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ABSTRACT 

S.OoF.T.l'aY. i~ a tc-cnage p8cr-group acti'·.rities programme (5 - 8 
teenagers per group with 1 adult). Selected participants lacked 
socially relevant skills for interacting, do not plan or use their 
leisure time constructively (especially juvenile delinquents), 
isolate themselves, have low self-esteem •••• or are normal teenagers, 
who are included to create a balance in the direction of 
community norms. Aims of the programme were:- to develop socially 
relevant skills, develop an awareness of options, teach skills to 
create further options, teach decision-making, planning and 
organisational skills (being at the same time aware of the effects 
of the choice on self and others), and reduce recidivism. ~he 
evaluation pr9ject was carried out to determine whether the aims 
were being achieved. 39 S.D.F.T.L.Y. participants were successfully 
matched with a comparison group of similar size. Pre and post 
Community Integration, Jesness Inventory and Recidivism measures 
were used to assess both groups. Results indicate that whilst 
S.D.F.T.L.Y. has some merits (i.e. enjoyable to participants, 
inexpensive compared to alternate techniques, leads to marginally 
more effective control of antisocial behaviour while operating, 
and increased usage of certain options), its neutral effects and 
costs in terms of----serious recidivism on cessation of the 
intervention, possible group dependence and some suggested retarded 
normalisation of attitudes relevant to social functioning----make 
it an ineffective technique in comparison to non-intervention. 
Recommendations are made concerning the modification of the 
tech11ique. 
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.. INTRODUCTION: 
The S.O.F:"T.L.Y. programme evolved within the Western Australian 
Department for Community Welfare over a period of three years 
commencing in 1972. It grew out of an observation by a Children's 
Court Magistrate ••••••• "that many offenders appearing before him 
seemed unable to occupy themselves constructively during their 
leisure time". The Department's initial response was to devise 
a mini-bike programme for a select group of offendi~g youths. 
This programme operated over several years but was criticised on 
the grounds that the programme offered a sole activity that was 
attractive to only a small group of.offenders ••••• the activity 
was not relevant to the children's immediate everyday lives ••••• it 
was moderately expensive ••••• youths had to travel to a central 
location away fro~ the normal environment ••••• and some youths 
continued to offend, particularly after they had completed the 
programme. 

The alternative programme was a variable activity, peer-group 
programme operated in several regions within the Perth Metropolitan 
area. Soon after the commencement of this programme it was 
-.""ri..; ... ..; ......... 1 +_ J'"\ ....... ...-..\.." .... n~,...,.. +\.,,...., 'I"I"t. ..... "'.; Tn'; ~';~<""I_ ""..p ~",","",o."",; OY"lrone ~'t"'\r1 
U1VU.L..!_.:....c:::·-L tJ'V t;;!.u.!-'J.J.C':::;>.L~o;; \,,1',£,...1.0;;::;. !1J.CJ..~...l..!J.!.J...w .. L..I.!.b '-~..1. '-~l"'''-..I. ""-..:..l-..\. ...... , .. ~~ ........... .E..v.. 

opportunities to learn social skills, for each selected activity.' 
Hence S.O.F.T.L.Y. emerged as a fully fledged programme having as 
its aims:-

"The assistance of those children who are 
having difficulty functioning in society 
(1. e. those who repeatedly break 
society's standards) to 

1. develop an awareness of the existing options in their 
community. 

2. learn the skills for creating further relevant options. 

3. make appropriate choices, and, in doing so experience 
the effects of their choice on themselves and on others 

and 

4. having made their choice, plan and put into effect 
responsible behaviourll. (see S.O.F.T.L.Y. Booklet, Appendix IX) 

The merits of the programme were thought to be: (for details, see 
S.O.F.T.L.Y. Booklet, Appendix IX) 

a) rapid learning of socially relevant skills 

b) more effective generalisation of learning 

c) a lower probability that deviant children would be 
labelled or stigmatised 

d) the programme made use of a natural developmental stage 
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e) it was highly enjoyable for the participants 

f) it was inexpensive 

g) and most important, it seemed to be reducing recidivism 

In respect to the latter point, a retrospective analysis of 
children's recidivism rates was carried out in early 1975 for 32 
children who had participated in seven groups between January 
1973 and December 1974. The results indicated a twenty-five 
percent (25%) decrease in Court appearances in the first post­
programme six month block compared with the pre-programme six 
month block. Appearance rates returned to the pre-programme 
level in the second post-programme six month block. The 
interpretation of this result was that the programme was probably 
having only a shor~ term effect. (Refer to Graph I). 

This probe data was too general and-incomplete to draw any firm 
conclusions. Moreover, there was no control data with which to 
compare itJt was therefore decided to evaluate the programme to 
determine if it was effective, whether it achieved its aims and 
finally, whether the merits attributed to this particular kind of 
technique were in fact demonstrable strengths. 
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4. 

LITERATURE REVIEW: 

During the 1950's, 60's and early 70's, delinquency prevention 
projects were being experimented with throughout the world 
because of increased juvenile crime rates, and the failure of 
institutional programmes to transfer their good effects from 
the institutional environment to the community. With respect 
to the latter, outcome indices such as parole performance and 
recidivism were consistently indicating no effects or 
deteriorations on re-entry to the community (Moos, 1975). 

Witmer and Tufts, 1954 (Reported in Wright & Dixon, 1977) 
seem to have been one of the first groups to review the 
effectiveness of preventive juvenile delinquency projects. Their 
review produced little concrete e~idence on the effectiveness 
of such projects because they found that exceedingly few 
projects had been evaluated. The few projects that had been 
evaluated produced data of a highly subjective nature, and the 
evidence that emerged indicated little in the way of programme 
effectiveness. Witmer & Tufts apparently attributed the lack 
of research to the imbalance in publicly available funds --­
massive federal funding (i.e. U.S.A.) was available for service 
projects but very little for research. 

Amos, Manella & Southwell, 1965; Beck & Beck, 1968; Harlow, 1969 
and Wheeler, Cottrell & Romasco, 1970 carried out similar reviews 
with almost identical results. 

In one of the most recent reviews, Wright & Dixon (1977) examined 
6600 papers describing "community prevention and treatment of 
juvenile delinquency" programmes. Only 96 reports (or 1% of all 
reports) were found to contain some form of empirical data on 
project effects --- many were low in both scientific validity and 
policy utility. They concluded that !1o delinquency prevention • 
strategies could be definitely recommended. 

The literature seems to contain no identical projects to 
S.O.F.T.L.Y. Nevertheless, there are some reports on preventive 
delinquency interventions which do have some relevance to the· 
current project:-

-. 



.. 

5 • 

a) Recreation Projects 

b) Street Corner Programmes 

c) Area Projects 

d) Mini-Bike Programmes 

e) Outward Bound Programmes 
a) Recreation Projects: 

Reports in the literature indicate that these projects have 

been of a general, non-specific nature where groups of non­

selected children attend a programme for planned leisure 

activities. Evaluations have generally been highly subjective, 

with follow-ups and comparison groups usually lacking. 

Results have beer, neutral (indicating "no effect") or 

occasionally, slightly I)(lsitive. 3.0.F.'1'.L.Y. IS I'C'sc;:;'u18.ne:c 

to these projects 1s that it is also a leisure programme. 

b) Street Corner Progra8mes: 

Street-corner programmes developed partly as an answer to 

the failure of recreational projects to demonstrate an ability 

to markedly reduce delinquent behaviour. The strategy of 

street-corner workers was to make contact with juvenile gangs, 

gain their confidence and then direct their disruptive 

energies into positive channels. But the idea has not 

proven viable. Not only have the traditional street-corner 

programmes failed to prove that they can significantly reduce 

delinquent behaviour (Wright & Dixon, 1977) but there is some 

evidence that they may increase the cohesiveness of the gang 

and thereby indirectly influence the gang to further exploits 

(Klein, 1969). 

S.O.P.T.L.Y. resembles these programmes in the sense that it 

is also a peer group programme. However, it differs in a 

number of other respects. For example, the S.O.F.T.L.Y. 

facilitator spends more time with his group (6 to 10 hours 

per week) than t~e street-corner worker (5 minutes to an hour 

per week) --- both Drogrammes make use of naturally occurring 

groups, but in S.O.F.r.L.Y. the groups are modified to keep 

the neeative influences in the minority --- S.O.F.T.L.Y. 

emphasises getting parents to be present and interested --­

and so or:. 
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c) Area Projects: 

d) 

The area approach assumes that delinquency in slum areas stems 

from a lack of neighbourhood cohesiveness and a lack of 

residents' concern about the welfare of their children. Area 

projects atte~pt to involve people in changing the character 

of their neighbourhood, and therebx make it a better place for 

children to grow up. 

Very few area projects have been evaluated. Wright & Dixon, 

1977 found mildly positive reports in the few studies they 

could find. However, almost all the reports on the projects 

suffered from lack of comparison groups, lack of follow-up 

information and H lleavy reliance on subjective opinion. 

Two area projects are currently operating in Western Australia 

- one in Carnarvon and the other in Roebourne. Both projects 

have produced a major reduction in delinquency and recidivism 

over 2~ years. Evaluations of both can be criticised from the 

point of view that they did not use comparison groups and 

there is some reporting of subjective data. (Hornby, 

Nicholson & Pentz, 1978; Dufty, 1977, 1978; Leung & Robinson, 

1977) • 

S.Q.F.T.L.Y. has some ele~ents in common with these Western 

Australian and overseas projects. It operates on similar lines 

but the tasks and goals differ to a lesser or greater extent 

when compared to various area projects. 

Mini-Bike Pro~ram~es: 

f'1ini-bike programmes have been used by the American Y.M.C.A. 

(Wright & Dixon, 1977) as a tool to establish rapport between 

youth and project staff. T~e o~jectives of the programme were 

to reduce recidivism, reduce delinquency, improve attitudes 

and improve self-regard. The evaluation reports indicate that 

the project was successful in reducing recidivism. However, 

examination of the reports indicates t~at there was no follow­

up and there \-:8S a heavy reliance on subjective opinions. 
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The Western Australian programme, previously mentioned, 
also produced a similar result; i.e. reductions in 
offending while the programme was operating and an increase 
in offending after the programme was completed. 

e) Outward Bound Programmes 

The first Outward Bound School was established in Aberdovey, 
Wales, in 1941 in order to train merchant seamen for 
survival during the battle of the Atlantic. The initial 
success of the programmes has resulted in the establishment 
of Outward Bound Schools in many parts of the world (e.g. 
Britain, U.S.A.). Each school adapts a programme according 
to its own physical er..vironment. These school programmes 
stress (1) physical conditioning such as running, hiking, 
and swimming; (2) technical training such as the use of 
specialised tools and equipment, camping, cooking, map 
reading, navigation, life-saving, drown-proofing and 
solo-S1_~rvival; (3) safety training; a.nd (4) team training 
such as rescue techniques, evacuation exercises and 
fi.refighting. Kelly and Baer (1969) have shown that this 
kind of programme (for groups of 12 boys, one boy per group 
being a delinquent) promotes positive change in the social 
attitudes and self concept for male delinquents. 

The programme is similar to S.O.F.T.L.Y. in that it offers 
training in survival skills for small groups of teenagers. 
However, it differs from S.O.F.T.L.Y. in that delinquents 
form a much smaller minority in the outward bound 
programmes; and the outward bound programmes are of much 
longer duration. 

In conclusion, the research literature at the time when the 
evaluation of S.O.F.T.L.Y. was being considered (and since then), 
shed little 11ght on the airection the evaluation ought to take 
--- to quote Prather & Gibson (1977), "research has found nothing 
that consistently and unambiguously makes a difference" to 
delinquency and recidivism. Results from previous programmes with 
comparable elements indicate that S.O.F.T.L.Y. is not likely to 
produce startling results. Most preventive delinquent research 

with comparable elements has produced mildly positive or neutral 

reE:ults. In some studies mild negative effects have emerged. 
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METHOD 

SURTECTS: 

Each divisional office organised and supervised its own peer 

group. The divisional officers selected the teenagers to 

participate in the peer groups. The teenagers had come to the 

divisional officer~ attention through court action, parental 

approach or from the divisional files. The teenagers chosen 

to participate in a particular peer group were all of the same 

sex, of similar age, and for practical reasons (i.e. transport) 

lived within close proximity of each other. Where possible the 

groups were composed of naturally occurring peers who had been 

involved together or separately in the same or similar deviant 

behaviour. Other considerations in choosing the members of a 

peer group included: 

I) ~nether it was felt the teenager would benefit from the 

peer group experience. This decision was based on whether 

the teenager displayed one or more of the following 

characteristics:-

a) Lack of social skills. 

b) Inability to plan leisure time. 

c) Isolated or not belonging to any group. 

d) Inability to interact with peers. 

e) Low self-esteem. 

II) Within each group a balance between the more serious 

disruptive offenders, and minor offenders was sought 

serious offenders always being the group minority. 

In all,10 peer groups were included in the S.O.F.T.L.Y. 

evaluation. The number of teenagers in each group ranged 

from four to seven, the me,an number of children per group 

being 4.6. Of the 46 teenagers who were selected to 

participate in the peer groups, 6nly 43 were assessed at 

baseline. The remaining 3 who were- not assessed comprised:-

11 
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( i) 

(il) 

90 

2 teenagers who had previously participated in a 

peer group • 

1 teenager who did not wish to be interviewed. 

A further four subjects who participated in the peer group 

on only one or two occasions were also deleted from the 

experimental group (one was deleted because of low 

intellectual ability and failure to fit in with the rest-
e 

of the group; the remaining three seriously offended after 

the commencement of their group and were admitted to a 

maximum security facility). Thus the experimental group 

consisted of 10 peer groups with 39 participants. 

A control group of 39 teenagers was selected (for an 

outline of the problcll1s :c~lat.ing to the selection of 

the control group refer to discussion). The control 

subjects were matched to the experimental subjects on a 

one-to-one basis controlling for the following variables:-

( i) 

( ii) 

(iii) 

( iv) 

Sex. 

Chronological Age (within 6 months). 

Offending history in 6 month period prior to the 

initial interview; matching with respect to the total 

number of offences and appearances over this period. 

The length of history of offending and seriousness 

of offences was also~.otken into _c~ns}dera:tJ._()1!~_ ----------" -I 
In addition, demographic data (i.e. race, I 
guardianship, parental figures, nationality of i 
parental figures, work involvement of parental I 
figures), and a measure of intel~ect~~l 11 

capacity were obtained to determ~ne e 
similarity of the experimental and control group, 

with respect to these factors. (Refer to Appendix 

III, Tables 2.1, 2.2 and 2.3 for details of this 

data). 

1 • 1 2 1 3 and 1.4 shows Inspection of Tables .• I, ., • 

that a close matching of experimental and control 

subjects was achieved. 
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TABLE 1.1 SEX DISTR.IBUTION FOR (E) & (C) GROUPS 

~ Group fliale Female 

(E) 34 , 5 
(C) 34 5 I 

TABLE 1.2 AGE DISTRIBUTICN FOR (E) & t) GROUPS 

~ 
Arre 

. in Years 12 13 14 15 or More 
Group 

(E) 6 18~ 7 
(C) 4 11~ 13 8 

)C 2 not significant at .05 level * 

TABLE 1.3 cor'1P AHI SON OF THE NUMBER OF f-1INOR.* AND 
MULTIPLE* OFFSlr;)~J.is IN (E L .. M]]) (C) CHUmS 

------,r--

~ Group Hinor Offenders TvJul tiple Offenders 

(E) 26 12 

(C) 31 8 . 
'X 2 not stgnificant at .05 level 

*Minor Offender: 1 or less anpearance (Court/Panel) in total 
period preceding peer group intervention (or 
initial interview tn (C) group). 

*Hultinle Offender: 2 or r:,ore appearar.ces (Court/Fanel) in total 
period preceding peer group intervention (or 
initial interview in (C) group). 

(E) denotes Experimental Group; (C) denotes Control Cro0p. 
_~"._~_ •. _ .. "_"~''''~~_''''''' __ ~'''''''-'_-..-.-.. ~ .. '~>_' .-..... " ... _ '-"~, ___ • ________ ~L_ .......... .#~ 

1!t An 0( of .05 vias chosen as the level of stgnl.flc2nce for all 
statistical analysis of the data. 
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TABLE 1.4 COMPARISON OF OFFENCE RECORDS FOR (E) & (C) GROUPS 

~ 
Panel Or 12 Mths 12 Mths 12 Mths 

Record No Record History History History 
Of Of Of 
Offending Offending Offending 

Groups & Probatn. 

