
No Action , 40,0 35.9 26,0 8.C

L
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TABLE OF QUESTIONNATRE RESULTS : ABORIGINAT, PEER-GROUP

Avoriginal Nyandi,Study

}eer%Group ¢
- - Non
. ' Delinquentel innuent Delinquent
QUESTIONS ASKED Aboriginal White School .
; Groun
{9) Skills Time on Clock 90,0. 69,2 96,0 96,5
Equivalent of 20e¢ 90,0 76,9 98,0 97.5
Sending Telegrams 60,0 53,8 60,0 61.5
Bus Route Numher 70,0 59,0 80,0 89,5
Meaning of "Wext of Kin" : 60,0 30,8 72,0 85,5
Purrose of Street Directory 90,0 61.5 82, ' 96.0
imersency Phone Number ' 80,0 66,7 96,0 7.5
Months of Year - August 80,0 -~ - -
Meaning of V.D, 60,0 84,6 96,0 93.0 .
Days in Month (Januvary) 30,0 64,1 72.0 79,0
What a Bank Deposit is : 80,0 56,4 68,0 85,0
Medibank ‘ 80,0 35.9 48,0 81.0
Meaning of 2,30p.m, 90,0 56,4 90,0 95,0
Minutes in Hour - 90,0 76.9 9g,0 98,5
Places to Save Money v ' 70,0 20.5 72.0 88,0
Receipt , . 80.0 69,2 86,0 96.5
Telephone Repairs : . 30,0 33.0 62,0 67.5

°GLL
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TABT,E OF,QUESTIONNATRE RESULTS : ABORIGINAL PRIR-GROUP

Aboriginal

Peer Group Nyandi%Study
%o
- Non
Delinquent DelinquentDelinauent
QUBSTIONS ASKED ' Aboriginal White School
| » . Groun
(10) Ability to Drive a Car : » 50,0 89,2 60,4 52.5
(11) Permission to Drive Parents! Car : Only when they are in the car ' 20,0 18,9 22,9 29,1
. Allowed to take car alone 0 8.1 - 0 5.5
Never 40,0 35.1 68,8 62,3
No car 40.0 37-8 . 803 2.5
(12) Money Fver Borrowed . 60,0 43,2 46,8 54,8
(13) Drinkirg Alcohol 78.4 81,2 75.1
(14) Vandalism 13.5 16,7 11.2
(15) Breaking & Entering 59.5 © 39,6 7.6
(16) Assault 40,5 37.5 13.2

(1) Theft 64.9 39.6 0.5

The figures obtained for these
‘9Lt

questions are unreliable
vecause of uncontrolled
interviewing conditions




(5)

fio, of

Group friends Age of
Member 3,77 7 Friends ACTIVITIES OF FRIENDS ACTTVITTRS FOR WEEKEND
Group
1 2 12 Cricket Played cricket; watched .T,V; rode blke°
‘ went to swimming pool,
2 3 16,17,18 4_Skate board, motor bike, walk around Drive-in movies; watched T.V; walked around; .
. fixed up skate board; fixed up motor bike.
3 3 - 16 (approx) 2 have no special interests; the other Visited girl-friend; visited girl-friend's
is interested in football, sister in hospitalj drive=-in; T,V,
(This is the only a]T-aborluinal group)
4 4 14 (approx) Swimming, skateboards, surfing, Skateborrds; swimming at beach; T.Vy; riding
motor-bikes, paddling rubber raft, smoking bike; visited friend and watched T.V. and
played games,
5 3 . 13 (approx)  Skateboard, soccer, athletics, Party; shopping with friend; skateboards;
, Riding bikes, swirming T.V. ©played football,
6 4 12=-13 1. Spear fishing, playing vnool, Watched T.V, spear-fishing; played pool;
- pinball machines, swimming gardening; played sand bombs; walked around
2., Walks dog, model aeroplane Quarries.
3. Cricket, soccer, football
4, Scouts, skateboard,
7 7 14 Weightlifting Vo details (but went out Friday, Saturday
’ ' and Sunday).
8 0 16 : No group of friends Beach, friend's place.
(His own age) '
9 3 14-15 Not specified : Town, Football., Town,
10 5 14-=15 Horseriding, scuba diving, riding bike to T,V went to football oval- vool rooms;

beach, skateboarding, karate, qurf:rg,
motor bike, football,

Went to friend's place; T V.

Ll
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SYNOPSIS:

The Carnarvon Juvenile Crime rate increased 41 to 65% per annum
for each of the years between 1972/73 and 1975/76. By 1976 the
crime rate (i.e. the ratio of offenders to 1000 children 7-17
years) was 6,5 times the Perth Metropolitan average,

Surveys and pilot interventions were carried out to assess
contributory variables affecting the crime rate so that a
preventive and rehabilitative programme could be devised and
implemented. Survey and pilot study results indicated that most
offenders were teenagers, that most were of Aboriginal descent,
that almost all had no leisure facilities or the skills to cccupy
themselves constructively, and many came from families having
limited financial resources and poor quality/cheap housing.

Interventions implemented were:-

a) A pilot youth group which closed after three months.
The large scale Mayau Club replaced this small group.

b) S.0.F.T.L.Y. groups.

c) Probation groups.

Effects of the interventions can be summarised as follows:-

1. More constructive after-school, main street and group
behaviours (e.g. more co-operation, friendly chatter,
higher self-esteem; and less aimless kicking, throwing,
bullying). '

26 Changes in community attitudes (e.g. increased
tolerance) and increased parental participation in
children's activities (particularly Aboriginal women).

3. (i) In the eight months immediately prior to the
interventions the crime rate was climbing at
35% per annum. Following the interventions the
crime rate has been decreasing at a consistent
rate of 22 to 28% over the past 16 to 20 months,

(ii) Property, and alcohol offences have been
reduced by more than 35%. Good~order offences
have also been reduced after a lag period.
Traffic and person offence have prcbably been
retarded but are now slowly increasing again.

4, New dimensions are being added.to the programmes to
meet the needs of 16 to 17 year olds, particularly
traffic offenders,

e %R

i -
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THE PROBLEM

Carnarvon's Jjuvenile crime increased to epidemic proportions during
1975 and 1976. One hundred and eighty eight (188) children were
charged with 489 offences, The ratio of offenders to 1000 children
7 to 17 years (i.e. the group that could be charged). was 6.5 times
greater than that for the Perth metropolitan area,

EXPLORATORY SURVEY AND PILOT PROGRAMMES

The initial response to the problem was to do a survey and some
pilot programmes. A survey of offenders was carried out by the
local District Officer to ascertain the characteristics of the
offenders, Four points emerged:

a) due to lack of facilities and skills the majority of
offenders failed to use their leisure appropriately,

b) the majority of offenders were of aboriginal descent
(65%)

c) the majority wore teenagers; 56% being 15 vears and older.

[}
~

a high proportion came from families with limited
financial resources and poor quality/cheap housing.

Children responded over-whelmingly to two exploratory programmes,

A small scale pilot youth group was set up in a private house : it
was swamped by huge numbers of children (mainly of aboriginal
descent)., An experimental probation group, designed to discourage
offending was alsoc inundated by requests from children to participate,

In all, surveys and pilot programmes strongly indicated that many
delinquent children had no way in which to use their leisure time,
nor had the children developed the skills to use their leisure time.

In the following text the Carnarvon youth programme is described
as it developed and an assessment is made of its effects on the
Carnarvon Community. The assessment is based on a statistical
analysis of the crime statistics for Carnarvon, and direct
pbservations of Carnarven children outside their schools, on the
town's main street and in the youth groups,

THE PROGRAMMES

1. The Pilot Ycuth Group

This programme operated in a house provided by the Education
Department from mid-August, 1576 to the first week of December, 1976.
It closed in December because the Education Department was unable

to continue making the home available to the Group

The programme operated on two evenings during the week, Thirty to
forty children attended each evening., Sometimes a similar number
of children remained outside the home because the home was too
crowded to enter,

The majority of the children attending were of aboriginal descent,
Many were picked up and deliveresd back to their homes by the two
adults responsible for the group., The adults were a female homemaker
and a male tsacher, They adopted a facilitator role rather than a
leader or director role,

e B e e 1w i
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The group was run along non-authoritarian lines without a high
degree of competition. The children were given every opportunity
to take responsibility for running their activities. The adult
facilitators encouraged them to consider alternatives and plan
their activities. An emphasis was placed on developing greater
community awareness., The programme was virtually the only one in
Carnarvon that gave children %partlcularly aboriginal children)
an opportunity to participate in something which was law-abiding
and which they could succeed at,

The programme was -deliberately designed to be partially self-
supporting - children were expected to contribute within their
means so that they would learn money management skills, Other
assistance came through the Department for Community Welfare and
donations.

The programme proved to be too successful.....too many children
wanted to attend., Space was insufficient and older chlldren were
not being adequately cauered for,

2. - Mayau Club
When the pilot youth programme came to a halt in December, the

Carnarvon Shire Council voluntarily made the old Gascoyne Trading
Company Truck Depot available to the youth group. It was a large
shed with plenty of indoor and outdoor space. Some sections of the
building could be partitioned off with steel storage cabinets to
make small group meeting areas, During December the Shire and
Community Welfare prepared the building for the youth group and
meetings of the group were deferred until this work was completed,
A large variety of materials were purchased for the group because
it was expected that a larger number of children would be attending
(e.g. indoor sporting goods, a weight reduction bike, a pool table,
canteen equipment, etc,) Adult facilitators were increased from
two to five (the orlglnal homemaker, a District Officer and 2 peer
group leaders at first; and later a third), The plan was for these
people to decrease thelr involvement as parents became Iinterested.