, 
(E) 12 9 13 4 

(C) 18 7 11 3 

--

~ 2 not significant at .05 level 

Of the additional information collected to deterr1ine ':."het~er t~e 

groups were similar across other relevant demographic dimensions, 

the following trends emerged:-

1. There were no differences in percentage distributions vii th 

respect to (a) Race. 

(b) Length of Residence in Australia. 

(c) Work Involvement of Parents. 

2. There were differences in percentage distributions with 

respect to:-

(a) GuardianshiE,: 

10% of (E) Ss were wards of the State, whilst 0% of the 
(C) SIS were wards. 

(b) Parental Figures: 

A greater percentage of (E) Ss (41.1%) were living with 

either a single parent or one natural parent and a step­

parent or de-f~cto. The percentage for (C) Ss was 

(37.3%) • 

(c) Nationalitv of Parental Figures: 

A greater percentage of (C) Ss parental figures were 
. classified as "Other Europeanll. 
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(d) Work Involvement - Subjects: 

More (C) Ss were working or seeking employment. 

(~) Parental Involvement: 

In comparison to (E), 18.2% more (C) Ss had been on a 

family outing during the previQus week. 

3. With respect to the measure of intellectual potential, a 

"t"Test analysis yield~ no significant difference between 

the (E) and (C) groups' mean 1.0. score. (The mean for 

(E) being 92.4 and for (C) 96.9). (For details of this 

analysis refer to Appendix VI, Table 1.) 

SELECTION & TRAHlING OF PEER GROlJp LEADERS: 

Six peer group leaders were involved in the S.O.F.T.L.Y. 

evaluation. The peer group lead~rs were gEnerally tertiary 

students with previous experience in wcrking with young people. 

Extremely autocratic personnel were not accepted due to the type 

of task they were required to perform. 

Training of the peer group leaders teok the following form:-

i) (a) The peer group leader was given the S.O.F.T.L.Y. 

booklet to read. The supervisor then went through the 

booklet with the peer group leader ensur~ng their 

understanding of the aims and goals of the frogramme. 

(b) The supervisor presented relevant examples to 

demonstrate leader behaviours required under different 

circumstances. 

(c) The peer group leader was given the Research Eool(let, 

(for details of the Research Booklet refer to assess­

ment measures) and an explanation on how it was to be 

completed (refer to discussion for problems relating to 

the peer group leader's co~pletion of Research Booklet~ 

ii) A meeting with the prospective members of the peer group 

and their parents was arranged. Impressions of the teen­

agers, likely management problems, and teenagers 
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interests were then discussed with the supervisor. 

Whe~e appropriate,verbal role playing of likely problem 

areas took place. 

iii) Weekly supervision (reporting back of problems 

encountered and verbal role play where appropriate). In 

practice this supervision was only once fortnightly, and 

for some leaders only on an intermittent basis. 

iv) At the completion of the group, peer group leaders were 

required to report on their impressions of the group's 

progress and to supply the data collected for reseach 

purposes (Research Booklet). 

PEER GROUP TREATTilENT INTERVENTION: 

Once the members of the peer group were chosen, the officer 
, '-,~-

visited the family, obtaining the permission of the parents for 

their child's participation in the group and the co-operation of 

the participant. The officer also arranged a time for a visit 

from the peer group leader. After this the peer group leader 

assumed responsibility for the organisation of the group. 

Normally the group met twice a week, once to arrange an activity 
and the other to carry it out. Each peer group 

generally ran from 10-12 weeks. Participation was voluntary. 

Throughout the period of peer group operation normal procedures 

(as applicable to the individual subject, i.e. probationary 

supervisors, counselling) were maintained. The control subjects 

experienced these normal procedures only, 

Where possible the group met at the homes of the members, 

rotating among them, so that the burden did not fall totally on 

anyone set of parents. Another reason was to give all the 

parents an opportunity to see what was going 0:1 in the group and 

to remain interested in -their teenagers' activities. (Refer to 

the discussion for practical issues and problems of operating the 

group meetings in the teenagers' homes). 

The actual activities of the group were decided by the group 

members with the following restrictions:-

i) The activities were not to be illegal. 
ii) The activities were ~ubject to parent approval. 
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iii) Activities well beyond the financial resources of the peer 

group members were not to be undertaken. 

The peer group members were encouraged to consider a range of 

alternattves which would normally be available to their age 

grOLlP, to decic.e on a particular activity, plan out how the 

activity was to be organised and to share out the tasks involved 

in carrying out this plan; 

THE ROLE OF THE PEER GROUP LEADER: 

The role of the peer group leader is one of a facilitator rather 

than a leader. Whilst the "leader" can offer suggestions for 

activities he must not force activities on the peer group members. 

'He ~hould be able to ',.:-idc-rl their horizons Voli thout fc-TCiTlg tl-1E:ffl to 

chocse activities that he sees or believes the community sees as 

productive. The "leader's" role is also one of offering the group 

members guidance and assistance in the planning and organising of 

activities. For example, if the group decides to go roller 

skating, the llJ.eader" may suggest they 

telephone directory and that they ring 

opening times, and costs, etc. At the 

look up skating rinks 

up to enquire about 

end of each activity 

in the 

or at 
the next planning session, the "leader ll attempts to draw out 

aspects of the consequence of the activity both to the peer group 

members and to others who may have been affected by it. 

For a detailed description of the activities participated in by t~ 

peer groups, the hours of involvement and skills taught within the 

..... group, refer to Appendix II. 

ASSESSr.:1ENT - TIfJIE SCALE, PROCEDURE ~x HSASURES: 

Each subject in the experimental and the control group was 

assessed twice. The i.ni tial assessment, for the experimental 

subjects was carried out just prior to the commencement of their 

respective peer groups. The second assessment, six months after 

the commencement of the peer group. The control subjects were not 

yoked in time to their matched experimental subjects. The second 

assessment fOI' a control subject was carried out six months after 

his initial assessment. 9 experimer-,tal and. 4 control slJbjects 

have been assessed for a third time in 12 month follow-up 
interviews. 
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Assessment Procedure: 

Each subject was given an initial battery of tests; the 

Community Integration Questionnaire, toe Jesness Inventory, and 

the Binet Vocabulary Test. A further measure, the Least 

Preferred Co-Worker Scale was administered to the experimental 

group only in the initial interview, and to the peer group 
c 

leaders. Court records for each subject were also obtained. 

Only the Community Integration Questionnaire and the Jesness 

Inventory were administered in the 6 and 12 month follow-up 

interviews. The tests were all given by the research officer as 

a face-to-face interview in the teenager's home. Each interview 

took between 1% to 1! hours. The interview situation was made as 

informal and relaxed as possible. Despite both the length and 

nature of the inter~iew, subject co-operation was good. fTl' .............. 
..Lll t' 

majority of subjects were willing to participate in the second 

6 month follow-up interview. 

Assessment Measures: 

I) Community Integration Questionnaire 

(Refer to Appendix Ia for a full copy of the questionnaire). 

This questionnaire was developed to measure a child's 

integration into his community. Many of the questions were 

borrowed from a delinquency survey carried out by Mr. R. 

Sanson-Fisher and Miss B. Mulligan, Nyandi, Western 

Australia, (1975). The questionnaire is administered by 

the interviewer. Both the interviewer and the child have 

typed copies of the questionnaire so that the child can read 

along with the interviewer and answer the questions. The 

questionnaire covers the following areas:-

1. General information - this was filled out prior to 

seeing the child and included such things as name, sex, 

age, race, guardianship and Court record. 

2. Factors influencing the child's capacity to integrate. 

This section measured those variables which inhibit, 

prevent or encourage a child to integfate and include:-



(a) The child's background (e.g. whether he goes to 

school, or is an immigrant, or has friends, etc.). 

(b) The background of the child's parents (e.g. whether 

the child has parents, or if they have a job, etc.) 

(c) The child's home environment (e.g. is there a T.V. , 
set.in the home, does his parents have a car that 

goes). 

(d) Community involvement (e.g. do outsiders intrude 

into family life). 

Sucial skills 
, 
~e.g. dOes he know about laws that 

affect his everyday behaviour, does he know how to 

apply for a job, can he manage money, etc.). 

3 •. Parent participation in the child's life. This section 

covered parent behaviour, their interest in their child, 

etc. 

4. What does the child do in his place of residence? i.e. 

child's behaviour in hiG home (e.g. does he invite 

friends to his home, how does he use his time). 

5. What does the child do in his community? This section 

covered actual behaviour in the community, both 

acceptable and unacceptable (e.g. destructive acts, 

constructive use of leisure time, awareness of community 

resources, etc.). 

II) Jesness Inventory 

This is an attitudinal scale consisting of 155 true-false 

items. Two techniques were used to analyse the obtained 

results:-

1. Jesness Descriotive Scales (Refer to Appendix I(b) for 

a description of scales). 

The 11 descriptive scales assess a variety of attitudes 

relevant to social functioning within a community. The 
descriptive scales assessed areas of social functioning 
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that were difficult or almost impossible to assess 

behaviourally. 

2. Sequential "1"-- Level Classification - Descriptive 

Analysis (Refer to Appendix l(b) for description of 

scales). 

I-Level or level of integration scales assess a person's 

maturity i.n terms' of hi.s philosophy of life. The 

scales are based on the theory that when a person begins 

life he i.s entirely self-centred. The second stage of 

maturity occurs when a person becomes aware of the 

external world but cannot understand it; he remains 

highly self-centred but is frequently frustrated by his 

world. This third stage is ~len he realises that he 

can manipulate his environment and that he is not 

completely at its mercy. The fourth stage involves a 

growing awareness of how his internal world relates to 

the external world and vice versa. There is an 

appreciation of interactions between the two and 
consequences are beginning to be understood. Stages 

five to seven are ideal stages, with only a few 

adults reaching stage five. These stages involve a 
complete understanding of interactions with a capacity 

to actively do things for the benefit of both himself 

and others. 

The "I" Level scales were used to provide a further 

measure of a person's social attitudes and capacity 

to interact with his peers. 
III) Stanford Binet Vocabulary Test 

A measure of intellectual functioning was included as a 

further control variable to ensure that any resulting 

difference between (E) and (C) could not be explained by 

this factor. The Stanford Binet Vocabulary Test was used 

to obtain an estimate of the S's intellectual functioning. 
(Sattler, 1974). 

Where doubt as to the intellectual capacity of a subject 

arose ~tther through the administration of the Binet 

Vocabulary Test, or through the other assessment tools use! 
in the interview) further testing was conducted. One (E) 
subject was eliminated on intellectual grounds. 
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IV) Recording of Group Activity Programme 

This consisted of a pocket-size booklet in which the 

leader recorded the following information:-

(a) General Information: 

i) The children's names. 

ii) Ag~ of each child. 

iii) Address of each child. 

iV) Status of each child. 

(b) For Each Meeting: 

i) 

ii) 

iii) 

iV) 
v) 

vi) 

vii) 

viii ) 

ix) 

x) 

Date. 

Who attended. 

Activities. 

Duration of meeting. 

Socially unacceptable acts on the part of 
children. 

Children who participated in:­
(1) Discussions. 

(2) Decision making, planning and arranging. 

Number of times leader found it appropriate to 
discuss "consequences" of actions. 

Descriptions of any social skills taught. 

Leaders degree of involvement in deciding, 
planning and arranging. 

Comments. 

v) Least Preferred Co-Worker Scale 

Leadership research over the past 10 years has been able to 

demonstrate that a group's effectiveness is dependent on an 

interaction of factors - no sole variable by itself can 

account for a group's effectiveness. The interacting 

variables isolated have been t~e "leader's style", his 

"position power" in the group, the "task" and "leader-member 

relations". Leadership style is the most difficult variable 

to modify and change, and for this reason it has a slightly 

grenter influence on the interaction between all the 

relevant variables. 

In the SoOoFoToLoYo programme the "leader's" position power 

and the task remain c,)nstant, whlole tl ul 1e eader's" style 

1 

',I 

'I jl 

1, 
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and "leader-member" relations are left to vary from group 
to group. Neither leadership style nor leader-member 
relations can be controlled, but an indication of their 
effects can be obtained through the administration of the 
Least Preferred Co-Worker Scale (attached) to both 
Itleaderlt and group members. The "leader's" score on 
the scale gives a dirept and reliable indication of his 
style. Comparison of the "leader" score with group 
member scores allows the level of matching to be 
assessed. (Refer to Appendix Ic for a copy of the scale). 
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RESULTS 

COMMUNI'ry INTEGRATION QUESTIONNAIEE: 

The data from the Community Integration Questionnaire is 

presented in table form in Appendix III (Tables 2.1 to 2.7). 

The purpose of collection of this data was twofold:-

1. To assess the comparability of the (E) and (e) groups at 
baseline with respect to the various descriptive and behaviour­

al measures. 

2. To assess the behavioural changes taking place in the (E) 

group following their participaLioIl in the peer group 

programme. 'Unfortunately, a loss of data at the six month 

follow-up assessment has reduced the validity of these 

comparisons (for details of this loss of data refer to 

Appendix III, Table 2.1). 

Only a brief point form summary of the relevant results will be 
present here. 

( i) Demographic Characteristics (Refer Table 2.1) 

a) A summary of the demographic characteristics of the 

(E) and (C) group is presented on pages 11-12 of the 
Methods section. 

b) The demographic characteristics of the (E) and (C) 
group remained relatively stable over the 6 month 

period following the initial assessment. 

(ii) School & Work Involvement (Rpfer Table 2.2) 

a) At baseline 94% of (E) Ss . were attending school 
compared with 62.5% at the 6 month follow-up assess­

ment. A similar trend though not as significant is 

apparent in (C) (87% attending school at baseline, 77% 

at 6 month follow-up). 

I 

I 
I! 
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(iii) Parental Inyolvem~nt (Refer Table 2.3) 

( iV) 

a) For (E) and (C) 99% of parents accompanied their 
children to their last court or panel appearance. 
(An expected result because the \v.A. Child Welfare 
Act requirEs their attendance) 

b) A greater percentage of (C) Ss had been on a family 
outing in the previous week. (28% compared with 
10% for (E).) 

c) Approxjmately 95% of (E) and (C) Ss required 
parental consent for outings and were expected to 
inform their parents where and with whom they were 
going. Parental reaction to outings without 
permission, or to aI"rival !10rne late from an outing 

were pre-dominantly puni ti ve (telling off and 
punishment) or verbal (telling off only). 

d) Due to the diminished N for (E) and (C) at 6 
month follow-up assessment, a comparison of the 
parental involvement across the time period was not 
possible. 

Wh~t The ~8e~~s 
Ii i.f?..lI~j. g h b ollr.b 0 oq 
a) 79% of (E) Ss 

Does In His Place Of Residence Or in _.- -
: Acc~able Behaviour (Refer Table 2.4) 
and 76% of (C) Ss have e_ special 

group of friends - the size of this group of friends 
for the majority being less than 10. 

b) Approximately 85% of (E) and (C) Ss had an outing 
independent of their parents in the previous week. 
For the majority this outing was on a Friday or 
Saturday evening, or- Sunday. 

c) The most popular activities participated in around 
the home were:-

d) 

i) Watching T.V. 
ii) Listening to records or the radio. 

Both (E) and (C) Ss had a high degree of involvement 
'f,ith nej ghbo1..i.rhood teenagers, i. e. with neighbourhood 
teenagers visiting their homes after school, at 
night and on the weekends. 
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e) Acti vi ties participated in external to the home varied 

for (E) and (C). 

At baseline the (E) group participated more often than 

the (C) group in mucking around on the street, going to 

dances, and marginally more often attended amusement 

centres and pool rooms. ~ greater percentage of (C) 

SIS were involved in other activities, i.e. fishing. 

At the 6 month follow-up assessment, the (E) group 

participated more often than the (C) group in walking 

along the street, mucking around on the street and in 

attending amusement centres, drive-ins, pool rooms, 

dances and parties. In contrast the (e) SiS were more 

involved in clubs ~nd other activities, i.e.fishing. 

f) For both (E) and (C) the most frequently used mode of 

transport was bus or train. 

g) The (E) group appears to spend ~ore money on 

entertainment than the (C) group. 

( v) What The Teena~er Does In His PlAce Of Residence Or 

Neighbourhood : Unacceptable Behaviour (Refer Table 2.5 
to 2.7) 

(1.) Drinking Alcohol (Table 2.5) 

a) At baseline 50% of (E) and (C) Ss had been 

either drinking alcohol or in contact with people 

drinking within the previous week. 35.8% of 

these (E) Ss contact had been within the 

previous 2 days. 

b) At the 6 month follow-up assessment the % of (C) 

Ss drinking or in contac~ with people drinking 

decreased to 25% whereas the percentage for (E) 

remained relatively constant. 

c) For (E) and (C) the major drinking companions 

were: friends under 18, and family (i.e. parents, 

relatives). 

, 
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d) The main place of drinking was either the Ss 

own home or a friend's home. 

e) With respect to the frequency of drinking 

behaviour at the 6 month follow-up assessment 

the following two trends emerged:-

(i) (E) showed an increase in the percentage of 

Ss drinking once a week. 

(ii) (e) showed an increase in the percentage of 

Ss not drinking at all. 

(2.) Arguing & Fighting (Table 2.6) 

a) At baseline 57% of (E) Ss and 40% of (e) Ss 
had over the previous 3 months been involved in 

a fight. The main reasons for involvement in 

the fight were:-

(i) Self defence. 

(ii) The other person was stirring or teasing. 

With one exception all of the Ss involved in 

fights used only their fists. 

b) The percentage distributions for arguing and 
fighting behaviour remained relatively constant 

over the time period. 

(3.) Stealin~, BreakinG & Entering & Damaging Public 

Property 

For these behaviours, the number of subjects involved 

was too low for any meaningful conclusions to be 
drawn. The raw data and percentages are presented 

in Tables, 2.7, 2.8, 2.9. 
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(Vl) Act\v1ti~s \·.,rtic\""t.,.t In 

Hean No. 
Activities 
Stand. Dev. 

C0HI','!(!S('~ llF ~:C,\N Nl"·" ']l N' HI-:Gt'LAH (l.e. HEEKLY) 
'\CTIVITl:~q ,',\irl'I':li ;,r-:::> l:~ !1Y (E) t,::D (e) Ss .IT 
BASELINE J\~;T) () t'~l"':";'H r.\ ... ~.1 ,"'.:-IT :\~~·~F~):~r·~'·'Yr. 

liAS:':i,l NE 
o j\~(~\ TH ( 
FOIHY,,-lJP 

Comparison: Coml'aris('\n: 
(E1 ) v (C1 ) (E2) v (C2) 

(E1 ) N=39 «(;1 ) 1':=39 Signif(a) (E2) N=37 (C2) 

19.2 19.3 NS 15.2 

7.2 7.9 8.4 

(a) Significance: NS - Not Significant at the .05 Level 
* - gieniftc~nt at the .05 Level 

** - Significant at the .01 Level 

f1!,,;E\.1 ::E V. b MO~TH 
FOI,l.()','j'-IJP 

t~~r~im) Comrarison: 
(C1) v (e) 

N=35 Slgni 

14.9 NS ** *" 
5.5 

A"t"Test for significance was performed on the data. At both the baseline and 6 month fol~ow-up 
assessments there were no significant differer.ces between (E) and (C) with respect to the mean 
number of activities participated in. A within groups comparison of the mean number of activities 
regularly participat~d in at bzseline versus 6 month follow-up assessment yielded a significant "to 
at the .01 level, with both (E) a~d (C) Ss participating in significantly less activities on a 
regular basis at 6 month follow-up assessment. 

TABLE 2.10 

Hean No. 
Activities 
Stand. Dev. 

COHPARISO~ OF r··iEA:'l IM':SER OF ACTIVITIES INFREQUE:::ITLY PARTICIPtTED IN 
BY (E) I,'!!) (C) Ss AT 3ASSLI:!E PlD 6 MC·:ITH "'OI.LO':I-U? ASSSSSHE)IT. 

6 MO!olTH ~ASELINE V. 
BASELINE. !,OLLn':I-UP FOLl O\':-UP 

Com')arison: 
(E1 v (C1) 

Lom)arison: 
(E2 v. (C2) (~~)a~im) 

(E1 ) N=39 (C1) iJ=39 S~gnif (E2) N=37 (C2) N:;35 Signi 

45.7 53.1 ** 46 52.1 tlS 
11.0 10.6 13.3 12.8 

6 l·lOllTH 

Z~~)a~in~) 

NS 

Ant"Test comparison of the mean number of activities participated in, by (E) and (C) S5 at 
baseline yielded a sir,nificant"tnat the .01 level, with (C) Ss participating in significantly 
more activities than (E) Ss. ~his significant differe~ce, with (C)Ss participating in a greater 
numbe!" of activities was maintained at the 6 month follow-up assessment. A within groups 
comparison of the mean number of activities participated in at baseline versus 6 month follow-up 
assessment yielded no significant differences for either (E) or (C). 

(vii) SociBl Skills Knowled~e 

TARLE 2.11 CmIPIJlISO'1 OF i'!EM '!1Ji'i3F.H Or SKILLS (jUE.';T!OlIS corn',r:CT FOP. (E) AND (C) AT BASELINE 
AiD 6 i'i'llTH FOUJJ1;-1;t, t.::.Sr::;::::,E~lT (i~Azn;l~l'-: PO~ :1t1L2: cormi".CT = 65). 

..Iuert.l on~ Correct 

~;tand. 1~·I. 

Comr.'I:'is')n: 
(El) v (e1) 

43.4 

7.6 
43.7 
7.0 

6 I~Ot;T!1 
F)J.!.U,f-!JP 

C0mn:irl :;nn: 
(r;2) v (C2) 

Fl":;EJ.I~E V. 6 Mm:TH 
f.'r-'l.l,G:'1-UP 

Comn;Jrison: 
(1:.1) v ([2) 

Comn~ri50n : 
(C1) v (C2) 

(£2) ~;=37 (C2) :1=35 :';i[11if (E1 j v (E2) (e1) v (C2) 
49.4 
8.1 

4').5 
7.0 

.. ** 
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A "til 'I!est for significance performed on the baseline and 6 
month follow-up assessment data, yielded no significant 
differences with respect to the mean number of skills questions 
correct for (E) and (C) SSe 

A within groups comparlson of the mean number of skills 
questions correct at baseline versus 6 month follow-up assessment 
yielded a significant "ttl at the .01 level for both (E) and 
(C) SSe Both (E) and (C) Ss showed a significant increase in 
the mean number of skills questions at 6 month follow-up 
assessment. 

Chi squares vlere performed on the baseline raw data from 
each of the 65 skills questions to assess the comparability 
of the (E) and (C) groups knowledge of the specific social 
skills. (This data is presented in Table 2.11, Appendix III). 

Only one of the 65 skills questions reached gigm.ll.Cance. 
This was question number 2, relating to the appropriate thing 
to do when quitting a job. Significantly more (C) Ss 
answered this question correctly at baseline. 

The change in response distribution (from baseline to 6 month 
follow-up) for (E) and (C) Ss v,as analysed by a chi square 
test comparing the number of Ss incorrect at baseline and 
then correct at second assessment, with the number of Ss 
correct at baseline and incorrect at second assessment. A one 
tailed test was used. For the (E) group 10 of the 65 skills 
questions were significant. 7 of the questions \'lere 
significant for the (C) group. The Specific Skills questions 
in which a significant change occurred (learning) were as 
follows:-

Experimental Group: 2 Quitting a Job. 
17 Long Distance Phone Call - Cost. 
19 Yellow ?ages in Phone Book - Use Of. 
21 Telephone - Who to Contact for 

Difficulty and Rapairs • 
. 28 Treatment for V.D. 

34 Use of the Pill 
38 Use of Bankcard 
39 Meaning of Hire Purchase 
46 Best Way to Send a Valuable Parcel 
58 Legal Age for Being on Licensed 

Premises in the Company of Parents. 
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(Activity data for specific groups was found to correlate 
with the skills learned by the experimental group). 

Control Group: 

COURT RECOHDS: 

3 Out of Work - Best Thing To Do. 

12 Sending of Telegrams. 

15 Continuous Burr on Telephone - Meaning. 

17 Long Distance Phone Call. 

28 
44 
51 

Treatment for V.D. 
Neaning of Current or Trading Bank Account. 

Number of Days in January. 

( i) Number of Offenders 

., 

TABLE 3.1 TABLE SHOWING TOTAL NUNBER OF (E) AND (C) Ss 
OFFEl\;DING ACROSS THE TIfV]E PERIOD. 

~ 
Total Scale Prior 
Period* 

Groups 

(E) N=38 32 
(C) N=39 37 

*Total Prior Period 

(6-0) fJ]ths (3) lv'fths Of (0-3) 1'1ths Post 
Friar Pper Peer Or Peer Or Control 
Or Control Control Period 
Period Period 

28 2 8 
35 4 2 

Period of time from when the child reached 

the age of 7 years (the minimum age of 

criminal responsibility, Child Welfare Act 

1947-77) to participation in the 
experimental or control group. 

Chi squares comparing the total number of (E) and (C) S8 

offending for each specified time period were carried out. Of 

these only the 3 month period directly following the period of 
peer group operations reached significance. Significantly more 

S's offended during this period, 

(ii) Apne8rance Rate Data 

-



.. 
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I TABLE 3.2 TABLE SHOWING TOTAL NUlVlBER OF APPEARANCES 
(COURT & PANSL) F(:R (E) AND (C) J\crw;;s THE THE PERIOD I 

Total (6-0) f'lths (3) lVlths Of (0-3) jJlths Post 
Scale ~ Prior Frior Peer Peer Or Peer Or Control 

Period Or Control Control Perioci 
Groups Period Period 

(E) N=38 62 39, 2 9 
(C) N=39 49 43 5 2 

(Refer to Table 3.2 (a) Appendix IV for details of lit" Test 

Analysis of appearance rate data). 

vii trt the exception' o~ the i:.hree month period directly following the 

period of peer group. operation (E) or non-intervention (C) the 

remaining between-groups analysis rIE) v (~ comparing the 

mean number of appearances made within the specified time 

periods did not yield significant differences. 

A within-group analysis for (E) and (C) comparing the mean 

number of appearances made in the 6 month perioc preceding the 

peer group intervention cr control period with the 6 month 

period directly following the commencement of intervention was 

made. For both (E) and (C) there was a significant decrease in 

the number of appearances made in this second 6 month period. 

(iii) Offence Rate Data 

TABLE 3.3 TABLE SH()1:!InG TOTAL NuMBER OF OFFENCES COfJIfHTTED BY 
(E) & (C) 5s ACROSS THE TI~ili PERIOD. 

Total (6-0) f!lths (3) jvlths Of (0-3) r-Iths Post 
Scale ~ Prior Prior Feer Peer Or Peer Or Control 

Period Or Control Control Period 
Groups Period Period 

(E) N=38 108 74 5 38 
(C) N ... 39 101 88 8 9 

(Refer to Table 3.3 (a) Appencix IV for details of T.Test 
analysis'of offence rate data). 

Analysis of the offence rate data yields trends in the same 
direction as the appearance rate data. 

, 
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Of the 5 between groups analyses performed, the only time period 

showing a significant difference between the mean number of 

offences committed by (E) and (C) Ss was the 3 month period 

directly following the period of peer group operation. 
Significantly more offences were committed by the (E) group 

during this period. A within group analysis for (E) and (C) 
compared the mean number of offences committed in the 6 month 

period prior to and following the commer:.cement of the peer group , 
or control period. A significant decrease in the number of 
offences committed resulted for the (C) group only. 
'M' 

(iv) Multiple & Minor Offenders 

t classification of the (E) and (C) Ss into multiple and 
/rninor offenders '.~as rnacle. This classific3.tion ,\;7as based 

on the Ss number of court ar:.d panel appearances in the 

total period prior to the peer group intervention (E) or 

non-intervention period (C). 

Minor Offenders - 1 (court/panel) appearance in the 
total period prior to intervention. 

Multiple Offenders - 2 or more (court/panel) appearances 
in total period prior to intervention. 

TABLE 3.4 TABLE SHOWING PERCENTAGE OF (E) & (C) NULTIPLE 
OFFENDERS t OFFE~mHJG ACROSS THE TUm PERIOD. 

~ 
Total (6-0) Mths (3) fvlths Of (0-3) Mths Fost 

eriod Prior Prior Peer Peer Or F'eer Or Control 
Period Or Control Control Period 

Group Period Feriod 

(E) N=12 100% 100% OQL /0 33.3% 
(C) N= 8 100% 100% 25% 12.5% 

~. Offence and appearance rate data was collected for 28 (E) Ss 

and 30 (C) Ss for a further 3 month period, following the 
period of evaluation. For details of this information refer 

to Appendix IV Table 3.8(a) and 3.9(a). 
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TABLE 3.5 TABLE SHOWING PERCENTAGE OF (E) & (C) MINOR 
OFFENDERS. OFFENDING ACROSS THE TIME PERIOD. 

~ 
Total (6-0) Mths (3) Mths Of (0-3) Mths Post Period Prior Prior Or Peer Or Peer Or Cor.trol 
Period Control Control Period 

Group Peer Period Period 
• 

(E) N=18 100% 89% 11.1% 22.2% 

(C) N=29 100% 93% 6.g~ 3.5% 

TABLE 3.6 TABLES 3.4 AND 3.5 RE-EXPRESSED IN A RATIO FORr'T 
rr:-e: 1 OFFENCE PER "X" CHILDREN) 

~ 
(6-0) Months (3) Months of (0-3) Months Post 

Period Prior or Peer or Peer or Control 
Control Control Period 

Group Peer Period Period 
I I -

(E) Multiple 1 : 1 1: 00 1 : 1.7 
Offenders. 

(C) Multiple 1 : 1 1:2.5 1 : 2.6 
Offenders. 

fE) Minor 1:1.6 1 :8 1:4 
Offenders. 

I\C) Minor 1 : 1. 1 1:14 1:27 
Offenders. 

r-E) Delinquent 1 : OQ 1 : ()O 1 : 1 
Oriented* c 

C) Delinquent 1 : 00 1 : 00 1 : CoO 

Oriented* 
E) Non Offenders** 1 : CD 1 : CoO 1: 00 

I 
C) Non Offenders** 1 : oa 1 : cO 1 : 00 

I 
* One minor offence more than 6 months prior to the commencement of 

S.O.F.T.L.Y. or control period. 

*.lE- no history of offending, whatsoever. 

'j 

I 
I 
I -, 
! 

I 
I 
I 

I 

I 
t 
'. 
t 
~ 

I 
ij 

I 
I , 
! 

Statistical analyses of the above three tables were not undertaken due tol 
the small number of Ss falling in each category. However. inspection 
of Tables 3.4, 3.5 and 3.6 reveals the following consistent trends. 
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a) For the (C) group the number of offenders decreases across the 
time span, whether they be multiple or minor offenders. The 
largest improvement is in the minor offenders category. 

b) For the (E) group the number of offenders decreases during the 
S.O.F.T.L.Y. intervention, but increases immediately the 
intervention ceases. The increase in recidivism only effects 
those with a history of previous offending (no matter how long 
ago the teenager's last recorded offence occurred). 

(For details of the mean number of appearances made and offences 
cownitted by (E) and (C) multiple and minor offenders, refer to 
Tables 3.6(a) and 3.7(a), Appendix IV). 

, , 
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JESNESS I NVE~rTOR Y : 

( i) Jesness Descriptive Scales (For details of the "t" test 

comparisons refer to Table 4.1(a) and 4.2(a) Appendix V) 

a) Baseline 

A comparison of the (E) and (e) groups mean "t" scores 
on the Jesness Descriptive Scales resulted in 

significant differences with respect to Social 

Maladjustment, Value Orientation, and Alienation. On 

all three scales the (E) group scored significantly 

higher. 

b) 6 f'ionth Follow-Up Assessment 

A comparison or the (E) and (e) groups mean ntH 

scores yielded results similar to th8t found at 

baseline. Whilst the (E) group were still 

significantly higher on the Social Maladjustment, 

Value Orientation and Alienation Scales, a significant 

difference (with the (E) group scoring significantly 

higher) was also found on the Manifest Aggression and 

Autism scale .. On one scale, Denial, the (E) group 

scored significantly lower. 

c) Baseline Versus 6 r.1onth Follow-Up Assessment 

Of the within groups comparison, only one scale, 

Social Anxiety, yielded a significant difference. At 

6 month follow-up the (e) group scored significantly 

lower on Social Anxiety. 

d) Deteriorations Versus Improvements 

A further analysis comparing the percentage (E) and 

(e) Ss improving and deteriorating was conducted. 