From the first week of January in 1977 the programme commenced
operating each evening of the week, On two afternoons after school
it also operated, Numbers of children attending each daily session
ranged from 40 to 200 with 100 to 150 usually in attendance, Those
attending ranged in age from five to eighteen, with the majority
being eight to sixteen years, A few European children were inter-
spersed throughout each of the groups.,

The programme operated along the same lines as the pilot youth
programme, i.e, non-authoritarian and little competition with

emphases on responsibility, choosing, experiencing and participating...

the children ran their own activities and adults remained the
background figures, One of the first things the children did was
to name their centre the "Mayau Club" ("Mayau" is aboriginal for
"little people")
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As the club developed it was found that the age range attending was
a little too wide and younger cnildren were then encouraged to
attend after-schocl activities rather than in the evenings, 1In
practice five to twelve year old, together with a few responsible
fourteen year olds attend the afternoon sessions; eight to sixteen
year olds generally attend during the evenings,

At one stage in its development the Club was forced to operate two .
to four times weekly because of the lack cf adults to facilitate

the operations of the Centre, Thesreduction in scale of the

Centre had no ill effects and it has continued to operate twice to four
times weekly,

The childrens' parents have become increasingly involved at the
Centre (particularly aboriginal women), The original peer group
leaders have been able to withdraw and concentrate on their
S.,0,F.T.L.Y. groups,

The Club has operated virtually continuousiy since January, 1977,

3. S.0.F.T.L.Y. Groups

S.0.F.T.L.Y. is a youth programme operating in the Perth metropolitan
area, Five to eight children ranging in age from 10 to 16 years are
selected for each 3.C.F.T.L.Y. group. Selection depends on whether
children have one or more of the following difficulties:-

a) lacks social skills

b) does not plan his leisure time

c) fails to use his freedom constructively

a) is an isolate or does not belong to a group
e) low self-esteem, and so on,

Friends of the children who participate are included as often as
possible, even if they are normal well-adjusted children.
Facilitating adults are responsible for each group. Duration of
each grcup is ten weeks, Children are encouraged to consider
alternative activities, choose one they would like to experience, 5
plan their activity and run it., Facilities already available in the
community are used so that a community awareness grows naturally.
The programme develops a child's resourcefulness and prepares him
for participation in existing groups. Where no groups exist he has
some of the skills necessary tc form his own constructive group (for
further information refer to S.O.F.T.L.Y. Handbook)., (Available
from the Department for Community Welfare, W.A.)

Two S.0.F.T.L.Y. groups commenced operation in Carnarvon in January,
1977. The groups operated zlong the same lines as the metropolitan
programme, Their aim was to prepare children for the Mayau Club, :
provide personalised activities and to do things that can only be

done in & small group (e.g. camping)., Children selected for these

ten week S.0.F.T.L.Y. groups nave been children from the Mayau Club

who wish to have activities that cannot be easily provided at the

Centre, children who refuse or cannot fit in at the Centre, children
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who want a more personalised activity and children who have chosen
to isolate themselves despite invitations to participate,

The non-conformist and/or negative children in each S.0.F.T.L.Y.
group have been kept to a minority so that they always have a
positive group norm with which they can identify,

Recently, (January, 1978) the S.0.F.T.L.Y. groups have been
increased in size to cater for larger numbers of children. To date,
no negative effects have emerged as a result of this change,

4, Probation Groups

Carnarvon had a large number of young petty offenders who repeated
their offences, Traditional methods of coping such as fining, bonds
and probation seemed to have no effect, Experimental probation
groups were then developed to discourage these offenders from re-

offendlng and to introduce them to more constructive leisure time
m.

T4 .
a\,b.LVJ.u.Lco. 10€ Zriups were run ul"ng S, 0,F, T, LY. llnes, as

described above, with four major modifications,

a) only 9 to 12 year old petty repeat offenders on probation
were permitted to attend.

b) each child was required to attend his group on six (6)
consecutive Saturday mornings., If they failed to appear,
then the probation leader continued calling for them until
they completed their six Saturdays, Children quickly
learnt that they could not "opt-out" of participating.

c) the programme was much more authoritarian and directive
than the S.0.F.T.L.Y. programme, Children were expected to
complete a menial task that was of benefit to the community
before proceeding to an activity or reward of their own
choice, Menial tasks included picking up litter and rubbish,
gardening and so on, Activities and rewards took the form
of swimming, cricket, a can of coke, sandwiches, The
menial task involved 1 to 2 hours each Saturday. The
activity and/or reward involved the remaining 1 to 1% hours,
At the completion of the group, the child was encouraged to
join the Mayau or S.0.F.T.L.Y. programmes,

The S.0.F.T.L.Y. emphases on responsibility, considering alternatives,
considering others, choosing planning and acquiring a community
awareness were kept as a part of this programme, particularly for the
activity or reward section,

When the programme commenced it was at a time when no suitable
leisure facilities were available in Carnarvon and there was a real
danger that children would try to offend Just to participate in the
programme, This danger was averted once the Pilot youth group
commenced operating, .

To date, only boys have participated. There is no reason why girls
could not be included.




124

EFFECTS OF THE PROGRAMME ON -—- THE YOUTH OF CARNARVON AND --- THE

COMMUNITY

1. Observed Effects on the Behaviour of Carnarvon Children

A sample of Carnarvon children were observed in three different

settings.

No attempt was made to control who was observed: those

observed were the ones who happened to be present in the three

settings on three different occasions.

be accepted cautiously.

Results should therefore

Observations were made in September, 1976, June, 1977, and January,

1978,

Fifteen to twenty children were observed outside the

Carnarvon High School (1976 and 1977); twenty to fifty children
were observed on Carnarvon's main street between the hours 3.30p.m.
and 4,00p.m. (1976, 77 and 78); and twenty to forty were observed

in the Pilot Yjyuth Group and Mayau Club (1976, 77).

observed are recorded below:-

September, 1976

Aboriginal children pre-
dominated

Children primarily 10 to
14 years

Children in small groups.
Peers of a similar age.

Competitive

Groups consisted of
mainly the male sex,

Bullving, pushing
behaviour

June, 1977

Aboriginal children pre-

dominated

Children predominantly
10 to 14 years but age
range wider, i.e. 5 to
16 years.

Fewer children outside
school and on street
than in August,

Groups larger, - Wide
range of ages in
groups,

More co-operation and
care of younger
children (e.g., talking
and directing,
escorting them from
road), .

Mixed sex groups

Not observed

The changes

January, 1978

Aboriginal child-
ren predominated

Children pre-
dominantly 10 to
14 years, with a
few younger
children also
present,

Approx, same
number of children
on street as for
June, 1977, A
remarkably high
number of abor,
adults on street,
lawns and parks
(related to un-
employment
difficulties),

Children primarily
in pairs, A few
large groups.

Only co-operative
behaviour
observed,

SAme sex pairs,
Groups were

_generally of

mixed sexes,
Not observed




Loud talk and yelling

bKicking of stones, even

on asphalt roads and

footpaths, Throwing
of stones without
purpose,

More than half
lowered heads and
refused to make eye
contact,

Adult supervision and

125.

Mainly conversation
and friendly chatter

Kicking of stones on
gravel patches but not
observed elsewhere,

" No throwing observed,

A minority lowered
heads or wouldn't
make eye contact,

Few adult interactions

Mayau Club can

Quite personal
conversation and
chatter.

Purposeful walking,
window-shopping,
etc,

Heads held up en
approach, but eye

contact rarely

occurred,

Many adult inter-
actions, primarily
because of the large
adult population
present,

Mayau c¢lub not

assistance necessary operate for short observed,
for many activities periods without adult
supervision, Some
older children
spontaneously take
responsibility for the
centre and its
materials.,
3.” Effects of Programme on Two Children - Two Case Studies
J% , was the worst Juvenile male offender in Carnarvon during 975 and
early 1976, In mid-1976 he had to be placed at Hillston, mainly to

protect the community,

On his return to Carnarvon in December, he

impressed as hostile, somewhat bitter and a little more conforming,
He lowered his head when interviewed and would not make eye contact.
When his grandmother died in early January there were several signs
that he was likely to re-offend.

He was introduced to the Mayau Club and was given responsibility for

an activity,
and petty cash,
the 18 months,

Eventually he was given responsibility for the canteen
He has done this last task exceedingly well over
He now makes eye contact, asserts himself and

sometimes queries even the actions of European adults in appropriate

circumstances.

His only lapses have been a couple of occasions when

he has helped himself to ccol drinks and/or sweets, or given them

away to his friends,

¥ s was a serious Juvenlle female offender during 1976.

Those

who had contact with her at that time described her as a hostile

non-~-conformist who resented authorities,
January, 1977 she has offended only once.

Since Joining the group in
She now takes

responsibility for assisting younger children in after-school
activities - although she continues to te relatively unskilled when
relating to the younger children, she tends to lead through
participation and example to her younger peers.

Her self-esteem
and confidence have both improved - likewise her grooming.,

However,

she continues to be hostile toward authority and aggre551ve outbursts
occur with little provocation,

AT M T TRE L . AT
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3, Effects on the Children's Parents

The children's parents were slow to become involved at the Centre,
With encouragement they have become involved and they now virtually
operate the Centre by themselves, Aboriginal people are also
becoming increasingly involved as S.0.F.T.L.Y, "leaders" at this
point in time,

Se Effects on the Local Community
These effects have been difficult to assess and verify but there have
been several incidents which suggest:-

a) greater tolerance by the community toward petty

chilcdhood misdemeanocurs, The throchold hefore a
child is labelled as delinquent seems to have
risen,

b) there seems to be more tolerance on the part of
police and courts,

c) there are fewer negative peer group influences in
the town, ‘

6. Effects Evident in the Crime Statistics
Crime figures for Carnarvon Children's Court have been analysed from
November, 1971 to April, 1978 to determine patterns and changes,

a) Changes in the Number of Charges/Offences
Visual scrutiny of Graphs 1 to 3 reveals that the
number of charges have been climbing rapidly from 1972 to
1975. There is a tapering off of this increase in 1976,
Annual figures confirm these visual trends:

1973 - 65% increase in offences compared with the same
period in 1972,

1974 - 41% increase in offences
1975 - L9% increase in offences
1976 - 8% increase in offences

The 8% increase between 1975 and 1976 was contaminated
by the Pilot Youth programme which operated from mid-
August to early December, Comparing January to August
figures 1975 and 1976, we find that there was a 35%
increase in offences across the two years., For the
September to December period we find that the 1976
figure was 23% below the 1975 figure., This result
suggests that the Pilot programme may have had a fairly
immediate effect on the crime rate,
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With the introduction of the Mayau Club and related
programmes in January, 1977, the crime rate has
progressively fallen, There was a "honeymoon" pericd
at the commencement of the programmes when the crime
rate fell by 60% for two and a half months compared
with the same period the previous year, Since that
initial stage the crime rate has fallen at a rate of
22% during 1977 and is currently dropping at a rate
of 28% for the first four months of 1978,

In comparison, the Western Australian State Juvenile
offence rate has been slowly increasing (with an
occasional plateau) at an average rate of 6% per annum
over the period 1971 to 1977, Current figures on
hand indicate that this years Juvenile crime figures
(1977/78) will be similar to the trends over the
previous years (i.e, a 6% increase),

Changes in Offence Tvpe
Grapns 7 to 10 reveal changes in various types of
offences, '

(i) Property offences -~ these decreased by 30 to
35% during 1977 compared to pre-programme figures,
Indications for 1978 are that this type of offence is
now 50% down compared with the pre-programme figures,

(ii) Good Order offences - effects have been slower
in becoming evident in these figures (due possibly to
. the lag in attitude charge on the part of police).

Figures indicate a slowing and possibly a reduction in
these kinds of offences,

(iii) Traffic Offences - these were increasing steeply.
They retarded by 25 to 30% on the intrcduction of the
programmes in Carnarvon, but seemed to have commenced
increasing in frequency at a slower rate ever since,

A small scale experimental programme is currently being
put into operation to tackle this problem (using go-karts)
because these offences (plus unlawful use of a motor car)
now represent two thirds of all offences occurring

in Carnarvon,

(iv) Offences against Persons - offence rates are
difficult to interpret but seem to be 10 to 15% below
the figures prior to the introduction of the programmes,

(v) Alcohol offences - these have reduced 35 to 40%.
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¢) Changes in the Number of Children Offending
Data is presented visually in Graphs &4 to 6., Changes
in numbers of children offending are as follows:-
July/Dec, 1975 - 68% increase compared tc the same
period the previous year,
Jan/June, 1976 - 10% increase,
July/Dec, 1976 - 24% decrease.
Jan/June, 1977 - 26% decrease,
July/Dec, 1977 = 34% decrease,
Jan/April, 1978 - 44-45% decrease,
d) Changes in the Number of Multiple Offenders
When youth programmes were first introduced in Roebourne
and Kununurra several years ago, there was a marked
decrease in the number of multiple offenders, although
there are some doubts now whether this pattern narsisted.
Figures for Carnarvon are presented below,
Jan/June, July/Dec, Jan/June, July/Dec, Jan/April,
1976: 1976: 1977 1977: . 1978: *
Single Offenders 75 66 55 40 18
Children offend- 20 46 31 _ 14 12
ing twice
Children offend- 12 9 10 4 5
ing three times
Children offend- 7 6 2 2 5
ing four times
Children offend- 3 13 6 - 13 9
ing four or

more times

* Figures pro-rated to make them comparable,

Single offenders have reduced by 32,6% and if 1978 trends continue
then single offenders will have fallen by 74% compared with the pre-
programme period,

Children who offend twice or three times in a year have also fallen
by 30 to 35%.

Children who offered more than three times seem to have varied
little in terms of numbers over the years. They now form a bigger
proportion of the offending group. )
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e) Other Changes

(1) Race

The percentage of children of aboriginal descent
in the Juvenile Court population has remained steady at
65 to 75% over the pericd 1975 to April, 1978, The
children account for about 80% of the charges that
come before the court, This means that the number of
non-aboriginal offenders have decreased at the same rate

as aboriginal children,

This result at first seems a surprising one because
mainly aboriginal children are involved in the youth
programmes currently operating in Carnarvon, However

it can be partially explained by the fact that non-
aboriginal children have also been involved in the
development of their own programmes and facilities, with
the result that there are now more resources for both
the aboriginal and non-aboriginal population,

(i1) Age .

In 1976, 44% of children appearing in Court were
under 15 years. In 1977 this had decreased to 31%,
This result is consistent with the fact that the youth
programmes cater primarily for the early teenager,

The number of older children appearing is 10% higher

than for the same period in 1976. This means there is

a need to build something into the youth programmes for

15 to 17 year old children, Analysis of these older

children by race indicates that 40% of the children are

Europeans and 60% are aborigines., A high proportion

of them are traffic offenders (particularly the 17 year

olds). Programmes are currently being developed to meet

the needs of these children (i.e., dances, coffee shops

and an experimental go-kart programme),
7 Probation Groups ~

A small number of 9 to 12 year old aboriginal children have .

participated in this programme, All of the participants offended
several times in succession prior to their participation in the
groups., In the intervention and post-intervention periods (3 months)
no re-offending re-occurred. Recent follow-up checks indicate that
two lads (25%) have offended again after a 6 month break, The two
offences were minor in nature, One of these re-offenders committed
his offence while trying to adjust to a different, unfamiliar
setting,.

Conclusions:

The weight of evidence, despite a few contra-indications, strongly
suggests that the Carnarvon Youth programme has reduced the Juvenile
crime rate by about 30%, Positive effects on the children, parents
and the community have also been observed, These results have

been achieved despite the following factors which have hampered
progress,




a)

b)

c)
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negative attitudes on the part of the majority of
the community toward aboriginals, particularly
aboriginal petty offenders, .

many of the youth came from homes where financial
resources are limited, 72% of offenders in 1976
lived in cheap or very poor housing.

many youths came from homes where emotional resources
and supports were limited. 25% of aboriginal
offenders come from homes where alcoholism was a
factorseseess12% come from single parent homes and

6% come from homes where family problems were rife,
(all percentages based on 1976 figures for offenders),

no suitable programme for the 16 to 17 year olds
and traffic (and traffic related) offenders,

/@m -

Bruce J, Dufty

A/CHIEF CLINI CAL PSYCHOLOGIST

May 24, 1978,
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CHAPTER 1

Children CHOCOSE for tﬁemselves, PLAN for
themselves, and carry through THEIR plan
by themselves.

They do this with the guidance of an adult
within the environment of THEIR community
and city, within the environment of a

group of their PEERS and within the frame-
work of the law and standards of behaviour

sccepted by their society.

They LEARN about OPTIONS available to them
and the social SKILLS required to use
these options.

They EXPERIENCE and CONSIDER the EFFECTS
on themselves and on others.

They use the FACILITIES already available
in the COMMUNITY.

P
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'CHAPTER 1
T DISCIPLINE

DISCIPLINE 1S NOT EXTERNAL CONTROL e.g. PUNTSHMENT

Society's usual response to people who deviate
from expected standards is external control of
behaviour {e.g. a beiiing, withdrawal of
privileges, fining, imprisonment, etc.) Applica-
tion of external measures has invariably produced
an immediate improvement in a person's behaviour
and Society has always been impressed by this
fact. Too often, however, we have failed to

note that when such controls are relaxed the
person usually returns to previous modes of
behaviour.

For discipline to be effective, individuals

have to develop a capacity to set their own

limits. When individuals are able to do this

it is said that they exhibit "self-discipline',.

We contend that S.0.F.T.L.Y. achieves this

end in a way that traditional methods of
assistance (e.g. counselling, institutionalisation)
cannot. . :
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CHAPTER 111

MAKING RESPONSIBLE DECISIONS

Qur society emphasises the value of free
choice as the way whereby individuals can
choose the UNIQUE path through life which
best fits their own aspirations and
abilities. We believe that each person
is unique and that he needs freedom to
develop his potential. '

We also believe that ALL PERSONS POSSESS
THIS RIGHT and, in order that all may be
free, each individual must have regard
to the RIGHTS OF OTHERS in exercising
his own freedom. When a person respects
himself, he can then respect other people.
When he knows how his decisions affect
them and when he exercises his free
choice in a way that promotes both his
own and their development, he may be

" said to be RESPONSIBLE.
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CHAPTER IV

RESPONSIBILITY IN AN URBAN ENVIRONMENT |

Cities grow and so too do the opportunities
for self development. Special employment,
educational, recreational and interest groups
grow; in the facilities available and in the
human organisations which develop around
them. These become COMPLEX systems which
INTERACT with each other to produce a
KALEIDOSCOPE of possibilities to the
individual.

However, many people fail to utilise these
systems to their best advantage. The very
complexity which holds so much promise can
also ALTENATE and even DESTROY people.

Three problems (at least) can be seen. These
are:

(i) An increasing sense of frustration
in many people who seem to get lost

in the system and unable to manage
or cope with it

and
(ii) People increasingly feel frustrated
and angry over available resources
which prove to be inaccessible

and

(iii) They have increasing difficulty in
finding out or experiencing the
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consequences of their actions
both to themselves and to others.
(Without this there can be no
growth.)

(i) above should be fairly obvious and it

is clear that many people need help to understand
the system and to acquire the skills to use it.
However (ii) and (iii) are perhaps less clear

and need explanation.

In respect to (ii) it is obvious that organisa-
tions tend to grow up around resources. These
organisations have rules which make a resource
inaccessible to many members of society. For
example, a Local Government might build a set
of tennis courts for use by the public in a
region., A tennis club forms to ensure the
courts are used to their maximum extent and are
adequately maintained. However, every club has
its constitution and rules which usually covers
such things as age limits, membership fees, etc.
Through this process an AVAILABLE resource
becomes INACCESSIBLE to many members of the
community. Those who are frustrated and -
angéred by these restrictions need to learn

the skills of ACCESS or how to bring pressure
to bear to have the restricting rules CHANGED.

In regard to (iii) it is clear that human beings
can appreciate relatively simple connections
between ACTION and CONSEQUENCE such as food eaten
and gain in weight. Most of the really important
decisions we make though are not so simple.
Social decision making can be very difficult

when the consequences become vague, distorted or
are cut off entirely.

What happens when someone dials 000 and calls
up an ambulance for fun? The person who does
it will lTikely be cut off entirely from the
consequences. He may never learn that a
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traffic accident victim waited one hour
longer for an ambulance than would have
been so had the hoax call not been made.

These are everyday problems .but a little
thinking should show more and lead to an
appreciation of how important KNOWLEDGE
OF CONSEQUENCES is and how difficult

it often is to obtain.
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CHAPTER V

AIMS OF S.0.F.T.L.Y. PROGRAMME

To assist those children

who are having difficulty
functioning in society

(i.e. those who repeatedly
break society’s standards) to

develop an awareness of the existing
options in their community.

learn the skills for creating further
relevant options.