This analysis was based on the assumption that 

S.O.F.T.L.Y. may be producing similar·trends to that 

found in the psychotherapy research (where roughly 

equivalent percentages of Ss improve and deteriorate\ 
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Details of this analysis are presented in Table 

4.3(a) Appendix V. 

The analysis did not lend support to an explanation 

based on the trends observed in psychotherapy research. 

,. 

(ii) Jesness I Level Descriutive Scales 

(Details of the"t"Test analysis of this data are 

presented in Table 4.2, Appendix V ). 

ay Baseline 

A comparison of the (E) and (C) mean"t" scores on the 

Jesness I Level Scales resulted in significant 

differences on the following three scales. 

Unsocialised Aggressive (E scoring significantly 

higher:) and Situational Emotional, Cultural 

Identifier (E scoring significantly lower): 

b) 6 Month Follow-Up Assessment 

At the 6 month follow-up assessment, a"t"Test 

comparison of (E) versus (C) resulted in significant 

differences on 6 of the 9 scales. The scales were (E) 

scored significantly higher than (C) 

were Unsocialised Aggressive, Unsocialised Passive, 

and Neurotic Acting Out.. On the remaining 3 scales, 

Immature Conformist, Manipulator and Situational 

Emotior.al, the (C) group scored significantly hiF,her 

than (E). 

c) Baseline Versus 6 I·1Sm tl:1 Follow-Up Assessment 

For (E) two of the scales resulted in a significant 

I' 
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difference; Neurotic Acting Out and Neurotic Anxiety: 

The mean"t"score increased for Neurotic Acting Out and 

decreased for Neurotic Anxiety. With the (C) group 

only one within groups comparison was significant. 

The control subjects scoring significantly higher 

on the manipulator scale. 

LEAST PREFERRED CO-WORKER SCALE: 

TABLE 5. TABLE SHOWING THE L.P.C. SCORES FOR EACH PEER 
GHOUP LEADER, AND THE RESPECTIVE filEAN PEER GROUP 
MEI'1BERS L. P • C. SCORE FOR THE 10 PEER GROUPS. 

~ No. 1 2 3 4 5 6 7 8 9 

LPC Score 

10 

Peer Group 1-+.2 4.9 3.6 5.1 4.9 5.1 3.8 4.2 4.2 4.6 
Leader 

fv'fean LPC 
Score Peer 4.2 4. 6.1 4.8 3.8 3.9 2. 4.6 4.8 3. Group 
rlfembers 

The L.P.C. scale measures a person's leadership style. The scale 

is a continuum with scores ranging from 1 to 8. A low L.F.C. 

score ( 1 ) means that a person is authoritarian and willing to 

see the bad side of people. A high L.P.C. score (8 ) means that 

a person is democratic and tries to see the best side of people. 

Persoru scoring between these two ends of the scale take on 

characteritistics, to a greater or lesser extent (depending upon 

which end of the continuum they lie) of both the low and high 

L.P.C. scorers. 

The L.P.C. scale was inGluded as a control measure to deter~ine 

whether a successful matching with respect to the peer group 

leader~ style and the style of leadership required by the peer 

group members had been achieved. 



The results indicate that a successful matching had been 
achieved in 8 of the 10 peer groups. 

Where a moderate discrepancy has occurred between leadership 
style and the style of leadership required by the peer group 
members, the results have not changed. Hence, this factor 
has not affected the overall functioning of the group$. 

I ! 
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DISCUSSION: 
FACTORS EFFECTING THE RESULTS: 

In applied research in the community the investigator does not 
have control over all variables which may impinge upon his 
subjects and influence results. Thus, the researcher is faced 
with the problem of selecting the most appropriate comparison 
group, i.e. non-intervention group or "control" group as it is 
referred to in this report. 

The investigator's approach in this evaluation project was to 
match children on three highly relevant dimensions (i.e. sex, 
age, and offence records), and then measure other dimensions 
that could effect the results. The ap~roach proved to be a 
successful one ••••• not only did the (E) and (C) groups match in 
terms of sex, age and offence reccrds, but they were found to 
match on a large number of other dimensions (e.g. race, father's 
work involvement, school attendance, friendship patterns, and 
antisocial behaviours such as fighting, etc.). 

Despite the fact that (E)·and (C) groups did not differ 
significantly on individual dimensions at baseline, there were 
a number of small, consistent trends which, together, indicate 
that the (E) group was very marginally more deviant, less able 
to benefit from learning opportunities and seemed to have less 
supportive and involved parents than the control group. These 
trends are summarised as follows:-

a) 

b) 

c) 

d) 

e) 

The (E) group had marginally more multiple offenders 

Irl the total period prior to the peer-group intervention 
the (E) Ss co~~itted slightly more offences and had 
made more court/panel appearances than the control group. 

On the Jesness Inventory at baseline, the (E) group 
scored significantly higher on the social maladjustment, 
value orientation and alienation scales. This would 
tend to portray the (E) group as being a more deviant 
group ••••• behaving to a greater extent in socially 
unacceptable ways, identifying more with the delinquent 
sub-culture and showing a greater distrust of authority. 

The (E) group was marginally lower in intellectual 
capacity. 

With respect to demographic characteristics, a greater 
percentage of (E) Ss were Wards of the State f a~'1d were 
living with either a single parent or one natural 
parent and step/defqcto, who showed less parental 
involvement than their counterparts in the (C) group. 
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These marginal differences, as a whole, effected the results 
in small ways •••• these effects are referred to at relevant 
points later in this discussion. 

Another factor which effected the investigator's capacity to 
interpret the results were small but important losses of information. 
Two such losses of information occurred. Peer group leaders and 
their supervisors were highly service-oriented •••• they were always 
reluctant to usc time that could be "group-time" for research 
purposes. Consequently, some leaders failed to fully complete 
some booklets that dealt with each group's activities, those 
attending and the leader's reactions to group behaviour. Some of 
this data was recovered through retrospective interviews. However, 
gaps still remain because of memory difficulties and having to 
discard some retrospective materials of doubtful reliability and 
validity. 

The final factor effecting the results was small sample size. 
Limited resources and huge problems in obtaining suitable 
comparison group subjects prevented the sample size being larger 
than 39. The small samole meant that maximum use could not be made 
of the obtained data (i:e. numbers of subjects falling along a 
single dimension were often too small in numbers to draw worthwhile 
conclusions). 

Despite these three problems the investigators consider that the 
results accurately reflect the effects of S.O.F.T.L.Y. 

DISCUSSION OF R.ESULTS: 
~w • 

DOES S.O.F.T.L.Y. INCREASE AWARENESS AND PARTICIPATION IN EXISTING 
OPTIOI~S'? 

One of the aims of S.O.F.T.L.Y. was to assist those children who are 
having difficulty functioning in society (i.e. those who repeatedly 
break soclety's standards) to develop both an awareness and 
greater participation in leisure options. Two sections of the 
community integration questionnaire focussed on this area. The 
activities list examined children's awareness and participation in 
activities that required individual organisation, planning and 
self-diSCipline, activities that required organising others, 
planning and self discipline, and activities that required the 
planned seeking out of information/relevant persons and initiating 
partiCipation. Question 5 (Appendix 1A, p28 ) investigated 
participation in existing facilities or activities arranged by 
others. 

The activities list instrument suffered from two design faults 
which caused figures on awareness and participation to be widely 
spread and exaggerated for both (E) and (C) groups. First, the 
instrument did not differentiate those ~ctivities which were 
partiCipated in regularly as part of the school curriculum (i.e. 
sporting and art/craft activities) from those participated in 
during leisure hours ....... causing inflated figures. Secondly, the 
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measure did not control for seasonal variables (e.g. summer versus 
winter, school versus school vacations) ••••• causing large standard 
deviations. Que3tion 5 suffered from the same design faults but 
these faults had less of an effect on the results because the 
question was more refined and tight. 

For the activities list the (E) and (C) groups were different at 
baseline but maintained their difference through to followup •••• 
hence, they changed in the same manner - suggesting that S.O.F.T.L.Y. 
has no effect on getting children involved in activities that 
require a considerable degree of individual forethought and 
personal initiative. 

For question 5 (Appendix 1A, p28 ) a significant difference between 
the {E) and (C) groups did emerge. Following the S.O.F.T.L.Y. 
intervention the (E) groups participated more frequently in such 
activities as pool rooms, drive-in theatres, bowling alleys, 
amusement centres, parties, hotels and window-shopping/streeting 
walking. The (C) group remained virtually static from baseline 
to follow-up. Thus, S.O.F.T.L.Y. leads to greater participation 
in existing facilities and activities arranged by others (i.e. 
activities that do not require a great deal of personal planning 
and initiative). Moreover, it probably leads to a greater 
dependence on group-related activities (particularly if you are 
a person from a not very supportive and interested family). 

Does §..O .. F.T.L.Y. d~velop social skills -particularlv those 
related to usin· and creetinR further options? 
S.O.F:T.L.Y. aims to teach a broad range of social skills; social 
interaction skills, planning and organiSing skills, prerequisite 
skills required for use of options, skills to create options and 
general community skills. Some of the most important skills (e.g. 
social interaction skills, planning and organising skills) that 
S.O.F.T.L.Y. aims to teach are exceedingly difficult to assess •••• they 
have been evaluated by indirect techniques in this study. Other 
skills that S.O.F.T.L.Y. aims to teach have been assessed by more 
direct means. Despite these measurement problems we consider that 
the results provide a reasonable insight into the effects of 
S.O.F'.T.L.Y. 

Knowle~ of Social Skills Section - Community Integration 
QUestionnaire 
Questions in this questionnaire tapped general community skills, and 
some of the skills necessary for the use (and creation of further) 
options. A few questions related to socialising skills and 
kno ... ,ledge of consequences. 

When the evaluation of S.O.F.T.L.Y. was commenCing, the investigators 
were concerned that the skills section of the Community Integration 
Questionnaire might be too broad an evaluation tool. However 
subsequent content analysis of the activities and skills taught 
within the groups justifies tne inclusion of such seemingly 
unrelated peer-group skills as personal hygiene, job seeking skills, 
knowledge on hire purchase, post office procedures, etc. 
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Norms for the skills questions contained in the Community 
Integration Questionnaire were available from a previous study 
carried out by Sanson-Fisher et al- (1976) (see Appendix IX). 
At baseline the S.O.F.T.L.Y. (E) and (C) groups lie midway 
between the delinquent and non-delinquent groups with respect to 
their knowledge of varicus social skills. This was an expected 
result because the S.O.F.T.L.Y. (E) and (C) groups were mild to 
moderately delinquent, while Sanson-Fisher's delinquent population 
had committed a large number of offences (or very severe ones) 
Which, in turn, led to them being institutionalised. 

In both the (E) and (C) groups the mean number of social skills 
questions correct increased from 43 at baseline to 49 at the 6 
month follow-up assessment (a statistically significant improvement 
for both groups). This result indicates that S.O.F.T.L.Y. does 
not improve the amount of learning for the social skills tapped 
by this questionnaire. 

A children X skill analysis of the results indicates that 
significantly more children participating in S.O.F.T.L.Y. 
improved on ten skills, while for the control group significantly 
more children improved on only seven skills. This result seems 
to contradict the first but a pattern analysis and a group X group 
analysis revealed that it is consistent with the first result but 
reflects a different kind of learning in both groups. 

For the (C) group each child seems to have learned social skills in 
an inconsistent, almost random fashion, with the result that 
children in the (C) group have consistently learned seven skills 
(Le. the normal skills training forces operating in the 
communit:y (e.g. parents, school, work, peers) provide inconsistent 
training). On the other hand, children in the (E) group have had 
their learning struc~ured and focused by S.O.F.T.L.Y. This trend 
is more evident when a skill X skill analYSis is nade for each 
S.O.F.T.L.Y. group ••••• skills taught in each group (reported by 
facilitators) moderately correlate with what the children 
consistently learned for each group. 

Jesness Inventor¥ 
One of the most ~mportant skills thought to be taught by 
participation in S.O.F.T.L.Y. is social interaction skills. The 
Jesness inventory was used to obtain a measure (though indirect) 
of this factor. It asse3ses a variety of attitudes relevant to 
social functioning within the community, and a person's mode of 
interacting with others in his community. Used as a baseline and 
follow-up measure it indicates how attitudes and interaction styles 
changed as a result of participation in the peer-group. 

With respect to the Jesness descriptive scales the (E) group 
scored significantly higher than the (C) group on the social 
maladjustment and value orientation scales. This result correlates 
with a number of variables (e.g. more serious offenders in (E) 
group, more with lessened parental support, involvement and 
interest, more being wards of State) that indicate ~hat the (E) 
group was marginally more delinquently-oriented and less capable 
of change than the (C) group. Hcwever, no evidence could be found 
within the Jesness results suggesting that this difference had an 
effect. 
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A within group analysis for baseline versus 6 month follow-up assess­
ment for the (E) and (C) groups resulted in variable trends for 
the (E) ~roup, consistent trends in the direction of normality 
for the (C) group, and one significant change for the (C) group. 
The latter was in the direction of the (C) group being less 
socially anxious. As the (E) group score on this scale move non­
significantly in the same direction, then this probably represents 
a developmental trend. The (E) groups significantly different 
social maladjustment and value orientation scores compared to the 
(C) group did not significantly change from baseline to follow-up. 
The Jesness descriptive scale re~ults in sum therefore indicate 
that S.O.F.T.L.Y. has no effect and may even slightly retard 
normalisation. 

On the Jesness "I" level scales at baseline both the (E) and (C) 
groups were relatively normal for their age with respect to their 
styles of interacting. Both (E) and (C) groups remained normal 
at the second assessment •••••• meaning that development was 
occurring at the expected rate and in turn, that S.O.F.T.L.Y. was 
probably having no effect. At the very least this result indicates 
that SeO.F.T.L.Y. has no retarding effect on the development of 
social interaction skills. nor has it prematurely taught social 
interaction skills expect'ed at a later- point in development. 

The investigators explored the possibility that the S.O.F.T.L.Y. 
intervention was causing similar effect to psychotherapeutic 
interventions, i.e. a number of subjects (in this case, groups) 
improve, while an almost equivalent number deteriorate (Wile, 1977). 
However, no supporting evidence was found, and the conclusion 
expressed above remains the same. 

Pre- and Post- Behav~,our Checklist 
This il1formation was collected to determine behavioural changes 
as a result of S.O.F.T.L.Y. and whether behaviour changes 
involved greater use of planning and organisational skills that 
S.O.F.T.L.Y. was thought to be teaching. Questions in the 
Community Integration Questionnaire relating to this aspect also 
relate to the use and creation of options reported earlier. The 
few additional questions relating to behaviour change and 
planning/organisational skills $upport the previous conclusion 
(see page 38) 

Does S.O.F.T.L.Y. reduce recidivism? 
Court 'i~cord data was collected to determine the effects of 
S.0.F.1'.L.Y. on recidivism. In the 6 month period following the 
commencement of the peer group or control period, the total number 
of Ss offending, court/panel a~pearances made and offences 
committed decreased for both (E) and (C) groups. With the 
except.io4 of offence rate for the (E) group these decreases were 
statistically significant. 

However, when this 6 month period is broken into two blocks - the 
3 month peer group or control period and the 3 months following 
the completion of the peer or control period, an interesting 
trend emerges. For the first 3 month period, the number of S's 
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offending, offences and appearance rates for the (E) and (C) 
groups decrease very signlficantly ••••• the (E) group slightly 
more than the (C) group. However, the latter difference is not 
quite significant. 

In the second 3 month period, significantly more (E) Ss offend, 
committing significantly more offences and makin~ signifi.cantly 
more appearances than their counterparts in the (C) group. 

For a more accurate reflection of this trend offence and 
appearance rates data was collected for a further 3 month period. 
At the time of data analysis this information was available for 
only 28 of the (E) Ss (This data is presented in Appendix IV 
tables 3.8 (a),). This data indicates that whilst only 8 subjects 
re-offended in the six month period following the completion of 
the peer group, the offence and appearance rates returned to a 
level only marginally lower than in the 6 month period prior to 
the commencement of the peer group. On the other hand, offence 
and appearance rates for the comparative group over the same period 
(refer to Appendix IV, table 3.9(a),) indicate that the (C) 
groups rates remain consistently at a low level. In sum, these 
results mean that S.O.F.T.L.Y. may effectively hold offending 
behaviour while it operates, but at the cost of increasing re-
offending when it ceases. . 