“make appropriate choices, and, in doing

so experience the effects of their choice
on themselves and on others

and

having made their choice, plan and put
into effect responsible behaviour.

RS sl g s T
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CHAPTER VI

METHOD

“"The group is not an end in itself but a
means to an end, i.e. a responsible
autonomous person."

£ Fmm s ! -
L £ i

Small groups of children from the same
locality and school, a naturally occurring
~group, who have been involved together or
separately in the same or similar '
deviant behaviour are brought together with

a departmentally trained and employed
facilitating adult. The group may actually
exist prior to our involvement or be put
together bearing in mind the sort of selection
factors which apply in natural groups.

Groups have ranged in size from five (5) to
eight (8) children. When the groups have had
visitors participating there have been up to
twelve (12) children. The children's ages
range from ten (10) to sixteen (16) years.

Departmental officers select children to
participate in each S.0.F.T.L.Y. group.

The children have come to the officer's

notice through Court actions and parental
approaches. The bases for selection may include
such things as: LACK OF SOCIAL SKILLS,
INABILITY TO PLAN LEISURE TIME, FATLURE T0

USE FREEDOM CONSTRUCTIVELY, ISOLATED OR NOT
BELONGING TO ANY GROUP, LOW SELF ESTEEM, AMD

S0 ON.
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Strict limits are not placed on who may
join the group. {f a child's brother

" or sister wants to be part of it he is
not made to feel that he must commit an
offence to gain the enjoyment of the
activities. tf parents are willing, he
is allowed to join. Because the groups
are small and local, this type of
INFORMALITY -is possible. ‘

Some of the most enthusiastic group members
have been those who did not want to join at

- first, so with children who are 'non-joiners"

("NO-sayers'), the adult will have to insist
that they at least give the group a try for
three weeks.

Once the officer has chosen the children
for the group he then approaches their
parents for permission and any assistance
they can provide to ensure the success

of the S.0.F.T.L.Y. programme.

It is important that those running the
groups maintain contact with parents
during the activities and keep them
informed, and where possible, involved.
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CHAPTER VII

WHAT DO GROUPS DO?

it is not so much a lack of facilities
but ignorance of their existence and how
to use them that is the problem."

Group Acitivities

During the period in which the group meets
(normally from 6 to 12 weeks), the adult
guides the children in a process of examin-
ing various ways they might use specified
time periods (usually 2-4 hours of their
free time once or twice per week). The
children are encouraged to consider alterna-
tives which would normally be available.
They decide on particular activities, plan
how the activity is to be organised, share
the tasks involved in setting it up and
then carry out THEIR plan (i.e. the
children's plan).

Throughout the programme special arrange-
ments are made to keep the children within
their normal community. IT TS ESSENTIAL
THAT CHILDREN LEARN TO FUNCTION WITHIN
THEIR COMMUNITY.

They live. at home and frequently meet at

one of the children's homes (by rotation
if possible). They carry out activities

which they might otherwise do normally.
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The DIFFERENCE lies in CONSIDERING
options, learning ACCEPTABLE ways of
doing what they choose and having fed
back to them in a DELIBERATE way the
effects of their choice and of their
behaviour. -

Typical activities have included

such simple things as spending a day
at the beach, going to a football
match etc., and more complex things
like organising a country tour by
bicycle. Some of the skills normally
regarded as elementary - using 2
telephone, booking seats for a film etc.,
using public transport; are often
‘lacking in children who cannot cope
with society's rules. THE CONNECTION
BETWEEN LACK OF SOCTAL SKILLS AND
OFFENDING IS EASILY QVERLOOKED.
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CHAPTER VIII

THE ROLE OF THE ADULT (LEADER)

"The adult responsible for each group is
a facilitating person not a leader. His
job is to set out the framework and to
describe the possibie. He must not
interfere further than that.'

The facilitating adult (leader)

Children occupy leadership roles in
every group. The adult responsible for

each group on the other hand is a
FACILITATING person NOT a LEADER.

The Department usually employs tertiary
students. They are paid for services
rendered to a maximum of 30 hours per
fortnight plus reimbursement for travell-
ing and other incidental costs. Because
the children they work with are often
repeat offenders they receive training
in their role. However, there is no
reason why volunteers, chosen for their
understanding of, commitment to and
skill in the programme could not be used
with less difficult children.

IN CONSTIDERING ALTERNATIVES, THE "ADULT"
MUST NOT FORCE ACTIVITIES ON THE CHILDREN.
HE SHOULD BE ABLE TO WIDEN THEIR HORIZONS
WITHOUT FORCING THEM TO CHOOSE ACTIVITIES
. THAT HE SEES OR BELIEVES THE COMMUNITY
SEES AS PRODUCTIVE.
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At the end of each activity or at the

- next planning session, the adult attempts

to draw out aspects of the consequences of
the activity both to the children and to

any others who may have been affected by it.

.

Children will often iook to the adult for
direction and while he must emphasise
childrens' choice there may be occasions
where he should take the initiative in a
way which demonstrates decision making
skill to the children. However, this

role must be conciously limited and,

where used, phased out as socon as possibie.
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CHAPTER IX

THE FRAMEWORK AND THE LIMITS

(i) The group may not choose to do
something illegal. This sounds
simple but the law, Local Council
By-laws, M.T.T. regulations etc.,
are not simple and must be consider-
ed in the planning of activities.

(ii) Activities which would normally be
well beyond the resources of their
families should not be undertaken.
While the Department assists finan-
cially in some cases, it is important
that the skills the children learn
should be in areas where they can
continue to develop them without the
support of the formal group. ‘

(iti) Parental permission must also be
obtained both in a general way for
the typical activities likely to be
chosen by the chilidren and specifi-
cally if something dramatic is
decided.

In MOVING from REGIMENTED external discipline to
RESPONSIBLE freedom there is the danger of a
laissez faire vagueness about limits. Limits must
be set at a point beyond the child's present
development which MAXIMISES the rate of his growth
in understanding of his community. The limits are
wide but very real. THIS IS VITALLY IMPORTANT.
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_ CHAPTER X

MERITS OF S.0.F.T.L.Y.

"NOT BECAUSE ITS SIMPLE OR BECAUSE ITS CHEAP
BUT BECAUSE IT RESPECTS A CHILD'S RIGHT *O
SELF DETERMINATION."

learning of relevant skills for evervday
living is extremely rapid. Once a teen-
ager grasps an idea, concept or mode of
behaving there are opportunities for
immediate and continual practice. Learn-
fng and consolidation of skiils is there-
fore swift.

Generalisation of learning is very
effective. Psychological research has
shown generalisation is greatest when
the perceived similarity between tasks
is maximised. This can be achieved by
holding variables constant from task
to task (e.g. keeping the setting or
circle of friends constant). The
teenage group programme, occurs in the
child's own community and each child
participates in tailoring his group's
activities. Through this method we
ensure that the programme is relevant
to the child!'s style of living in his
own community. The problems he faces
and solves in his group are virtually
identical to the problems he meets in

~everyday home and community living.

S.0.F.T.L.Y. has tremendous flexi-
bility. It can be easily modified
to achieve different aims. Children
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can be prepared for living when it

'is used as an educational/training

method. It can become a treatment
technique when it is used for re-

. habilitative purposes.

S.0.F.T.L.Y. supplements existing
educational and treatment programmes,
as well as being a viable alternative .
in itself. :

S.0.F.T.L.Y. is an inexpensive educa-
tional and/or treatment method when

one compares it to existing programmes.
Capital cests are virtually nil, Staff
costs per child are relatively low.
Moreover, everyday running costs are
kept to a minimum because each child
contributes within his means.

The labelling and stigmatising of child-
ren that usually occurs with existing
treatment programmes is less likely to
occur with this technique. The child is
not '"banished" (sent away) from his
community for 'treatment' nor is he made

to feel he is different, odd or criminal.

Communities freguently express feelings
of helplessness when they encounter

"deviant behaviour. Spokesmen for these

community groups often state they do not
possess the skills to help their deviant
colleagues. This technique can be a
tool for communities to help themselves
without resorting to drastic measures of
“"banishing! children to treatment insti-
tutions for ''cures'.

During the teenage years children are
highly group dependent. The technique
makes use of this natural developmental

~stage.

i
i
i
i
|
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The technique is highly enjoyable

_for the participants. In fact,

experience has shown that some
children deliberately involve their
parents so that their group can
operate past the ten week cut-off
point. This enjoyable attribute

of the technique means that children
gain maximum benefits from the
programme.
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CHAPTER XI

Research T . : :

The Department for Community Welfare has
undertaken an evaluation of the effective-
ness of the S.0.F.T.L.Y., programme. Pre-
liminary results indicate a worthwhile trend
in re-offending rates and further tests of
social learning and perscnality development

are being undertaken.

Further information on progress can be
obtained from the Department's Research
Branch.

Information

Information on the S.0.F.T.L.Y. programme,
advice and guidance etc. is available from
the Department's Youth Services Branch.

Staff wishing to set up a S.0.F.T.L.Y.
group must check with the section for
guidance in particular areas such as
insurance. They should also consult with
others involved in developing this prog-
ramme so as to avoid errors learnt else-
where. This booklet is not a handbook but
merely lays out the essence of the
programme.
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APPENDIX X _

Social Skills in Delinquent and Non-Delinguents:

A re-analysis of a survey carried Out
by R, Sanson-Fisher et al (1976).
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SOCTIAL SXILLS IN DELTIMQUENT AND NOU~DELINQUINT ADOLEESCENTS

The data used were taken from a survey conducted by R, Sanson-
Fisher, involving a delinguent group taken from various
institutions, and a non-delinquent group, taken from a local
metropolitan school,

Because the original delinquent and non-delinguent groups
differed in their age distributions, only those of age 14
or 15 years were selected for the present analysis,

The delinguent group has a total of eighty nine, consisting of
thirty seven 14 year olds and fifty two fifteen year olds; the
non-delinguent group has a total of two nundrbd, cons1nt1nc of
one hundred and one 14 year olds and ninety nire fifteen year
olds, Of the delinquent group, fifty six are male  and fifty
three are fernale; of {he non-delinguent group, one hundred and
six are mele and ninety four are female.
Weither the age nor the sex distribvulblon is s
different between the two groups,

..::\_- ~ .
1l regilvny

P‘"

However, the proportlon of aboriginals differs s1gn1f1cant1y
between the groups: of the delinguent group, t rirty nine (43.8%)
are aboriginal; of the non-delinguent group, two (1#) are
aboriginagl, Therefore the data have been analysed in three
different ways: (1) the conpar:son of the two basic groups,
delinguent and non-delinquent, (2) taking only the delinquents,
comparing aboriginals and non—aoorlglnalu (3) taking only the
non-aboriginals, comparing delinguents and non- dellnquents.

This enables one to determine whether the differences between
the basic delinguent and non-delinguent groups are due to a
delinguency factor, or to a racial~cultural factor,

RESULTS

A variety of socizl survival skills were tested, using a multi
choice questionnaire, In general, both delinguency and socia
cultural factors seen to contribute to the marked differences
between the delinguent and non-delinquent groups. The
aboriginal delinguents perform worse than the non-aborigiral
delinquents on all 63 questions, although 27 of these do not
reach the level of statistical significance.

ple-
1~

Considering only the non-aboriginals, the delinguent group performs

ulgn1flcdnt y better than the non-delinguent group on 2
questions (knowledge of Tree treatment for V.D. and the minimum
age for unemployment benefits); but they perform significantly
worse on 19 guestions and their overall skills score is
significantly lower than that of the non-delinguent groug.

© CONCLUSION:

Thus, there would seem to be a strong correlation between lack of
social skills and juvenile delinguency, These two factors nay
both be effects of the larger cultural setting, rather than causc
and effect in themselves, but a firm conclusion is not possible
from the present data, It 1s more plzusible to infer a

cultural difference between the aborlglnal gnd non-aborigina
groups, but-even in this case it is not possible to ccneclude
whether the cultural difference per se, or the lack of skills
alerne, is the decisive factor in delinguency,
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In the two non-aboriginal groups, there are no significant
differences between the social classes (as determined by the
fatrer's occupation). However, significantly more of the
fathners of the delinquent group are unemployed, and if this

is taken Into accovnt, an overall social difference between the
two groups will emerge, The delinquent and non-delinguent groups
nmay then represent different cultural backgrounds,

Delinguency is probably the result of several interacting factors,
and a lack of social skills is only one of these, However, by
increasing the general capacity to cope with society, the
frustration level of these delinguents should be lowered, and so
their antisocial tendencies should be reduced to some extent,

This conclusion is only teantative at present, but it is currently
being investigated, and further research should give sone
indications as to the processes involved in reducing delinquency,
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%4 122 Money: 20c equivalent. " 97.5 88.8. * .005 96.0 76.9 % . .005 98.0 96.0 .58
20 108 Change from $10 for $4.10 90.0 60.7 * . 0000 T2.0 46.2 * . 02 90.4 72.0 * 0015
46 134 Sex Bducation: licaning of : ) -
’ contruceptione. 8%.0 56,2 * .0000 70.0 38.5 * .006 82.2 " 70.0 .08
51 139 - Contraceptive ‘ : -
purchase. 72.0 51.7 * .001 64.0  35.9 * .016 72.6 54.0 CW 3
47 135 . Centraceptive type. 32.0 24.7 .27 386.0 7.7 * .002 32 .0 %E2.0 .52
52 140 : Taking the pill. 66.0 56.2 A4 74.0 33,3 % . 0003  61.0  74.0 W43
t2- 100 . fleaning of V.. 93.0 91.0 .73 96.0 84.6 A4 92.9 96.0 .03




SUMMARY : NYANDI STUDY

»

‘29l

COMPARISON: . CONPARISON: COLPARISOH:
DELINQUENT . DELINQ.  JHITE ZLI HITE
v. NORHAL v. DELINQ. ARCRIG v. DCHRLL WHITE
xo. _ School Institun ~ Sig. White Aborg Sig. ilormal Delj Siz.
of 9 VAR SKILL % b Sig. Level % % Sig. Tevel \inite /5 ‘hite - Siz. TLevel
22 110 BSex Lducation: Catching V.D. ' 91.5 92,1 .96 96.0  &€7.2 .26 91.9  96.0 . .49
29 117 " V.D. Cure. 79.5  £2.0 .74 84.0  79.5 .79 79.7  §4.0 .6
39 127 V.. Reoceurrence. T74.0 73.0 .98 82.0 61.5 ‘.055 T4.6 '82.0 56
40 126 V.D. Free Treatment. 30.0  47.2  *¥*  ,007  50.0 43.6 .70 30.5 50,0 . ¥**’ (15
41 129 Logal age for sex. T72.0  57.3 * .02 80.0 28.2 * L0000  T72.6  80.0 .3
21 109 Nutrition: Food types. 35.5  12.4 *  ,0001 18.0 5.1 .13 36.0 18.0 .02
48 136 Types of carbohydrate. 74.5 43.8 * .0000  48.0  38.5 T 49 75.6 ° 4£.0 003
& 096 Table iannevs: fuiie * fork after o g3.3 .25 - 98.0  87.2 A1 98.0  98.0 .58
30 118 FPFlatting: Paying for gas & elect. 61.5 51.7 .15 62.0° 38.5. * .046 61.4  62.0 _ .03
50 136 Employment: Behaviour in interview. 96.0  £3.1 * L0000 92.0 T1.8 * .025 . 99.0  92.0 % .02
57 145 ' Leaving a job. 94.5  &4.3 * .009 - 92.0 T4.4 *  .048 94.9°  92.0 .65
32 120 Official form - next . : .
of kin. : £5.5  5%.9 * L0000 72.0 30.8 * .0003  86.3 - 72.0  *° - .03
63 151 Letter Writing: 49.7  34.5 * .02 46.0 17.9 * .01 49.2  46.0 .€0
13 101" i.easures: Length. £5.5 38.2 * .0000 44 .0 30.8 " .29 85.8 44,0 * 00
14 102 Yoight. 91.0  73.0 * L0001 = 80.0  64.1 .15 91.4  £0.0 .04
19 107 Culender: uuys in January. 79.0  686.5 - .08. 72.0 64.1 453 79.7  T72.0 .32
51 119 Duys in year. £2.5  65.2 * .002 72.0  56.4 .19 85.2  72.0 Rt
2% 111 Leap yeur. &4.0  73.0 * .04 76.0  66.7 34 g1.8  78.0 .35
%5 125 Time: Time on clock. 95.5 4.3 * L0006  96.0 69.2 * L0016  97.5 95.0 .04
15 103 Meaning of p.m. 95.0  75.3 * .0000 90.0 56,4 % L0007 95.9 90.0 .18
44 152 Hours in day. 97.0  91.0 .06 9.0 82.1 ¥ ..025 9c.0 .58

9¢.0



SUMMARY : NYANDI STUDY

COMPARISON: . COMPARISON:
DELINQUEST DELIN]. VHITE
v. HORMAL : v. DELINQ. ABCRIG
0. . School Institun ' Sig. White Aborg Sig. llormal  Delq. ‘Sig.
of 9 VAR SKILL % 5 Sip. TLevel % % Sim. Level hite ;4 Uhite - Sig. Level
45 133  Times: Minutes in hour. 9.5 66.8 * L0007 96.0 76.9 * .005 8E.5 35.0° .70
) AN TOTAL SKILL SCORE (MAX. = 63) - »
Skill (81 4 =-- 3n) - ‘ (49.3 38.7 * .0000 45.1 30.6 * .04 49.6 4541 * .03

(Actual figures, not percentages.
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SUMHARY : NYANDI STUDY
CONMPARISON: . COPARISON: . : CO:ITARISCN:
PELINGQUBNT © DBELIRNQ. VHITE . DAELII VHITS
ve HORIAL . v. DBELINQ. ABORIG Ve TCREAL WHICTDS
70 ' k School Institun ) Sig. White Aborg Sig. lornal pDela. 3ige
“of A VAR LAY b4 Yo Sig. Tevel % % Siz. ILevel ihite J5 T hi%n - Sie,  Lavel
1 155 Law-Age to leave home without ) ’
varents consent. 25.0 19.1 .34 26.0 10.3 11 24.9 26.0 . .98
2 156 Law-Ace to marry without parents '
consent. ) 10.0 6.7 .50 8.0 5.1 R 9.1 8.0 . .95
3 157 Law-Compulsory school age. " 35.0  3%4.8 .92 42.0 25.6 W T " 35.5 42.0 .49
4 '158 Law-dorporeal punighment-school. 49.5 49.4 .91 48.0 - 51.3 .93 49.2 '48.0 - .99
5 - 159 Police questioning. 16.0 25.8 .07 24.0 28,2 .84 16.2 24.0 . .28
6 160 Accompanying policeman. 62.0 50.6 .09 52.0 48.7 .93 61.9 52.0 26
7 161 Police station rights. 98.0  T8.7 * .0000 86.0 69.2 .10 96.0 8.0 % .00
8 162 Lock-up age. 570 22.5 * .0000 26.0 17.9 .52 57.9  26.0 * .00
9 163 Police body seurch. 34.5  24.7. A2 24.0 . 25.6 .94 35.0°  24.0 19
10 . 164  Police request to move on. . 65.0 42.7' * 0006 48.0 %549 .35 l 65.5 48.0 * .03
" 165 Police house searclhi. 95.5 £3.1 * .001 90.0 T4 .4 - .o .09 - 95,9 90.0° . .18
12 166 Appeurance in children's Court. 66.0 61.8° .58 686.0 53.8 v,.25 66.5 - 68.0 - <97
1% - 167 Free legal aid. : 57.5 25.6° * L0000 30.0  15.4 AT 58.4  30.0 * 00k
14 168 Court disposal - remand. 7.5 6249 *x% 0000 64.0 61.5 L.99. 17.8  64.0 #*** 0D
15 169 Court disposal - committal to 2CW T71.0 68.5> ) .78 72.0 64.1 . e57 T1.6 72.0 .91 :
16 170 Purenis accompanying to- court. - 8%.0 TE.T ' 47 82.0 T4.4 « <54 82.7 £2.0 .83
17 171 DParcental punishment and court. T72.5 65.2 .26 2.0 43.6 * - 0004 T2.1 £2.0 .21
5] 172 Panel - age criteria. 39.5 5043 .17 30.0 30.8 .08 39.1 30.0 31
19 1% Yunel - plea criteria. 2249 25.8 b4 22.0 %0.8 «49 22.8 22.0 !
2 174 TPancl -~ recording of offence. 9.0 19.1 bt .02 . 22,0 15.4 W61 5.6 22.0 L0160
21 175 Law-Jrinking ase = with friends. £4.0 &h.4 .90 94.0 T4 .4 * .02 &4.3 94.0 .12




SUMMARY : NYANDI STUDY

Law (L1 + =—- Ln)

(Actual figures, not percentases.