A further analysis, comparing the numbers of multiple and minor 
offenders (multiple offenders being children who have committed 2 
or more offences; minor offences being children with one offence) 
offending in the 6 month period prior to the commencement of the 
peer or control period, and the 6 months period post peer or 
control period for (E) and (C) was performed. The ratios of 
multiple and minor offenders, re-offending were considerably higher 
for the (E) group ••••• 1:1.7 multiple offenders re-offended, 1:4 
minor offenders re-offended for the (E) group contrasting with 
1:2.6 for (C) group multiple offenders and 1"27fo::' (C) group minor 
offenders. Even children who had a remote connection with crime 
(e.g. a minor offence several years previously) markedly increased 
their rate of recidivism following the S.O.P.T.L.Y. intervention 
compared to their counterparts in the (C) group. Only children 
who have no previous offending history remain unaffected by 
S.O.F.T.L.Y. This means that S.Q.F.T.L.Y. as it currently operates 
has a detrimental effect on the "delinquently inclined" by 
increasing recidivism once the intervention ceases. Results are 
very similar to what was found for the "street-corner 'ilOrker 
projects" (Wright and Dixon, 1977). 

As outlined earlier, the (E) and (C) group differ with respect to 
the amount of parental involvement, the (E) group showihg less 
parental involvement. Data analysJs carrJed out to test whether 
it was a contributing factor produced slight but inSignificant trends. 

The Court record data for the probe (r.eported p2) varies slightly 
from the data obtained for this study. The post-affects of 
S.O.F.T.L.Y. seemed to extend for a larger period after its cessation 
(i.e. probe data). This can be explained by two variables -
increased parental involvement and continued in~ermittent operation 
of the S.Q.F.T.L.Y. groups. For the groups involved in the probe 
study parental involvement and interest was high for at least 3 
of the 7 groups. When S.O.F.T.L.Y. ceased some of the interested 
parents assisted their own and other children to continue operating 
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their groups for a short period (1 group operated for an 
additional month, while a second operated for a further 3 months) • 
For the current ,E) group parental support, involvement and 
interest was relatively low, and remained so •••••• and no parents 
volunteered (or could be cajoled) to assist any of groups to 
continue operating following the cessation of S.O.F.T.L.Y. 

In sum, the effects of reduced parental involvement on the 
results is slight. 

Do the same trends emer~e in the Second follow-uD Data C.I.Q. 
and J.T. Data? lSecond followup being 12 months after 
commencement of S.O.F.T.L.Y.) 
The Community Integration Questionnaire and Jesness Inventory had 
been administered to 12 (E) group SIS at the time when this 
report was being completed. Data analysis of this information 
reveals identical results to the initial follow-up. Hence, 
conclusions remain the same for the baseline to initial follow-up 
data. 

Does S.O.F.T.L.Y. have merits? 
:S.u.r'.i.l'.L. Y. wa5 -chought to prcduce rapl.Q learning of socially 
relevant skills. As already stated, there is no evidence to 
support this contention •••• meaning that S.O.F.T.L.Y. is no more 
effective than non-intervention. 

A second merit was thought to be more effective generalisation 
of learning. There is possibly some evidence in the data on use, 
and creation, of options which indicates a small degree of 
improved generalisation. S.O.F.T.L.Y. partiCipants participated 
in a number of activities at the completion of the programme which 
they had not participated in prior to, or during the S.O.F.T.L.Y. 
intervention. The (C) groups behaviour on the other hand, 
remained relatively static from baseline to follow~up. 

No data was collected to determine whether S.O.F.T.L.Y. lowers 
the probability that deviant children would be labelled and 
stigmatised. Hence, it remains an un-tested "merit". 

S.O.F.T.L.Y. was thought to effectively use a natural developmental 
stage, i.e. peer oriented developmental stage. Results indicate 
that while S.O.F.T.L.Y. is operating it probably uses teenagers' 
natural developmental stage as effectively, and possibly slightly 
more so, than non-intervention. However, this is at the price of 
serious detrimental effects when the S.O.F.T.L.Y. intervention 
ceases. 

S.O.F.T.L.Y. was thought to be highly enjoyable to the participants. 
Observations, leader reports and children's report strongly support 
this merit (see Appendix XI for a leader report). 

S.O.F.T.L.Y. was an inexpenSive intervention compared to other 
alternatives (e.g. institutionalisation). This remains a merit. 
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CONCLUS ION'S : 

1. S.O.F.T.L.Y. has no effect on getting children involved 
in activities that require considerable individual forethought 
and personal initiative. It does, however, lead to greater 
participation in existing facilities and activities arranged by 
others (i.e. activities that require only a small degree of 
personal planning and initiative). Moreover, it probably leads 
to a greater dependence on group-related activities. 

2. S.O.F.T.L.Y. does not improve the rate of learning of 
social skills as measured by the Community Integration 
questionnaire. However, it changes the inconsistent, almost 
random learning occurring in community settings to a consistent 
and focused form. 

3. S.O.F.T.L.Y. does not effect a variety of attitudes 
relevant to social functioning in the community as assessed by 
the Jesness Inventory descriptive scales. There is even the 
possibility that it may retard normalisation. 

4. S.O.F.T.L.Y. does not effect the development of social 
interaction skills as assessed by the Jesness Inventory "I" 
Level Scales. 

5. S.O.F.T.L. Y. probably effectively holds offending behaviour 
in check while it operates, but at the serious expenses of 
increasing re-offending when it ceases. On ceasing it has a 
serious detrimental effect on the "delinquently-inclined ll (defined 
as those who have more than the slightest history of re-offending) 
but no affect whatsoever on those w~o have never had a recorded 
offence. 

6. The S.O.F.T.L.Y. merit of "more effective generalisation 
of learning" received what seems to be a small degree of support. 

7. S.O.F.T.L.Y. remains highly enjoyable to participants and 
inexpensive. 

8. S.O.F.T.L.Y. has led to the development of an "area 
project" in Carnarvon which appears to be effective (see Appendix VIII) 
in reducing delinquency and recidivism. 

In sum, whilst S.O.F.T.L.Y. may be 

enjoyable 
an inexpensive intervention technique (compared to 
alternative interll'ention techniques) 
leads to marginally more effective control of anti­
social behaviour while opera~ing 
and increased use of options (those involving little 
personal planning and organieation) 

the lack of effects and costs 

serious recidivism on cessation of the intervention 

possible group dependence 

I I 
, I 
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and possible retarded normalisation of attitudes relevant to 
social functioning 

make it an in-effective technique in comparison to non-intervention. 
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RECOMMENDATIONS: 

1. S.O.F.T.L.Y. as it currently operates seems to be 
ineffective and should probably be dispensed with. 

I 2. The Carnarvon Youth Programme evaluation (Appendix 
: indicates that S.O.F.T.L.Y. may be an effective supportive-adjunct 
~ to area youth projects. Area projects assist a whole community, 

includlng the minority of delinquents in that community. 

3. S.O.F.T.L.Y. might be effective if delinquents comprise 
1% of the group, as is the case in the general population. This 
recommendation requires testing. Outward Bound projects operated 
in Britain and U.S.A. teaching survival skills have operated 
effectively using groups of 12 where one member is a delinquent 
(Kelly and Baer, 1969). . 

i' 
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n .... rtTr·,.,n"'"';TT ..... ~ 
...... .... 1 • ....... ~V\.. .•• ~_' 

1 • How 1 crlf, have ~lO~ lived in Aus tral ie? 

1 ) All ;your lif'e. 

')' '-I Cne S'8cr. 

3) Bet'!;een one Emd f'ive years, 

4) Bet'Neen f'i ve ord ten years 

5) Ten years or mo!'e. 

2. ilho &re the 8.dults you ~ li~ling ;",~ith at the 
moment? 

1) Y01)" o'~:n mother End f'&ther. 

2)' Yot::.r own mother and'ste8-f'ather 

OR 

your own f'ather a.."ld step-mother. 

3) Your own mother ~md boy-f'riend 

OR 

Your' O'i:n f'ather G.nd girl-friend. 

4) Your father by himself' 

OR 

Your mother by herself'. 

5) Foster Parents 

OR 

Parents ,'lho hove ado.!}ted ;),rou. 

6) Relati7es (e.g. grendparents. aunte, uncles, 
cousins, older brothers or sisters). 

7) Friends. 

8) .BoardinE hOLtSe - 18..ndlady 

9) Hostel or group home parents. 

10) Live by ~yself (e.g. 
o','m &ge. 

11) Other'. 

in flot) or with fr~ends 

I "" ,- .... ... ;:;VLi 

adult::; 
enG~er live by myself 0~ ~ith friends (i.e. no 
loo:ci!lg [1.fter j."8~1, go str(~ig~t to next SectiC'~l). 
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3.~hat n8tion~lity is your Dad, Foster DFd or the man 
looking after you? 

1 ) 

2) 

Austrelio.n, :?ri tish, American, Canadia~, "-:ew Zealand 
(English Speaking) 

Other European (e.g. French, German, Italian, Yugoslavian, 
'T' ,. ~h .. ) ( 
~ ur:{l::s e ... c. 

Aboriginal 

Other (S},)ecify) 

Don't Xnov:n. 

4. Does your D9.d, Foster ~ad, or the man looking after ;you 
work: 

1 ) Permanently ( full-time) 

2) Permanently (part-time) 

3) '!'emporarily ( full-time) 

4) Te:nporarily (pE<rt-~ime) 

5) Not Work 

6) Don't i\now. 

5. Vlhat nati.ol13.1i ty is you.r '!um, Foster ::~u.'I1 or the woman 
lookint:; after you? 

2) 

Austr&lian, 3ri tish, American,· Canadi&n, ~JeT Ze&land 
(English sDeaki~z) 

·Other EuroDean (e. g. French, German,' I tal ian, Yugoslavis.n, 
Turkish et;). 

3) Aboriginal 

.. 4) Other.( specify) 

5) Don't know. 

6. Does your :;!um, Foster L!wn or the woman looking after you 
v-:oric. 

1 ) PermElYlcntly ( full-tir.lc) 

2) Permanently ( part-time) 
, 

3) Terr;po raril y (f ,. ... ) U.l.J.- ... lme 

4) 1'e:r:porarily ( .... . ) p~r\..-\.Ilrle 

5) ~ot ',".~ork 

6) Don't Xn~")~·l. 

II 

li 

II 
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ADULT INVOLVEr·:E!';T 

1- Have you ever been to Court or ·Panel? 

1) Yes 

2) No 

3) Don't lmow 

2. The last time you went to Court, which adults went with you? 

1) Only your parents, or the people who look after you. 

2) Someone from the welfare only (e.g. After-care Officer, 
Welfare Officer). 

3) ~ the Welfare and your parent(s). 

4) Someone from Legal Aid or the Aboriginal Legal Service. 

5) Someone else (e.g. a friend over 21; another kid's parent(s». 

6) No-one. 
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6. 

,§CHOOL '& WORK 

1. Are you attending school? 

1) Yes 

2) No 

(If you answer no go straight to question 6.) 

2. If you are attending school; what is your grade? 

3. How many days have you attended school during the 
last week? 

4.. As well as school do you have a job (eog. part-time) 

1) Yes 

2) No 

If you are working part-time, how many hours last week 
did you work? 

If you are not attending school; are you employed:-

1) Permanently? 

2) Temporarily? 

3) Unemployed but on unemployment benefits? 

4) Unemployed but'not receiving unemployment benefits? 

(If you answer 3 or 4 (unemployed) go straight to 
question 8.) 

7,0 If you are working, how many hours last week d:i.d you. 
work? 

8. When you are in an interview for a job, you should try 

I a 
., .La 

to make the employer like you and want to employ you by:-

4) 

Arriving late for the interview? 

Just laughing at hisj okes? 

Answering all his auestions politely and looking 
at him all the time? 

Don't l'"..now. 

j 
• 

f 
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Q.9ll00L & WORK (CO NT.) 

9. When you quit a job. the best thing to do s1 to:-

1) Just not turn up for work after pay day? 

2) Tell your workmates that you won't be in the 
next day? 

3) Tell you:r(boss that you are going to leave in a 
week or two? 

4) Don't know. 

10. When you are ~employ~d (i.e. out of work) the best 
thing to do is to:-

1) Register for unemployment benefits at the 
Comoonwealth Employment office? 

2) ~orrow money from your friends so that you can 
bu.v the things you need? 

3) Do nothing about it and start looking for a job 
yourself? 

4) Don't know~ 

11. According to the Law, how old must you be before you 
can get unemployment benefits. 

years old? 

2) Don't know. 

12~' You 'can only apply for Unemployment Benefits if:-

13. ' 

1) You are out of work but want to work? 

2) You have Vlork but want a b1 t more money? 

3) You are on strike? 

4 ) Don't know.-

When you are 'on Uneoployment Benefits you have to:-

1) Apply for all the jobs they find for you? 

2) Stay. at home? 

3) Visit the Unenployment Office every day? 

4 } Don't know.' 
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8. 

SECTIOIJ: 

1 • A. t i'rha t age, according to the Law, are you' allo',-1ed to get 
a driver'~ licence? 

1) years old. 

2) Don't kno .... l (tick). 

2. To get a driver's licence you have to:-

1) learn hm·/ to drive and.go to the police station for 
an eye test? . 

2) Get a le8.:cner' s permit while you learn and then go to 
the police station for a driving test? 

3) Get somebody to teach you hO .... 1 to drive and then apply 
for a licence? 

4)' Don i t knO .... l. 

3. in the place iv-here you are living at the moment is there 
a car that goes':' 

4. 

5. 

1) Yes 

2) No 

Can you drive a car? 

1) Yes 

2) No 

(J;f you anSvler No. 2 or NO go straight to question 5). 

Are you allm·red to drive your parents' or the people who 
look after you car? 

1) Only when they. are in the car .... 'i th you. 

2) \'[henever you "rant to or .... 'henover they are not u.sing it, 
(i. e. you can take the car wi tho"J.t them beine vIi th you). 

3) Never alloHed to take or drive their car. 

4) They do not have a car. 

. ____ }> 6. \1hen you go out i-1i thout YO"J.r parents or the people vTho 1001: 
after you, ho;.[ do you 1;.s1..1ally get tl"lere? 

---r-

1) . i'!r:.lk". 

2)' Catch a bus 'or train. 

3) Get drop]!cd off by your parents in their car. 

4) Get picked up at h~ ty friends in cars. 

5) Get a taxi. 

6) Take your parents' or the peopie ~1ho look after you car 

7) Other (specify in Coding Booklet). 

I" 
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7. 

,LL 

9. 

vihen you eo out ,Ii thout your parents or t he people vrho look 
after you, ho'." do you usually get home ae;ain? 

1 ) 

2) 

3) 

4) 

5) 

6) 

viall. 

Catch a bus or train. 

Get picked up by yOUI' parents in their car. 

Get taken home by friends in their cars (i.e. not 
stolen cars). 

Get a taxi. 

Drive your parents or the people who look after you 
car hO;;J.e. 

7) Other (specify in Coding Booklet). 

8. vlhat sort of transport do you use most often? 

1) Wall: . 
• 
2) Catch a bUB or train. 

3) Get given lifts by parents/relatives or people loo~ing 
after you in their car. 

4) Get given lifts by friends in cars. 

5) Take parents car or that of the .!:loople lookinc after 
you. 

6) Hitch-hike. 

7) Other (specify;. 

9. A' bus time.-table sho,,,s:-

1) The time the buses leave from the Perth or l'rem:mtle 
section and the time the return buses leave their 
terminal to go back to Perth or ?remantle? 

2) Only the expected time of arrival of each bus at 
each major section along the route? 

3) Only the time it takes to travel alol1..g the route? 

4) Don't know. 

10. The nunber on the front of an H.T.T. (Netropolita.n 
,Transport Trust) bus ShOliS:-

1) The route the bus takes? 

2). \'lhether or not th~ bus is exprec.:;s? 

3) Ho\'l many people the bus is licensed to carry? 

4) .oon' t know. 



10. 

11. If you \'1anted to find hO\l to get by car to an a<.idress 
\'1here you had never been beiore, you should look:-

. 
1) In the yello~1 pageo of the phone book? 

2) In 'the Hetropolitun Street Directory? 

3) In the VThite pages of the phone book? 

4) At an r·~.T.T. bus time-tal1le? 

5) Don't knovT. 

.11,. 
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2. 

11. 

cor.n,rmnCATION - TELEGRAMS - TELEPHOlffiS - LETTERS 

Telegrams:-

1) Can only be sent from a Post Office? 

2) Can only be sent by phone? 

3) Can be sent by phone or from a Post Office? 

4) Don't know.· 

In the house where you are living at present, is there 
a telephone? 

1) Yes 

2) No 

· ,~ . 

3. The emergency telephone number is used when you want:-

1) The Police? 

2) An ambulance? 

3) The Fire Brigade? 

4) Any of the above Police, Ambulance, Fire Brigade. 

5 ) Don't know ~ 

The emergency telephone nu.nber is:-

1 ) 900? 

2) 999? 

3) OOO? 

4) Don't know e 

5. A continuou.s burr on the telephone means that:-

1) The number you have called is engaged? 

2) You can begin to dial the number you want? 

3) The number you have called is being rung? 

4) The operator is signalling the end of a 3-minute call? 

5)· Don't knowo ' 



12. 

COI.TI.IUNICATION - TELEGPJ,i.lS - TELEPHonES - LETTERS (CONT J. 

6. A trunk call is:-

7.-

A telephone call dialled by you to a country area 
or another State? 

A telephone call made through the operator to 
country areas or another State? 

( 

3) An ordinary telephone call within the metropolitan 
area where you dial the number yourself? 

4) Don't knowo 

When you want to make a country, interstate or overseas 
telephone call:-

1) It is cheaper to ring before 9 aom. and after 
6 p.mo 

2) It costs the same no matter what time of the day 
you ring? 

3) It is cheaper to ring between midday and 3 p.m. 

4) Don't knowo 

8. S.T.D. allows you to:-

9. 

1) Ring an overse£ls, country or interstate phone 
number without having to dial the operator? 

2) Contact the repair division of the Post Office? 

3) Ring a metropolitan phone number at a cheaper rate? 

4) Don't know. 

In the yellow pages of the telephone book, you can 
find:-

1) Private phone numbers (e.g o friends, people you 
want to call at home)? 

2) Business and community services phone numbers? 

3) Country phone numbers? 

4) Don't know. 

" 

i 
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COTITIvIUNICATION - TEIJEGRAMS - TEIJEPH01mS - LETTER.,S (CaNT.) 

100 If you vlant to ring a friend whose telephone number is 
not listed in the telephone book:-

110 

2) You can ring a spec ial information and enquiries 
section in the A.T.C. . ' 

3) You can go to the Post Office and look in the 
special black book. 

4) Don':!; know. 

When you have difficu1ties with .tour telephone (e.g. 
people cannot get through to you) you ring for repairs:-

1 ) The S.E.C. 

2) The P.W.D. 

3) The A.T.C. 

4) The S.T.D. 

5) Don't know 

~. ... 
," ~···i.~t. 

, ' 

(State Energy COIIlTIission)? 

(Public Works Department)? 

(Telecom Australia)? 

( Subscriber Trunk Dialling)? 

"., ....... -,',., ,". ;, ~-':-~ .. -. . '. '.' ,',-, 

, '. 

c 

, . 

.::." 

',' ~ 

~, 

0' 

r, , 
" 

'~. 

.'. 

t 
! ' 



12. The numbered group;.") of words above are sections of a 
business letter. Look ot the pictl)~'CS of a business 
letter th3t appears below. Head eaeh numbered group 
of words, then place its number in the correct area 
of the business letter. 

1) Dear Sir or Madam, 

2) 162 West Road 
South Perth. W.A. 6151 

12 May 1975 

3) Sincerely yours, 

E.J. Name 

4) Office Manager 

W.A. Clothing Company 
9 St: 'George's Terrace 
Perth. 6000 

~-----------,-.----------------

~.-----.------.-----

L __ .... _ " ___ '~ __ .~_ ________________ . __ , __ ~._. __ ~.J 



15 .. 

MEDIC.AL 

1. Have you been seen by a doctor or had a medical check up 
within the past 12 months? 

1) Yes 

2) No 

If you answer 'No' go straight to question 50 

2. ' Within the past 12 months, have you had to go into 
hospital for an illrress, operation, accident, etc,? 

1) Yes 

2) No 

3. Do you get regular medical treatment (from a doctor, 
hospital, clinic, etc.) for any particular illness? 

l 4,. 
, 5. 

~ 

J) Yes 

2) No 

If so, what for? 

Medibank Health Benefit Fund (H.B.F.) and Friendly 
Societies Health Services (F.B.R.S.) are organisations 
that:- . 

1) Pay most of the cost·of seeing the doctor and of 
going to hospital? 

2) Pays only your chemist and dental bills? 

3) Pays your hospital bills only if you have -1;0 be 
taken to hospital by ambulance? 

4) Don't knoVio 



16. 

12. V.D. (Venereal Disease):-

1 ) Can be cured by needles or tablets? 

2) Cures itself? 

3) Can't be cured? 

4) Don't know. 

• 
1341 If you have V.D. (Venereal Disease) you can get free 

treatment from:-

1 ) Any doctor? 

2) Any chemist? 

3) The Moore Street Clinic? 

4) Don't know. 

1441 If you have had V.D. (Venereal Disease) and been cured:-

1) You can still catch V. D. again? 

2) You cannot catch V.D. again? 

3) You can catch V.D. again but it will cure itself 
the second time? 

4) Dontt know. 

15. Contraception means:-

16. 

1) .Gett ing pregnant? 

2) Ways to stop having a baby? 

3) A type of lolly? 

4) Don' t know~' 

Which one of the following will not stop you having a 
baby? 

1 ) The loop. 

2) The bends Q 

3) The p:i.ll. 

4) The diaphragm. 

5) Don't know o' • 



17. 
MEDICJ\IJ (CONT .J. 

17. Contraceptives can be bought from:-

1 ) Chemists and famil~~ planning cl inics? 

2) Chemists and supermarkets? 

3) Doctors only? 

4) Don t t know~' 

18 0 The Pill is takcn:- ( 

1 ). Twice every day? 

2) Once every day? 

3) Within 36 hours after making love? 

4 ) Don t t know; 

, 



18. 
MOlffiY MMTAGE:::E?IT & BANKING ...... _ r ... _ 

1e How much money did you get last week? 
(Include the money you earned last Vleek from 
any jobs you have and/or pocket money). 

2. 

(If you answer None or No Money go straight to question 6.) 

For your spending money, do yoq:-

2) 

3) 

Get a regular amount every week (e.g. through 
pocket money, wages from a job, etc.)? 

Get money from your parents/the people looking 
after you, whenever you ask Of or it? 

Get money onlv for bus-fares, school-lunches, 
clothes, e~( i.e o !1Ql money to do whatever. 
you like with)? 

. 
4) Not get any money at all? 

3. If you get money to spend, what do you usually have to buy 
or pay for with the money you get? 

1) - Allor most of your own clothes~O 

2) Bus-fares/train-fares!petrol o 

3) Meals/foodo 

4) Board/rent. 

5) Any equipment, books, etc. you need~o 

6) Your own entertainment, e.go to go to the 
pictures, dances, etc. 

7) Other (SPECIFY) 

40 Which of the following did you spend money on 
durln.g t~las~...1{"eek? 

1) Lunches or other meals, groceries. 

2) Bus fares. 

3) Going out at night-times and weekends. 

4) Sweets, cool drinks, eto o 

5) Thi:ngs you need for school or work (e.g. pens, 
pencils, bo~ks, etc.) 

6) Clothes o 

7) Other (Specify) 

r' 
I 
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19. 
Vfuich of the above did you spend moat of your 
money on? 

L: Wnen you run out of money or have none do you ever 
borrow money from people and pay them back later" (i.e. 
when you have got some money yourself)? 

1) Yes 

2) Sometimes 

3) No 

(If you answer No. 3'or No go straight to question 8.) 

7. Who do you usuall,z b<;>rrow money from? 

1) Parents/the people looking after you. 

2) Brothers or sisters. 

3) Other relatives (e.g. cousin, uncle, grandparents). 

• 4) Friends •. 

5) _People you don't know very well; 

6) Other (Specify in Coding Booklet). 

8~ If I had $10 (ten dollars) and spent $4.10 I would 
still have:-

1 ) $5.90? 

2) $6.90? 

3) $5~"10? 

4.) Don't know. 

9. If I wanted to give you twenty cents I could give you:-

1) 2 ten cent pieces? 

2) 3 five cent pteces and 1 ten cent piece? 

3) 1 twenty cent piece and 1 five cent piece? 

4) Don't know~' 

10. A receipt is something which:-

1) Shows you-have paid for something? 

2) - Heips you when you are cooking? 

3) You get when someone buys something" from you? 

4) Don't knovi. 



20. 
110 Bankcard is a credit system that 

1) Lets you buy anything anywhere and take it home 
without paying for it at all. 

2) Lets you bUY something on credit and pay for it 
later. 

3) Means you don't have to have any money at all to buy 
things. 

'4) Don't know o 

120 'then you buy something on lay-by:-
( 

1) You pay a small amount of the total cost and take 
the article home ~ith you? 

2) You get the article after you have paid in full? 

3) You get the article at a lower price? 

4) Don't know. 

13. When you buy things on Hire Purchase, it usually costs:-

1) Less than if you had paid the full amount at first? 

2) The same as if you had pa id the full amount at first'! 

3) More than if you had paid the full amount at first? 

4) Don't know. 

14. The interest payment on an HoP. (Hire Purchase) agreement 
is:-

1) A percentage of the total cost that is added onto 
Vlhat you pay depending on how long the H.P. agreement 
lasts. 

2) A percentage of the total cost that is taken aVIaJ 
from what you pay depending on how long the H.Pa 
agreement lasts o 

3) A sum added to the cost of what you buy that has to 
be paid \vi thin 12 months. 

4) Don't know. 

15. You can do banking (e.g o saving your money):-

1) Only at banks? 

?) Only at bames and bank agencies (ioe. chemists)? 

3) Only at building soc ieties and bame ,agenc ies? 

4) At banks, bmik agencies, and building societies? 

5) Don't knowo 

I 
~ 

r' 
I 



21. 
16 0 A bank deposit is the.narne given to:-

1 ) The money you pu.t into the bank? 

2) The money you take out of the bank? 

3) . The money which the bank pays you for 
your money there? 

17. A current or trading bank account is:-

1) An account to do with fruit? 

2) A loan account? 

3) A cheque account? 

4 ) Don't know~' 

keeping 

18. Vfuen you want to send money in a letter you should:-

1 ) 
• 

Use only paper money (notes) as this weighs less? 

2) Use a money order or crossed cheque? 

3) Ask the people at the Post Office to be very 
. careful with the letter? 

4) Don't know.· 

19. The best ~ay to send a valuable parcel or letter is to:-

1) Put the parcel or letter in ordinary mail and ask 
the Post Office to be careful with it? 

2) Register the parcel or letter by paying slightly 
more? 

3) Go to the bank and arrange for them to send it for 
you through a security systen? 

4) Don't know o· 



22. 

SJ~CTImr : 

1 • Do you mfn a iva tch that \wrks? 

1 ) Yes 

2) No 

.. 
2. At the place ,·rDere you are living at the moment is 

there a clock? 

1 ) Yes 

2) No 

3· In one hour there are:-

1) 100 minutes? 

2) 60 • ..l- ? mlnUlJes. 

3) 24 minutes? 

4) Don't knOvl 

4. In one day there are:-

1 ) 36 hours? 

2) 24 hours? 

3) 12 hours? 

4) Don't knoYT 

50 The time on this clock is:-

1 ) 6.15? 

2) 4.00? / 

I' 
0 3) 3.30? ~ i ~/ 4) Don't knOlf . . \/ 

. --~~. 

6. 2.30 p.m. means:-

1 ) Half past tl;TO in the afternoon? 

2) Half past hlO in the morninG? 

3} Half P.;.tst tvlO? 

4) Don't knou 



23. 

7. In January there are:-

, 1 ) 30 days? 

2) 29 days? 

3)' 31 days? 

4) Don't knOvi 

80 In there • one year are:-

1 ) 365 days? 

2) 336 days? 

3) 356 days? 

4) Don't know 



§OC TAL KN,O',':1EDGll (M i s c.) 4 2 • 

22. lINext of Kin" on an official form (e.g. an 
application for a job) means:-

1) Your birth date? 

2) V,'hether you are married or single? 

3) A close relative (e.g. your mother, father) who 
you vlOuld want to be contacted if ap-ything 
happened to you? 

4) Don't knmv. 

19. If there is an electricity (power) failure 
in your house or street, the best J.)lace to ring 
i6:-

1) The S.E.C. (State Energy Commission)? 

2) The Police? 

3) The Fire Brigade? 

4) Don't know. 

17. You can join a Public Library and borrow books:-

1) If you are over 10 years old and if you pay 
$2.DO each year? 

Ar~one can join by paying ~2.00 each year? 

Anyone can join without paying any money? 

Don't know. 

I" 

j 

I 
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2. 

3. 

4. 

5. 

6. 

sec I ! ~! ' j\ S .~:'t I"\.,T J ;~, I }~ ~) ------- 25. 

Did all the neoDle who live at the house you are living 
in at the mo;eni (including yourself) go out together 
last week? 

1) . Yes 

2) Xo 

If you have ansvlered yes, circle the days when you sperld 
more than one hour away from the house all together. 

1 ) Monday 

2) Tuesday 

3) Wednesday 

4) Thursday 
-, 

Fr'iday ";J) 

6) Saturday 

7) Sunday -

If you go out, about 'Nha t time do you usually have to 
be home at night (exce]t for Friday and Saturday night). 

Did you go out last Friday and/or Saturday night? 

1 ) Yes, both nights. 

2) Yes, one night. 

3) No. 

If you did go out last Frida;y and/or S~i.turday night 
about what time did you have to be home by? 

What v,ould the lleople loolcing after you do if you got 
home late? 

1) Tell you off and pun1sh you? (e.g. stop you going 
out again for the next fe~ nights; take away some 
pocket money~ hit you). 

2) Tell you off, but not punish ~lou. 

3). Nothing. 

4) They would not knor' ~':hat time I get home. 



26. 

I!T'lOIi\/E~,~~~';T CI~ 11!l~T{I~:,r~S OR "~~T}~ !-1B:')?JF: YOU IJI"'~r3 1~1I:'II -.-

7. Do reople looking after you say you cannot go to a 
certain place, or with certain people who you ~ant 
to go wi th? 

1) Yes 

2) No 

8. Do the people looking after you at the moment:-

1) 

2) 

Always let you go out without them in the evenings 
whenever you want to? 

Usuall~ let you go out without them in the evenings 
whenever you want to? 

Never let you go out w~thout them? 

Let ;you go out each week on certain arrI'eed--to-niphts? 
(e.g. Friday, Saturday). 

9. Do' you have to ask the people looking after you before 
yon can go out? 

1) Yes 

2) No 

10. Do the people looking after you ex:pect you to tell them 
where you are going when you go out1 

11 • 

1) Yes 

2) No 

If you went out without their permission, "vould the 
people loo.king after you:-

1) Tell you off' and punish you? (e.g. stop ;you going­
out again for the nextfe'.'! nights; taking aY-laY some 
pocket money, hit you). 

. 2) Tell you off 'but not pt1..r'!iE(h you? 

3) Do nothing about it? 

II 
!I 
I 
i 

, 
I: 



27. 
SOCIAT, ACTrII"-'I2S ----_.-

1 • Do neighbourhood kids sometimes come round to 
your home and st[-lY for more than one hour? 

1 ) Yes 

2) No 

• 
2~ Does this happen after school? 

1 ) Yes 

2) No 

3. Does this happen at ' . ') weeK-enas. 

1 ) Yes 

.2) No 

4. Does this happen at nights? 

1 ) Yes 

2) No . 

5. If no kids come to your home is there a!1y 
par·ticul ar reason ',vhy not? 

6. Durinz the last 1Neel~ have you:-

a) Listened to the radio for at least one hour? 

b) 'Hatched T.V. for at least one hour? 

c ) Used the telephone? 

d) Driven the c~r? 

e) Listened to rec~rds? 

f) ~one of these? 