COMPARISON: COMPARISON: COLTARISCH:
DELINQUENT DELIN).  WHITE DELIK}. %
v. FORFAL - v. LELINQ. ABORIG v. ICHILL
0. Schoel Institun Sige. White Aborg 3ig. Np;mal Qe
. of 0 ViR T.AY % % Sig. Level % % Sig. Level lhite 5 hi
22 176 law-Drinking age — with parents. 66.0 573 .20 60.0 53.8 Rra 65.5 00.0 .58
23 177 Law=-Licensed premises - with .
‘friends. . 1.5 2%.6 .40 28.0 17.9 .59 18.8 28.0 .21
24 178 Law-Licensed premises - with .

‘ parents. 62.0 37.1 * .0001 50.0 20.5 * .008 61.9 50.0 A7
25 179 Law-Drinking in public place. 29.0 44.9 *EX .01 50.0 38.5 ° .38 28.9 50.0  *x% .CC8
26 . 180 Iaw-Illcgal use of motor vehicle i

- . =driving. 94.0 91.0 .50 96.0 84.6 .14 94.4 9.0 <93

27 181 Law-Illessal use of motor vehicle . :
~ passenger. : 93.5 85.4 * . 045 92.0 76.9 .09 93.9 92.6 .87
28 1€2° Luw=11leral use of motor vehicle B '
- no knowled::e. 3%.0 19.1 * .02 18.0 20.5 .98 33.0 16.0 .05
29 163 Lau-Street fight. 66.0  59.6 .36 .068.0  48.7 .10 66.0 . 68.0 .92
30 184 Llaw - Assuult. 92.5 86.5 .16 94.0 76.9 % .  ,04 92.9 94.0 97
51 185 luw - Trespasding, 92.5 &T7.6 27 90.0 84.6 .66 92.9  90.0 70
32 186 Luw - Vundalism. 97.0  92.1. 12 96.0 87.2 .26 97.5 96.0 L W24
53 167 Luw - Shoplifting. 95.5  92.1 .38 94.0  89.7 73 95.9 94.0 -85

MEAN TOTAL TAW SCORE ' (MAX.. =373%)

9.1 17.4 .052  18.8 14.2 .08 19.1 19.96 .15




SULLARY @

TYANDI CTULY

COMPARISCN: COMPARISON: COLPARIGCH:
DALINQUENT DELIM). WHITE WITE
v. NORMAL v. DELING. ABORIG IR -
) School Institun Sig. Vhite Aborxg 3ig. slormal  Deln. Sige
VAR PIRSONAL & FAMILY DETAILS % % Sig. Level _ % % Sig. Level ‘hite b hite - Sim. Level
001 Agse: 14 years 50.5 41.6 30.0 56.4 50.3% 70.0
15 yczirs 49.5 58.4 .20 70.0 243%.6 * .02 19.7 70.0 * 016
002 Sex: Hule 53.0 51.7 42,0 64.1 52.8 42.0
Femnale 47.0 48.3 .94 58.0 3%5.9 .06 47f2 56.C 23
003' Australian itesidence: All life. T4.2 85.4 T4.0 100.0 T4.4 4.0
10 Yrs or more £.6 5.6 10.0 O 8. 10.0
5-10 years.. 10.1 4.5 8.0 0 10.3 8.0
Less than : ' , .
5 years. Tel 4.5 .32 5.0 0 * .02 6.6 £.0 .96
004 Race: % Aboriginal 1.0 43.8 * .0000 .. o
005 . Fother's Birthplace: Inmigrant. 50.0 21.3 * . 0000 38.0 0.0 * . 0000 50;3 %8.0 L .16
006 Puther's Birthplace: Immigrant. 50.8 '22.5 * .0000 40.0 0.0 v 0000 - 51.0 40.0 .22
007 Futher cmployed. ' 94.9 66.3 * .0000 78.0 51.3 * *.008  95.3 78.0 % ,0000
008 Pather's Cccupation: ) ‘ .
rofessional or admninistrative. 9.5 8.8 10.5 5¢3 9.7 105
Clerical, Sales, Skilled Worker,
Services, sport. ) 69.3 64.9 T73.7 47.4 . 69.3 T5.7
Farmers, kiners, Transport, etc. 21.2 26.3 0.7 15.8 47.4 * 05 - 21.0 15.8 0.7
009 hLother Employed: Full-time. 30.1  25.0 34.7 12.8 . 29.9 %07
' Part-tine. 23.0 9.1 * . 0002 14.3 2.6 * .0004 23.2 14.3, * . 0001
010 Mother's Cccupation: . : ’ .
Professional or Adainistrative. 9.4 13.3 B.3 33.3 8.6 8.3 g
: 3y o o s 9l Wor
gi;ﬁ;gi: g}ﬁ?&f-%f Sietllediorc, 81.1 76,7 83.3 50.0 g1.7 £3.3
Farmers, miners, transport, etec. 10.0 0.8 8.3 16.7 0.2 9.6 8.3 0.95

9.4

‘994




SUMMARY ¢

NYANDI STUDY

CONPARISON: COIPARISON:
DELINGUBNT DELII. WHITE
v. NORIAL v. DBELIN). ADCRIG
School Institun Sig. White Aborg Sig.
VAR PEHSONAL & FAMILY DETAILS % 5 Sig. Level % % Sig. TLevel
011  Parent home in morning. &4.0 7941 .40 79.6 T84 .90
012 Parent home in evening. 80.0 6.7 . .64 6743 89.2 * .03
013 Parental Figures: Both natural .
parents. - &9.5 38.2 42 .0 3343 . 90.4 42.0
One natural
parent and step/
de-facto. 2.5 1.2 10.0 12. 2.5 10.0
Single parent. 6.5 15.7 14.0 17. 6.6 14.0
Other. 0.5 34.8 * .0C00 34.0 35.9 .50 el 34.0 .000C
019 No. 3haring Bedroom; Only 1. 48,0 42.7 48.0 - 35.9 - 48.2 48.0
2. 44.0 32.6 38.0  29.6 43,7 © 38,0 -
5. 5.5 15.7 10.0 231 5.6 10,0
4-5.. 1.5 6.7 2.0 12.8 oo 125 2.0
6=7. 1.0 2.2 * .008 2.0 2.6 e 1.0 .. 2.0 .71
0% 3 proper meals per day. .’ 66.5 56.2 L0002 52.0 61.5 ',‘45. 67.0 '52.0 Nelolok|
" 038 Yocket Money Bxpenditure:
(During Frevicus Week): ’
Lunches, fares, necessities. 2101 6.0 4.2 Gl 20.7 4,2
Savings, entertainment, snacks, : . i .
etlc. . 75.7 75.3 68.8 83.8 S 76.0 68.8
Clothes. 5e3 16.5 * L0003 22.9 . 8.1 - «33. 3.4 22.9 . +C0Z0
056 ©Gport played at weekends. 573 58.2 * .008 44.0 30.8 .29 58.2 44,0 f el
057 Library membership. 42.9 19.1 * ~.0002 28.0 T7 * _.03 42.6 28.0 .09
058 PFormal group involvement. ' 46.4 25.8 * .003 28.0 231 " .78 '46f9 26.0 045

pe.




SUMMARY : NYANDI STUDY

COMPARISON: . COIPARISON:
DELINQUBNT © DBELINQ. VHITE
v. HORMAL - v. DBELINQ. ABORIG
’ School Institun ' Sig. White Aborg Sig. iTormal Delqg. 3ige.
VAR PAHSONAL & FAMILY DETAILS % % Sig. Ievel % % Sig. ILevel hite 4 hife - Sim. Teve
020 Standard of Living: Iron. A 99.5 95.5 .055 100.0  &9.7 .07 99.5 100.0 D
ot Water ' . S ‘
Systen. 99.0 9.9 * .0007 98.0 79.5 * .02 99.0 96.0 .£8
Clock. 99.5  92.1 *  ,0017 100.0 82.1 * ,006  99.5  100.0. R
iubbish Bin.  99.5  98.9 .66 100.0  97.4 .90 99.5 100.0 W45
Znoush Bed@s. 100.0  93.3 * .001 98.0  87.2 Tu11 10040 9&.0 W45
Broom. 99.5  97.8 .47 96.0  97.4 . .59 99.5 98,0 .E
Buth or Shower 99.5 96.6 A7 96.0  94.9 4'.83; 99.5 - 9£.0 £7
Radio. - 99.5  93.3 * 006 96.0 89.7 “ .46 99.5 = +96.0 .20
) Television. 99.5  85.4 ® L0000  98.0 -69.2 % - ,0005  99.5 9€.0 C.er
Sewing Xit. 97.5 £8.8 * .005 90.0 87.2 .94 - 97.5 _ 90.0 * a7
 Pridge. 99.5  86.5 * 0000 96.0 T4.4 *. ..008  99.5  956.0 .20
Washing Hachine 97.5  €3.1 * L0000 88.0 76.9 " .27 97.5  €8.0 . % ..01
Sheets for ' : B
Beds, 100.0  91.0 * L0001 98.0  82.1 . .025- 100.0 98.0 .45
Car. 9.0  76.4 * L0000  84.0 66.7 . .097  96.4 84.0 ~ * 003
vesk. T 85,0 50.6 * L0000  64.0 33,3 % .008 €5.3 64.0 * .00t
elephone. - 68.5 41.6 * L0001  54.0 25.6 *  -,013 68.5 54.0 <097
039 Kamily outings. ' 47.2  27.0 * .002 38.0 12.8 -*  .016 46.9 38,0 T .33
-041 Independent outings. 83.3% 90.9 .22 88.0 94.7 '.47v 83.6 £E.0 .69
04% Parental Control of Outinss: n : '
Ho control. 1.7 52.6 28,0 38,5 11.3 28.0
some Control. 51.8 2841 26.0 %0.8 52.1 25.0
Ri,;id control. 7.6 6.7 &.0 51 T2 £.0
Gontract, L 26,9 32.6 % L0000 28,00 25.6 .53 20,4 - 48,0 * 003