(Outside the home) 28. 

1. Did you go out le.st 1'leek "Ii thout your parents or the people looking 
after you? 

1) Yes 

2) No 

(If your anSvler No, go straight to ques tion ::5). 

2. If you have answered yes, on which evenings did you spend more than 
one hour mlay from the house? 
(Include the evenings you spent on a part-time job, if you have one). 

(NOTE: For this question you can circle more than one answer). 

1) 1-1onday 
. 

2) Tuesday 

3) ~lednesday 

4) Thursday 

5) • Friday 

6) Saturday 

7) Sunday 

3. Do you have a special group of friends whom you often go around vIith? 

-lh y. Yes 

2) No 

(If you ansuer No, go straight to question 5). 

4. If you do have a special group of friends (i.e. if you have answered 
yes to question 5) how many people are there in the group? 

1) One, t,·/O or three. 

2)' Be~leen four and ten. 

3) 1>10re than ten • 

. 5. In the last vleek have you done any of the following for at least one hour? 

. 1)' Just walking or running along the street. 

2) }luckine around:­

a) On the street. 

'b) In an amusenent centre. 

c) Bo\iling Alley. 

d) Drive-in. 

e) Pool room. 

r) Hotel. 
_.\ 1"\ __ .~ __ .-

h) Pal'ty. 

i) Club. 

j) Other (Specify) • 
I, 



29. 

1. Since the last school holidays ( ) when was 

2. 

3. 

the last time you were either by yourself, or with 
other people whe were dri:rJ:ing alcohol? 

CODE AS LE~JGTH OF TIUE (NUMBER 
OF DAYS) FROM L.AST onpORTUNITY 
DAY, IFCLUDIEG ONLY OPPORTUNITY 
DAYS IN THE TOTAL. 

_____________ r •• __ ....... ____ ___ 

(If you answer NOl\"'E or AT NO TIME go straight to 
question 6). 

U:ho were you with? 

1) No one. 

2) Parents and guardian only. 

3) Friends under 18 only. 

4) Friends over 18 only. 

5) Friends both over and under ~" J.O years. 

6) Parents and/or friends anq/or relatives. 

7) Other (specify). 

Where were you (where did you spend ~ of the time)? 

1) Hotel/bar/licensed pl~emises. 

2) Car. 

3) Park/street. 

4) Your house/the place where you were living at the time. 

5) Someone else's house. 

6) Other (specify). 

4. Did yeu have a drink of alcohol Yvhile you were there? 

1) Yes. 

2) No. 

(If you tick No.2 ,Ino" go straight to question 6). 

5. How many times since the last school holidays ( 
have you had a dl~ink of' alcohol? 

OPPORTUNITY DAYS. CODE BY 
DIVIDIrTG Tt'lt~:~QlJl~iTCY IIJr~o 
OPPORTlJ:UTY A:'ill EXPRESS AS A 
Rl·.'frO. 

) 



7. 

8. 

9. 

10. 

30. 

At vlha t aGe, according to the L,,1\'[, can you drink 
alcohol in a hotel, oar or tavern, \'li th friends? 

1) _[ _--II YiJars old. 

2) Don't know (tick). 

At vrha t age, according to ,the Law, can you drink 
alcohol in a hotel, bar or tavern, i-lith your parent(s) 
or the people who look after you? 

1 ) I years old. 

2) Don't know (tick). 

At 'wha t age, acc ording to the 1ml, can you go into a 
hotel vii th friends but not drink? 

1) years old. 

2) Any age at all •. 

3") Don it knoW" (tick)'. 

At i1hat age, according to the Lm'l, can you gu into a 
hotel with a parent or the people who look 2fter you, 
but not drinl{? 

1 ) years old. 

2) Any age at all. 

3) Don't know (tick). 

At vlha t age, according to the I.a 1'1, can you drink 
alcohol in a park or in a car? 

1 ) years old. 

2) Any age at all. 

3) You are never allowed to. 

4) Don't knOVl (tick) 

I' 
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I 
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SECTJ01'T: -- . 

• I 

1. Since t.he 
last time 
people in 
f'ight? ) • 

31. 

last school' holidays ( ), when was 
you hit Go~cbody (not just Qicking around 
your OVin family nor wi th friends having a 
Do not include Cang fj.ghts. 

CODE AS LE:JGTH OF Tr.lE (NlnIBER ' 
OF DAYS) FROT.1 LAST OP"OR'rUNITY 
DAY), n~CLUDIHG qNLY OPPORTUNITY 
DAYS IN THE TOTAL. 

(If you answer NONE or AT NO TIME go straight to 
ques tion 5.) 

the 
wi th 
"fun" 

2. ~~en you hit the other person what did you use? 

Chain. 

Knife, razor blade, switch blade. 
'\ 

Stick/club. 

No weapons - used fists, feet, etc. 

Bar/steel rod. 

Other (specify). 

3. V,~y did you hit the .other person? 

1) 

2) 

3) 

4) 

You wanted something the person had (e.g. money, 
alcohol, etc.). 

The other per'son was "stirring" you (teasing you, 
calling you na~es, etc.) 

The other person hit you first and you were 
trying to defend yourself. 

Because you wanted to beat somebody up. 

5) Just for something to do • 

6) Other (Specify). 

4. Hovv many times, since the lasy school holidays ( ) , 
have you star·ted a fight with someone you did not know, 
or backed up somebody who had not done anything to you? 

.------:------~~-~ .. --.. ~.-~-~ .. ~ ~. 
RECORD FREQUENCY Ov'ER 1TUMBER OF 
OPPORTUNITY DAYS. CODE BY 
DIVIDING FRE0.t!E~'CY INTO 
onpORTl1NITY AND EXPRESS AS A 
R.t...TIO •. 
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6 .. 

Is it acains t the 1a\1 to pick on some kids lt1ho have not 
done anything to you and. bash them up? 

1) Yes 

2) No 

3) Don It knml 

. ( 

Is it ae;ainst the LaH to have a friendly fi;::ht with a 
fe'ltT (3 or more) of your friends on the street or in a 
park or public place? 

1) Yes 

2) No 

3) Don't know 

----------------------

• 

1& 

i 
Iii , 
I 11 

\' 

i! 
I' 

I 
I 

,I 
I 

i 
I' 
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I 
I 
I 
I . ! 

I 
I 

1. S:i~tlC.C ,t·,·:~c lest ~)8Lo'J1 (:olJ(tcJ~:ls ( . '), vlhe-;-l \"/[)f3 ~~}1(! 
lt~~Jt ~:i,,:'~c ;:/OU ~'N(;!~·C e;j~tl'lcr' ~';~l ~T()~}r';..)c.Lf or ',',li_tt) fr)ic~[J.(13 

Vlt10 to·:)~': s():nct~:i~j?; belo'll~:;5"'1[s to f:JC)~n(~()11e (~lseJ or~ fr~or:l 
a shop ~ithout paying? (IncluJe only items worth over 
81 - th~3 does not include borro~ed things) • 

2. 

. _---_._--
CODS AS L::;"TG7H OF Tr:,~ ( h1.n,-BSR 
C)~? !Jl\YS), ~71~C)~,: J-.Jl:.S'r' \.)P?O~(TLr:~·Ir:.'y 
DAYS, I''.~cL("TDrm O'\TI,Y OPPOH'rU~n,:,Y 

DAYS 1:T T::;::': TO':"'AL. 

If' you ODswer NO;:r.8 or A'S.' -:TO TD~E go straight to quef:3t ioY} 8. 

Last time you did this, who were you with? 

I­
I 

(If you anS'l,'er O~'T O'.7N or ALO)J"E or BY i'.:YSELP, go 
straight to question 4). 

. 

i 

I 
; 

i 

7. :;. 

I .4. 
L __ ~,. 

t 

If' you Vlere v!ith friends, '."loy did you go vdth ycur f:den5s? 

1 ' . ) JOust for so:r.ething to dO/because you hall notb:i.ng 
to do. 

2) To be with your friends. 

3) BeeQuse your fricilds ta~ked you into it. 

L!.) Because' your fr1ends l)romi sed ;you that you could 
shar~ the stolen things. 

5) Because your friends forced you to go vii th the:rr. 

6) Because your friends were making fun of you. 

The 

2) 

Other (specify). 

last tilEe you did thjs were Y01.1.:-

ActuallY taking thinzs yourself or he19ing your friends 
in SOLie way? 

Just ~ith your friends, not taking part at all nor 
helping your fr>5.ends in. gTz~o;:oy? 

r--~--5 . ~.- ( -:' f' ~., ~ yOlj. ClC,C 

to question 

~.T 

:,~o • 
~ ) v. 

go straight 

'.'!hy did you take the ~articulnr things you did? 

1) Because :lOU :1l::!eded t::'e::t and could not u'f'f;,)rd to psy 
for tbCJi. 

2) ;you t.() 

Lt.) 



34. 

6. If the things tha t you i'12l1tecl 'ifere actually on somebody, 
how d.id yuu Get .tllem? Did. you:-

1) Just pick their pockets (e.g. they were not aware th~t 
you were takine things from them)? 

2) Tell them that youvlOuld. bash them up, hurt theo in SOLle 

vlay wl1ess they gave you the things you iran ted? 

3) Bash them, hurt them so that they "'i·wre slightly 
inj ured (NOT re·~uiring oed iC2.l trea trn.ent)? 

4) Bash them, hurt them so that they \'lere o2.d.ly inj ured 
(e.g. knocked uncoEscious, badly cut, etc.)? 

5) other (specify in 'Coding Bookle,t)? 

7. HOvl many times since the last school holidays ( ) , 
have you or your friends actually taken soraething belonging 
to someone else, or from a shop "'iii thout paying? . 

RBcorw FR3:~),TjElJCY OVER NUl-wER 
OP O.2POHTIDTIYf DAYS. CODE BY 
DIVIDING .l:'U.E:~2UbNCY IHiO 
OPIOR TlJIH 'TY AIm I~Xl'Im:.:)J AS A 
}tATro. 

Is 1't against the LaiV' to take i{hiTl...gs from a shop Viithout 
paying. for them? 

1) Yes 

2). No 

:3 ) Don I t knov[ 



'-'TI01\1-
"~~~. 

1. Since the last school holidays ( ), when was 
the last time you were either by yourself or with 
friends who went into someone else's building, house, 
factory, etc., without their permission? (Do not 
iT'clude neighbours, friends, etc.). 

CODE AS L:e:NGTH OF TIME 
(NU}mER OF DAYS) FnmI LAST 
OPPOR'l'UN:rry DAY, HTCLUDING 
ONLY OP?O;tTUNITY DAYS IN 
'l'HE TOTAL. 

(If you answer NONE or AT NO TIME go straight 
to question 4). 

2. VJhat were l.0u actually doing? Did you:-

1) Act as a "lookout", keep a watch? 

2) Go in, have a look around and come out again 
without anything or doing any damage? 

3) Go j.n and take something when you left? 

4) Go in and deliberately break things up 
before you left? 

5) Break things up/damage things and take things 
when you left? 

6) Set fire to aT'~thing? 

7) Use it as a place to eat, sleep, have a party? 

8) Just watch while the others did any of these things 
but not help them in 'apy way? 

9) Other (specify). 

3. How maT'~ times, since the last school holidays ( ) 
have you and/or your friends been into someone else's 
house/property/building/etc. without their permission? 

----.-------~------
RECORD FREOUENCY OVZR mEIHER 
OF OPPORTUNITY DAYS. CODE BY 
DIVIDING FREQUENCY INTO 
OPPO~TUNITY AlID EXPR~SS AS A 
RA'rIO. 

4. 
-----41 

Is it against the I,aw to go in to a :factor~· or someone' s 
house without the owner's permission if you do not 
intend talcing or damaging anything? 

1) . Yes. ' 

2) No. 

3) Don't know. 

I 
i 



cvcm-J Op· 
()lJ J '~..:...:. DAMAr; pm PUBLIC PROP:~RTY 36. 

1. Since the last school holidays ( ), when was 
the last time you were either by yourself or with 
friepds who were bre8.l:inij furniture, public facilities 
(bus stops, light poles, telephone booths, etc.), 
trees or bushes, throwing rocks, sticks, etc. to 
break something, or hyrt someone? -

CODE AS LENGTH OF TIME (NUMBER 
OF DAYS) FRO?! LAST oD"pOrt'rUNI'rY 
DAY, IFCLUTING ONLY OPPORTUNITY 
DA YS IN THE TOTAL. 

r-"--------- (If you answer NONE or AT NO 'l'IME, go straight to 
question 4.) 

2. ~~at were you actually doing? 

1) 

2) 

3) 

4) 

6) 

7) 

8) 

9) 

Breaking up furniture in someone's place or 
in a bus or train. 

Vlri ting on walls, doors, etc. 

Breaking up'public telephones, telephone"booths. 

Breaking down tree 3, bushes or flo'llers in a Dark, 
on the street or on someone else's property. 

Throwing rocks, sticks, etc. to break somethIng 
(e.g. street lights, windows) or to hurt someone. 

Strip~ing things from other peoDle's cars, bikes, 
·etc. te.g. hubcaps, petrol caps)-. 

Interfering with other peo~le's cars, bike. sand 
damaging them in some way te.g. letting tyres 
down, breaking or bending aerials). 

Just watching the others but not taking part at all. 

Other (specify). 

. 3. How many times, since the last school holidays ( ) 
have you actually been doing any of the above things? 

RECORD J?R.EQUSNCY OVER ~1JMBER OF 
OPPORTU:NITY DAYS. CODE BY 
DIVIDING FREQUE::;CY IN'rO 
OPPORTUNITY AND EX?RESS AS A 
RATIO. 

Is it against-the law to damage public property, e.g. 
writing on toilet walls, damaging public telephones, 
breaking windows or street lights, etc~? 

I.) Yes. 

2) No. 

~) D0n't know. 
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FOHN 

, 

ACTIVI '.rL~S COLu1-J~S I 
I IJ 2 ..3_ 

1. Keepiu,-,: a pet bird I , I 
I 2. Kee::>inf, a pet cat 

~. Keeping a Det dog 
4. Keeping fish ((Sold) (tropical) 
5. Keeping pigGor_s 

6. Keeping a hamster' , 
7. Keepin-~ a guinea pig 
8. Keeping insects 
9. Keepin~~ a horse 
10. Keeping pet Dice 
11- Bottle collecting 
12. 3eerr:1at/coaster collecting 
l~. Coin collecting 
14. )Jabel collecting 
15. J,:atchbox collecting 
16. Rock collecting 
17. Shell co11ecttng 
18. stanp colle ctj,ng 
19. Bead. collectj,ng 

.j 

20. Butterfly collecting 
21- Card collecting 

-- 22:. Rock collecting 
23. AstronoDY . , 

I 24. Boating 
25. llushwalking!.Hiking 
26. Canoeing 
27. Call1ping .--' . 28. Caravaning 

29. Caving , 
'j 30. Clj.mbing (hills, cliffs) 
1 31- Cycling (bicycle) 

~2. }?ishing 

33. Gardening 
~4. Go - Karting 
35. Hini-bikes 
36. }'on,y /ho-:,'se ridins 
37. Riding a Llotorcycle 
:,8. Roller skating I 

> 39. Rhythmic League (narching) I 
40. Staying at the beach I 

I 



41. 
42. 
43. 
44. 
45. 
46. 
47. 
48. 
49. 
50. 
51. 

" 
"52. 
53. , ., 
54. j 

! 55. 
56. 
57. . . 58 • 

: ~:. 59. 

! 60. 
1 61. 

62. 
63. 

..... 64. 
65. 

'" .~ 66. . i 
67. 
68. 
69. 
70. 

4 71. 
; 72. 1 , , 73. 
I 

.. i 74. 
75. 
16, 
77: 
78. 
79. 
80. 

~ 
81. 

82. 
83. 

38 • 

.. _---------
1.c'nVI TL~:3 (Cont) 

Skin divin~ 
Skateboarding 
Surfing 
'ila terskiins 
Yachtine/Sail:ing 
Archery ( bo .. ,s and arr01'lS) 
Athletics 
il.US tralian Rules l!'ootball 
Badr:lin ton 
Baseball 
Boxing 
Cricket 
Golf 
Gymnastics 

Hock!3Y 
Judo 
Karate 
Netball 
R~,,~by Leaeue Football 
Rugby Union Football. 
Soccer 
Softball 
Squash 
Surf-Lifesavj_ng 
SlvimLling 
~le!11lis 

~'able 'i'ennis 
Ten-rin bm"fling 
Volley Ball 
\'later Polo 
l;ieisht lifting 
\'lrestling 
Played cards 
:Played Chess 
Bayed ea;nes (monopoly) 
Played carret b01vls 
l'layed darts 
Flayed PooJ-/ Snooker 
VEri ting 
Read a bOQk 
Read a comic 
Read a maC.2zine 
Recld a nel:lS~)a·IJer . 