SUMMARY : NYANDI STUDY

Y
CONMPARISON: . COMPARISON: g
DZLINQUIHT DELINQ. VHITE
v. NORIAL v. DBLINGQ. ABORIG
School Institun ) Sig. White aborg . Sig. ilormal Deln. Sig
VAR PE«SONAL & HAMILY DETAILS % 56 Sig. Level % % Sig. Level ‘Yhite 4 Vhite - Sis. Level
044  Parentul consent for outings. 94.5 1.6 * . 0000 76.0 65.8 42 94,4 75.0 * .0CO1
045 Parentul knowledge about outings. Q4.4 T4.2 * . 0000 84.0 61.5 * .03 94.4 £.5:.0 D ox .03
046  Punishment/Going Out Without .
Permission: Punitive . 31.2 31.5 . 12.0 17.9 . 311 42.0
Verbal . 60.8 38,2 , 32.0  46.2 : 61.2 32.0 ' '
No action. 6.0 27.0 24.0 30.8 . 6.1 24,0
. Purents unaware. 2.0 3.4 * .0000 2.0 5.1 .10 1.5 T 2.0° * .0001 .
047 eck Nigh Curfew: -9 27.3  19.5 6.3 21,1 27.1 18.3
10~-11 50.86 7.9 14.9 26.3 : ' 50.8 46.9
Lfter 12, or . . 0
. unspecified. - 21.9 41.4 * .0002 32.6 51.6 .?9 . 22 .1 - 32.6 * 0C5
048 BSaturday outing. 51.0 §&5.4 * .0000 80.0 92.3 .23 51.5 g0.0 *  ,001
049 Saturday Curfew: ' €-9 ' .6 8.2 4,2 12.8 e T.7 4,2
10-11 ‘ 29.5  15.1 14.9  15.4 S 29.8 T T14.9
12 pm = 1 am " 27.6 31.4 34.1 28.2 - - 27.9 .34 .1
After 1 am, or i e )
ungpecified. 34,3 36 .1 Sk 02 - 34.0 38.4 67 34.6. 34.0 % .006
050 Consequences For Being Late: ) ‘ N
Punitive. . 18.4 29.2 38.0 17.9 : - 18.1 3€.0
Verbal. 65.8 27.1 34 .0 11.0 R N 66.0 34.0 :
I'o uction. 12.6 24.7 18.0 33.5 ' ) 12.8 8.0 .
Parents unaware. - - 2.6 9.0 * . 0001 10.0 TT ] 'Q14  2.7 10.0 * .000%

" 052 Parental resitrictions on outings. 53.3 51.7 .90 50.0 5348 .88 '53.6 50.0 <77
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SUMIARY : NYANDI 'STUDY '
COMPARISON: (CONPARISON: COHPARISQA.
DELINQUENT DELINY.  WHITE DELIN:. — WHITS
v+ NORIAL v. DELINQ. ABORIG V. LCOHRLTL VHITE
SchoolIn titun Sig. White Aborg Sig. Tormal Deln. Sig.
VAR PERSONAL & FAMILY DETAILS % 54 Sig. Tevel % % Sie. Tevel Vhite 4 hite - Sig. Tovel
C%% Lying About Outines: Never. 56.0 23.6 26.0 20.5 56.3 25.0 '
Sometimes. 40.5 65.2 66.0 64.1 _ 40.1 66.0
Often. 3.5 1.2 * 0000 8.0 15.4 ;.51f 3.6 . 8.0 * .OQQS
051 Ilace of Saturday Outlng : ' .
Coftee house. 4.6 1.1 0 2.6 3.7 o)
Hotel. 7.3 2.3 2.1 2.6 7.4 2.1
Beach. 2.8 0 0 0 2.8 0
Youth Club. 4.6 2.% 2.1 2.6 4.6 2.1
Friend's Place. 43,1 12.6 14.6 10.3 43.5 . 14.6
#ilus/Lance. 22.0 17.2 25.0 7.7 22.2 25.0
Pool/Ice or Roller Skating. 5.5 32.2 22.9 43,6 ) 5.6 22.9
Wulking streets. 4.6 9.2 2.1 17.9 : 4.6 2.1
Driving around. . 5.5 13.8 * .0000 18.8 T.T * ﬂ.031 5.6 18.6 * - - ,0000
054 Regular group of friends. T79.3 . 79.5 .80 75.5 84.6 W43 79.6 75.5 +569
055‘ Size of Group: Small (1-3). 42.0 235.2 18.2 28.9 ' 41.9 18.2
Hedium (4-10). 181 42.7 4342 421 48.1 43,2
Large (more than - .
10). . 9.7 20.7 * 0000 22.7 18.4. © .65 94 22.7 *

0000 '




SUMIARY : NYANDI STUDY

COLPARISON: COMPARISON:
) R SLING. VHITE
v. DELINY. ABCRIG
School Ingtitun Sig. White Aborg Sig.  ilormal  Dela Sig.
TAR HISCILLANEOUS % i Sig Level % % Sig. Level ‘lhite 4 hite Lavel
360 Self-reported ability to _
drive a car. 52.5 72.9 ek .002 60.4 £9.2 * .007 53.3 60.4 4T
361 Driving Instructor: Paréents or
: Relation. 67.9 %0.2 24 .1 35.3 67.9 24 .1
Peer. 8.7 175 20.7 14.7 E.7 20.7
Self. 21.4 - 49.2 48.3 50.0 : 21.4 18.3
Other. 2.0 3.2 * .0000 6.9 0.0 .14 2.0 6.9 001
367 Permission to Drive Parent's . ' :
* Cur: vUnly when they ure in car. 29.1 21.2 22.9 18.9 29.6 22.9
Allowed to take car alone.‘ 5.5 3.5 0.0 8.1 5.6 0
Never. 62.3  54.1 68.8  35.1 . : 61.7 . 66.8
. They do not have a car. 2.5 21.2 * .0000  &.3 57.8 * 0007 2.6 8.3 .12
368. Usuil Transport Out: Walk. 12.6 27.1 18.8 37.8 12.2 18.8
Bus or Train. 31.2 42 .4 39.6 45.9 31 .1 29.6
Lift from ’
Yurents. 28.1 2.4 4.2 0.0 28.1 1a2
Picked up at
honme by
friends. 19.1 9.4 16.7 0.0 19.4 16.7
Taxi. 1.0 3.5 ‘0.0 8.1 © 1.0 )
Take parent's
car. 1.2 2.1 0.0. 0 2l
Other. 8.0 14. .0000 18.8 8.2 16.8 .002

8.1 *

.009

*LiL
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SUIMARY : NYANDY STUDY

COMPARISON: . COKPARISON:

DSLIRQUIHT DELINQ. WHITE
ve KORIAL . ve DELINQ. ABORIG
’ School Institun ) Sig. \VWhite 4aborg Sig. Ilormal dela. S5ig.
VAR HISCELLANEOUS : % % sig. Level % % Sig. Level ‘lnite 4 ‘hite - Sig. Tevel
369 Usual Transport Home : YWalk. 12.1 18.8 12.5 27.0 1.7 12.5
Bus or Train 29.6 44,7 : 27.5 54..1 29.6 37.5
Lift from -
parents.  24.6 0 0 .0 . 24.5 0
Taken hone . ’ ‘
by friend. 24 .1 15.3 271 0.0 24 .5 27.1
Taxi. 1.5 5.9 4.2 8.1 145 . 4:2.
Take parents : )
care 0 1.2 2.1 0 0 2.1
. Other. 8.0 14.1 . % 0000 16.7 6.8 * 008 - 8.2  16.7 % . .002
539 Pocket ioney: ltegulsr pocket money. 65.5  71.8 771 64.9 ‘ 66.0 - T7.1
Ask for money when ‘ o
needed. 29.5 18.8 10.4 29.7 o 29.4 L1044
Unly money for * ) . ;
specific expenses. 4.0 4.7 8.3 0 . 4.1 8.3 '
o money. ‘ " 1.0 4.7 .07 4.2 5.4 ~ 052 - 0.5 4.2 * 008
540 * Pocket iloney Hxpenses: Fares, v . . , ) ’
food, rent. 8.6 16.1 . : : 19.5 11.5 8.7 19.5
Clothes. 101 17.3 19.6  14.3 10.2 - '19.6
Books, etc. 4.5 0.0 " 0.0 0.0 4.6 0
intertaimmt 65.2  50.6 37.0  68.6 64.8  37.C ,
Uther. ‘ 11.6 16.0 * .0000 23.9 57 .08 417 21.7 * L0000
541 Pocket Loney Sufficient. 90.0  T71.8 * 0002 66.7 78.4 .34 89.8  66.7  * 0w
542 loney cver borrowed. 54.8  45.2 .18 46.8 . 43.2 v .92 54.6 46.8 .42



SUIMARY : WYANDI STUDY

COLPARISON:

‘COMPARISON:
DELINQUENT DILING. VHITE

v. NORIAL v. DELINQ. ABCRIG

School Institun Sig. White Atorg Sig. llormal  Delqg. Sig.
VAR MISCELLANEOUS % b Sig. Tevel = % % Sig. Level Uhite 5 hite - Sis. Tevel
543 Yerson Borrowed From: Family. 73.6 5%.8 . 59.1 4740 ‘ 74.j 50.
Friends. 25.5 4346 40.9 4741 25.0 40.8
Strancers '
of casual .
acquaint. .9 0.0 0 0 _ .9 6]
' Other. 0.0 2.6 ' .09 ° 5.9 .36 0 0 46
- 544 Durents having charge accounts. 40.2 10.0 * .002 22.9 16.2 .62 40.8 22.9 * .03
545 Allowed to use pusrent's accounts. 29.1 22.2 76 18.2 28.6 .85 29.1 1€.2 .69
546 able to usze a charpe account. 29.0 17.6 .06 22.9 10.8 .24 29.4 - 22.9 47
547 Knowledge of luy-by. 62.0 60.0 .85 TTe1 37.8 ¥ .0006 61,4 TN 06
548 Knowledgze of hire purchase (how ’ o : o
to use it). - 2%.5 11.8 * .035 14.6 Bl .- W56 . 23.9 14.6 23
804 Living Quarters: Uwn nome or unit. &3.0 28,2 41.7 10.8 . 83.3 417
idented house or ’ »
flat. 6.0 14.2 18.8 8.1 5.6 18.8
5.11.C. house or .
flat. 10.5 41.2 25.0 62.2 10.7 25.0
Other {caravan, : S ' .
relatives, etec.) 0.5 16.5 * L0000 14.6 18,9 * .004 0.5 14.6 * .00
805 Dentist attenduance within last ' . ] .
12 nonths. 62.5 71.8 AT 72.9 © T0.3 .98 62.4 72.9 " .23
806 Doctor attendance within lust _ , ‘
12 months. , 56.3 8%.5 .0000 87.5 T8.4 Y S 56.1 &7.5 Nolee;
807 Hospital within lust 12 months. 13.6 31.0 001 36.2 2143 -« 35 13.3 36,2 Relgie;!




SUMMARY

NYANDI STUDY

7%

COMPARISON:
DELINQUENT
v. FORIAL

COMPARISON:
DELINY. YHITE

Ve

DELINQ. ABORIG

COITARISCN:
DELIN. .-

School Institun S8ig. White Aborg Sig. lormal . Delnq. Sige.
VAR MISCAILLANZOQUS. % 5% Sig. Level % % Sig. ILevel Vhite 75 Uhitn -« Sig. Ilevel
808 Regulur medical treatment :
cl motner. 1845 25.0 * .025 28.3 20.6 .18 18.8 28.3 28
810 degular medical treatment )
of father. ) 15.7 21.7 * L0001 21.3 22.2 ‘.94 15.9 21.3 * LCO04
g£12 Regulor treatinent of child. 6.0 E.3 .65 8.5 8.1 - T4 " 6.1 £.5 79




APPENDIX XI

S.0.F.T.L.Y, LEADER'S REPORT




176.

MIDLAND S.0.F.T.L.Y. GROUP: ~ ' o
INTERLINM GROUP LEADER REPORT:

This report is concerned with describing some of the stages in
the development of the Midland-division's first 'Peer Group'.
Each aspect is considered in relation to the aims and
objectives of the 'Social Options for Teenagers Like You,
(s.0.F.T.L.Y.) programme in Western Australia,

Selection of Teenagers, Midland:

The selection of children for possible participation in this group
was undertaken by S, Gill and B, Han in December of '78', While
the criteria for selection was not explained in detail, it did
appear that the basic question being asked was "which children
would derive most benefit from such a group?". The initial 1list
covered children from the Ashfield, Bassendean, Eden Hill and
Lockridge localities. Through contact the process of elimination
occurred and the final list covered only the Lockridge area,

There were two main reasons for this, firstly, this area contained
the greatest number of possible candidates anyway and also because
& number of tecnagers had recently found employment, In the
latter case they felt they had limited amounts of lelsure time

and enough money to enjoy it as they wished, The final list
contained the names of five girls whose ages ranged from 12 to. 14
years of age,

It was found that for each girl on the final 1list at least two
visits to her home were necessary before the group began, The
first time to explain the nature of the group and how it worked
and to see if the parental figure(s) and the girl were interested
and the second to settle a starting date for the group, In only
one instance was the parental figure negative about her daughter's
participation, This particular person had fairly recently
purchased a house in the area and was somewhat sensitive about the
locality, as she put it, "I bet there is not a group like this
running in Dalkeith?".

While parental consent was necessary the girls too had a choice
as to whether or not they wished to attend, While it has already
been noted that some of the girls did not wish to attend for
practical reasons i.e. those who had begun working, in only one
case was the reason psychological, The girl involved was very
shy and refused because she didn't know anyone else in the group.
When told she could bring along a friend to meetings she offered
the information that she had no friends?

The voluntary nature of the group meant that a certain amount of
"sell" was necessary., While contact had been made with group
leaders in other localities in Perth, each one seemed to contain
its own individual characteristics, for example, some were more
sport orientated than others-.-etc, Therefore, I was a little unsure
as to what exactly I was "selling", Usually I explained the group
as one that meets x number of times per week, e.g. once to discuss
the last activity and organise the next and once to carry out

the planned activity,
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While the process of choosing and planning activities could be-
seen as a goal in itself i,e., self/group determination, the
parents involved defined aims in their own terms, e.g. "keeps them
off the streets" - a "bored kid soon finds trouble", One of the
facts that emerged as the group developed was the warmth and
straightforwardness of the parents,

The local swimming pool was the choice of venue for the first
meeting, It worked well as it was a very hot day and also
provided a familiar background for the girls to meet in, One

of the early fears was that the girls would have few suggestions
for activities when in fact they were full of ideas., Some were
reasonably costly, such as horse-riding, sailing and ice-skating
while others involved little expense, e.g. listening to records
or a walk in the Hay Street Mall, Two closely related problems
emerged at this point, the relative lack of local resources for
group use in their immediate locality and the limitations of the
girls freedom at night, It had been hoped to make good use of
the river for picnic and swimming purposes but the level of
pollution made parents unhappy about its use except for boating.
The other facilities in the community were mainiy sporting ones
and not really what the girls were looking at as a group, although
four of them did participate in sporting events after school
hours,

Some of the children also looked after younger brothers and
sisters until their parent(s) returned from work in the evenings
and this also had to be taken into consideration when planning
events., Accepting the limitations of resources could be offset by
the use of transport to resources in the Perth city area there was
still a degree of unease about the girls using public transport

in the late evenings or nights, When possible we met at the

local kindergarten before dark, 6.30p.m. or thereabouts but it

was obvious that they would have to be driven home at night., Nor
was it really practical to use the children's home on a rotation
basis for meetings, Most of the houses were very small with a
combined living dining and kitchen area, thus the rest of the
family would have to retreat to the bedrooms to escape the chatter
of five teenage girls, not counting the invariable background

of 6 PM, Number 12 Holmsdale Road Proved very popular as a
meeting place, Sometimes they would just sit and talk, other
times they would listen to music or dance or see a 16mm film that
S. Gill had suggested, Their main area of interest were "guys" who
were O,K, i,e, who were considered physically attractive and who
weren't, They viewed their lives as following the established
pattern of guys in the plural, then in the singular and then
settling down in marital bliss, Any deviation from this appeared
to confuse them, thus the notion of Prince Charming continues on,
While their views on the male half of the species was noisy and
verbose, in practice they proved shy and unsure of themselves,
Watching them it seemed as if contact with the actual reality
might shatter their youthful dreams. Since boys occupied an
important place in their universe, it was not surprising to find
that they often asked if they could bring one along on the next
activity, My suggestion was that they enjoy both worlds and meet
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whoever-it was at another time, The subject arose again with
more strength at Easter time with the promised trip to a teenage
disco drawing near. While all of the girls had been to local
disco's none had attended the large city one, More out of
nervousness than interest they asked to bring a boy along., This
time 1 suggested that both sexes went to such places to meet
people and if they went with scomeone they were unlikely to meet
other people, some of whom in fact could be more interesting
than those they already knew. Luckily the request was dropped,
the girls went and returned home elated and I recovered my
hearing in a matter of days.

Discipline was dictated more by the girls own common sense than
anything else., They related well and were very supportive of
each other, and this fact tended to make them unwilling to get
each other into trouble, Two occasions arose which were of some
interest to me, The first one involved whether or not they could
smoke during activities. While it is easy to say no there is no
guarantee that they would oblige, there was also the possibility
of a fire from a hastily put out cigarette., Instead of a direct
yes or no they discussed the reaction of parents if they found
that some of the girls were smoking, i.e., would one oi them be
forbidden to attend if another was found to be smoking? The
result was that they did not smoke in public places, smoked
heavily in private at the first meeting and the behaviour has
rapidly dwindled ever since, At a later date an activity planned
for could not be carried out, The all round suggestion was that
they attend a club they had heard of. We discussed how we had
operated up until this point, i.e. they had always informed their
parents beforehand of the next activity and received their
consent, A compromise was arrived at, we would attend the club at
a later date, subject to their parents permission and still enjoy
the evening by doing something unlikely to upset their parents,

At present the group still exists in its formal sense, i.e, still
has an adult member, The girls have asked if they could meet there
after my withdrawal to have coffee and a chat with friends? While
they face obvious transport difficulties (it requires a bus and a
train ride to get there again at night) I feel that they would
still make it, Up until recently the girls were receiving more
money that was really necessary but on request it has been reduced,
Activities also need to be more carefully planned with travelling
time estimated accurately, for example, a movie in Perth means they
arrive home after twelve, a not too acceptable hour to most parents,
While the girls accepted each other from the beginning it is only
in the past few weeks that they have started getting to know each
other as individuals, a process which took longer than expected,
Quite often one or two of the girls will bring a friend along but
it is difficult to gauge how this affects the group., Three of the
girls seem to have warm relations with their families, the fourth
girl has a close friend and gets along well with her family while
the fifth girl reminds me of "bikie" groups, in that acceptance,
concern and warmth, values that define "us" from "them" are sought
amongst peers, While the group provides a constructive outlet

for her energy it does not help a great deal in satisfying her
emotional needs., For the future much will depend on what happens at
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No, 12, They also wish to have a camping trip south of Perth
before the group formally finishes, For myself, well I feel

somewhat guilty about taking money for enjoying myself,

Originally 1 expected some periods of trouble but they never |
arose, I expected to be bored sometimes, but I seldom am, At

times I wonder where their lack of consciousness about \
themselves and the world around them will take them and then

I watch and think that consciousness is born of pain our own

or a close others, it doesn't come from words but from experience,
They are such a fun loving bunch of people that ignorance may
well be bliss,

| Library