-" 
1 2 ! 3 

I 
I 
I 

I 
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i AG~lVI'.rI~S (Cont) 1 2 3 ! 

. ~ ., 

84. Been in coffee or a hamburger bar 
85. Been to a friend's place (a:.1d baby sitting)' 

86. Been to a pool room (amusements) 

87. Been to a ;.Jublic Lnrary 
. , 88. Been to a Y.H.C.A function . 

89. Been to a Y .• -,'T.C.A. f1..Ulction 

90. Been to Guides or Brovmies :1 i 
910 Been to Cubs, Scouts, Rangers I 

; 

Sea Scouts, Venturers 

92. Been to Police and Citizens Groups 
... 

9~. Been to Aboriginal Group an 

94. Been to d~nces/dancin~/parties 

95. Been to Cinema/Pictures/movies 
Oh :BeAn t.r. H h:'lnc'l/R~ml "'-. 
97. Drivine aro1..Uld in cars 

98. ?ublic speaking 

99. Sinein,s- wi t:l a group of kids Ii 
100. i'lalking arouri1 streets 

101.. Art/Painting/Drawing 

102. Copper \'!ork \ i 

'1 
I 

103. CookinB 

~ 
104. Dressmaking 

105. Dr~ma/acting 

.- ~ 106. Embroidery/fancy se10fine 
1 

107 • Flower arranging . 
108. Je'lofellery making 

109. hodel making 

110. I-:2chanica1 'tlOrk ---_. 
1 
1 111. Pottery , , 

112 • Photography . I 

. .1 
1 113. Spinning and weaving 
l 

114. I'T 00(l. Hork 
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APPDJDIX I ( B 1. 

JESNESS DESCRIPTIVE SCALES 

1. Social Maladjustment Scale: 

Social Maladjustment refers here to a set of attitudes 

associated with inadequate or disturbed socialisation, as 

defined by the extent to which a youth shares the attitudes of 

persons who do not meet environmental demands in socially 

approved ways. 

2. Value Orientation Scale: 

Value Orientation refers to a tendency to share attitudes and 

opinions characteristic of persons in the lower socio-economic 

class. 

3. Immaturity Scale: 

Immaturity reflects the tendency to display attitudes and 

perceptions of self and others that are usual for persons of a 

younger age than the subject. 

4. Autism Scale: 

Autism measures a tendency, in thinking and perceiving, to 

distort reality according to one's personal desires or needs. 

5. Alienation Scale: 

Alienation refers to the presence of distrust and estrange­

ment in a person's attitudes toward others, especially toward 

those representing authority. 

6. Manifest Aggression Scale: 

Manifest Aggression reflects an Cl,,!areness of unpleasant 

feelings, especially of anger and frustration; a te~dency to 

react readily with these emotions; and an obvious discomfort 

concerning the presence and control of these feelings. 

7. Withdrawal Scale: 

Withdrawal indicates the extent of a youth's satisfaction 

with self and others, and a tendency toward isolation from 

others. 

8. Social Anxiety Scale: 

Social Anxiety refers to conscious emotional discomfort in 

getting along with people • 

... . . 
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9. Repression Scale: 

Repression reflects the exclusion from conscious awareness of 

feelings and emotions that the individual normally would be 

expected to experience; or it reflects his failure to lable 

these emotions. 

10. Denial Scale: 

Denial indicates a reluctance to acknowledge unpleasant events 

or conditions encountered in daily living. 

11. Asocial Index: 

Asocialisation refers to a generalised disposition to resolve 

social or personal problems in ways that show a disregard for 

social customs or rules. 



.. 
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APPENDIX I (B). 42. 

r~!t.'11·.i.ty LAvel 2 (1-2) 

(a) Unsocialized Aegresive (Aa) 

(b) Unsocialtzed Passive (AI') 

The two sub-types within 1-2 are very alike in their chR~acter­
istics. The 1-2 perceives the world in an egocentric manner, 
being concerned primarily with his own needs. His behaviou~ is 
impulsive and he shows limited awareness of its effect on others. 
He blames others for denying him, and does not understand why 
they do this or what they expect of him. 

The most important diferentiating characteristic between the Ap 
and the Aa is in the nature of their response to frustration or 
demands; the former conplains or pRssively withdraws, while the 
latter reacts in a hostile or aggressive manner. 

The 1-3 attem9ts to manipulate his environment to get what he 
wanLs. In contrast with the I-2, he is aware that his own 
behaviour has something.to do with whether or not he eets what 
he wants. Effo~ts to attain his ends may be in the form of 
conformance to the perceived power structure of "conning" and 
manipulation. He seeks structure in terms of rules and formulas 
for behaviour. Problems are internalized: 

(a) Immature Conformist (Cfm) 

The Cfm resronds to the world with a rather inflexible 
formula. He earns acceptance throus;h irnned iate conformi t.l' to 
the actual or prerceived demands of others. He is dominated 
by the need of social approval and yields as easny to 
pressure from the Deer group as from adults. 

(b) Cultural Conformist (Cfc) 

His formula for bringing about desired outcones is surface 
conformity to the power structure. He is alienated toward 
adults and prefers to rely on peers for social approval and 
satisfaction of his needs. 

(c) Manipulator (Mp) 

The mp's formlDa involves manioulation to control others 
in order to satisfy his oVin needs. The Mp perceives the 
world in terms of power and control, and he fights those 
in power, both suhtly Bnd overtly. It is important to him 
to be in the controlli~~ position, or at least to be able 
to manipulate those whQ are in power. 

Maturitv Level 4 (1-4) 

The I-4 has internalized a set of standards by which he judges his 
own and other's behaviour. He may experience guilt about his 
failure to live up to these standards. Sometines it is not guilt 
over self-worth, but conflict over values that create problems. 
Those at the"I-4 level show sone abili.ty to look for and understann 
reasons for behaviour, and show so~e awareness of the effects of 
their b'3h:wiour on others and behaviour on themselves. 

i 
i 

i 
I 
I 
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(A) Neurotic, Acting-Out (Na) 

The Ha is characterised by the presence of guilt bFlsed on 
tbp internalization of a negativ~ or "bA~" Belf-i~8ee. As 
a result, anxiety is not situatjonally determineo but is 
constantly witb him. The Ha attem~ts ~o overcome immediate 
problems without necesoarily tryine to uncover or unravel 
lone-stB~ain~ con~licts. He does, however, want to improve 
himself FinO. his life, particularly to hU:r't himself leso or 
to stop hurttne others. 

He usually anticipates a parent-chUa. type relationshi? 
focused on attelD!'t8 to control his behaviour; and s i!1ce 
he expect,,; adults to tre8t !1.im in an authoritarian 
rJanner, he const:-rntly "tests" aduJ_ts to determine whether 
or not they are sup;:->:1rtine figures or persons to whom he 
can relate. 

(b) Neurotic, Anxious (Nx) 

The Nx. Itke t'he Ha. is ch8r8cterised b\T tntprn81 i 7.8ti on of 
the "bad me" self-ilnae;e. Anxiety, a cO;18tant factor in this 
boy's life, is typically related to perceptions of self as 
inadequate and typicaJ ly internal confl iets. In contrast to 
the Na, the Nx places value upon introspection and investiga­
tion of the !Jast causes of his present rroblem.. He searched 
for an Ilnnerstand i_"1C person who can see and respect his "eood 
roe" and at the same time accept and forgive the "bad me". 

(c) Situational Emotional (Se) 

The Se evidences o.istress or cO!1flict over personal and family 
problems or environmental situatioDs. The Se will ordinarily 
judge his own misbehaviour severely and wish to compensate 
for the difficulty he has caused others. 

(d) Cultural Identifier (Ci) 

The Ci, non-neurotic in nature, has internalized the value 
system of 8 deviant sub-culture. He suffers little from 
anxiety and defines most problems he may have as conflicts 
between himself and society or himself and his environment. 

The Ci is flexible in that he can shift roles accordine to 
the reql).irem l:!1''lts of a particul8r situation. He responds to 
others mainly in terms of their integrity. He takes pride in 
living up to his ovm standards, which often inclurle a stance 
of attacki~g society. 

I! 
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APPENDIX I (C) 

LEAST PREFERRED CO-HOnKER SCALE: 

People differ in the ways they think about those with whom they work. 

This may be important in working with others. Please give your immediate, 

first reaction to the items on this questionnaire. 

On this sheet are pairs of words which are opposite in meaning, such as 

livery neat" and "not neat". You are asked to describe someone with whom 

you have worked by placing an "X" in one of the eight spaces in the lines 

between the words. 

Each space represents how well the adjective fits the person you are 

describing as if it were written: 

Not Neat Very Neat 
--~------~------~-------+--------~------~------~----
8 7 6 5 4 3 2 1 

For Example: If you were to describe the person with whom you are able to 

work least well, and you ordinarly think of him as being quite neat, you 

would put an "X~ in the second space from the words "very neat", like this:-

Very Neat X 

8 7 6 5 

If you ordinarily think of the person with 

being slightly neat you would put your "X" 

Very Neat X 

8 7 6 5 

Not Neat 

4 3 2 1 

whom you work least well as 

as follows:-

Not Neat 

4 3 2 1 



45. 

APPEt·IDIX 1 (C) 

Look at the words at both ends of the line before you put in your "X". 

Please remember there are no right or wrong answers. Work rapidly; your 

first answer is likely to be the best. Please do not omit any items, and 
mark each item only once. 

NO\'l, think of the person with whom you can work least well. He may be 

someone you can v.rork with now, or he may be someone you knevl in the past. 

He does not have to be the person you like least well, but should be the 

peson with whom you had the most difficulty in getting a job done. Describe 
the ~erson as he appears to you. 

Ploasant. , I . Unplea sa.1'lt 

Fl'1ondly I 'Unfriondly 

Rojecting I Accopting 

lIoi.pfu~ ,- I --l- _._ Prustratin~ 

Unonthusiastio . __ ---1 I EnthuOz.zt1c 

Toneo I Relaxed 

Distant I I Closo 

Cold --~ I J. - Warm 

Co-operative I .1 Unoo··operati vo 

Supporti VtJ I }!ostile 

Doring I Intorostin~ 

Qun!'l'el sona ~ Ual"IDonious 

Self-Assured I Hesitnnt 

Efficient I , Inafficiont 

Gloomy' I Cheerful 

Op<:n I Guarded 

f 
·f· 

o. 



APPENDIX II 

PEER GROUP ACTIVITIES, 

HOURS OF INVOLVEMENT & SOCIJ\L SKILLS TAUGHT 

TABLES 1.1 - 1.11 
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TABLE 1.1 SUnlVIARISING THE ACTIVITIES PARTICIPATED IN, HOURS OF 
INVOLVEr/lENT & SKILLS TAUGHT IN PEER GHOUP 1 • 

PEER GROUP 1. 

Number of Farticipants: 5 (3 participated in only first two sessions). 

Age Range: 13 year olds. 

Sex: Male. 

Meeting/Outing 
No. (Description) 

1 Visit to Speedway 
2 Ice Skating 
7: 'C'.; ,...~.; V'lrT' Q. UI"'\""+; Y\(T 

--' .L ~>J ~.l.L.lJ.6 ',./", ..L..I • ...Jv- v ..... .I..l.b 

4 Putting 

5 Speedway 

6 Fishing/Crabbing 

7 Surf Cat Sailing 

8 Fishing 

9 Boating & Fishing 
Camp 

10 Ten-Pin Bowling 

11 Camp on Rottnest 
Island 

12 Roller Skating 

13 Ice Skating 
14 Kelly's Fool Hall 

15 Roller Skating 
16 Ten-Pin Bowling 

17 ]'vjotor Cycle Camp 

Total Hours of 
Peer Group 

Hours 

(4 Hrs) 
(4 Hrs) 
(11l·1-,.,. .. ,,' , • '.G J-..L. .... _ .. 

(4 Hrs) 
(5~ Hrs) 

(4 Hrs) 

(5~ Hrs) 
(48 Hrs) 

(3~ Hrs) 

(36 Hrs) 

(5 Hrs) 
(5 Hrs) 

(4~ Hrs) 

(5 Hrs) 
(3 Hrs) 
(36 Hrs) 

180 

Skills Taught 

Group co-operation. 
Personal Hygiene - Avoiding Disease. 
Safety/consideration for othprR. 

Planning and preparation of activities. 
Ccrcperation with other people -
sharing of equipment. 

Ditto. 
Using a street directory - courtesy to 
other road users. 
Thinking and planning ahead. 
Cooking, washing selves, sharing work, 
politeness to strangers. 
Scoring/Counting - teamwork; courtesy 
to other players. 
Camp hygiene - interaction with other 
campers. 

Conversing without excessive swearing. 
Socially acceptable dress. Racial 
tolerance. 

Looking after selves, sharing. 
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TABLE 1.2 sur;IfftJ\.HY OF' T:-!E ACTIVITIES PARTICIPATED IN, AND THE HOURS 
OF INVOLVEt"lENT PJ FEER GROUP 2. 

PEER GROUP 2. 

Number of Participants: 4 

Age Group: 12 year olds. 

Sex: Male. 

Meeting/Outing 
No. (Desoription) Hours 

1 Fishing Trip 5~ Hrs 

2 IvJeeting \V! th Boys 
- Disouss Acti vi tie::; 3 Hrs 

3 BtlSh;;121k in. "'!"'!'! , ., -
~1~..l....L~ 

area I'lundaring/ 
Picnic/Swim 8~ Hrs 

4 !VJeeting VIi th kids 
to discuss 
activity 2 Hrs 

5 Ditto 

6 Crabbing - S\van 
River 5~ Hrs 

7 Crabbing .... 
mee",~ng . 

with boys 3 Hrs 

8 Weekend canoeing 
trip to Heron 
Point 24 Hrs 

9 Meeting to discuss 
previous trip and 
plan next activity 2~ Hrs 

10 Film - "Airportll 
_.-.-- in cHy and coffee 

afterwards 4~ Hrp 
11 tvleetinv, 2~ Hrs 
12 Visit to South 

Perth Zoo and then 
on to football 
match 7 Hrs 

13 i>leeting with boys 2~ Hrs 
14 Ditto 2~ Hrs 

15 - . at 124 Hrs .) (jay camp 
Rottnest Island + 12 

16 Meeting to discClss I Rottnest Island I Ca:np and to 
discuss next trip 

1

3 Hrs 

I 
I 

Skills Taught 

i 

No record. 

No record. 

Cont. 
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TABLE 1.2 (Cont.) 

No. 

17 

Meeting/Outing 
(Description) 

Drive to beach/ 
Activity and 
dinner at Peer 
Group Leader's 
Place 

Total Hours of 
Peer Group 

Hours Skills Taught 

10! Hrs 

122.5 



50. 

Sur'1P1tRISH1G THE ACTIVITIES ;JARTICIPATED IN. HOURS OF 
INVOLVEi·iENT !.I'm SKILLS TAUGHT IN PEER GROUP 3. 

PEER GHOUP 3. 

Number of Participants: 2 

Age Group: 14 & 15 year olds. 

Sex: r·jale. 

No. 

1 

2 

3 

4 

5 
6 

7 

8. 

IVIeeting/Outing 
(Description) 

'r Introduction to 
boys and group 3 

Hours 

Hrs 

Pool & Disco I 

i ~~~:~~ng ~~ III'S 

Hrs 

Movies 6 Hrs 

Meeting 3 Hrs 
Ice Skating Lf-~ Hrs 

Meeting on 
employment - how 
to get a job/ 
applying etc. I 4 Hrs 
Friday night 
outing 5 Hrs 

9 Fishing Trip 
\
11 

- 3 
HI'S 

HI's 
Hrs 

10 r'Teeting 
11 , __ Roller Skating 
12 

13 

14 

15 

16 

17 

18 

19 

I r'leeting 

I 
I 
I 

Perth - Movie 

JVieeting 

Dance 

r·1eeting 

Meeting 

Party 

rieeting 

Total Hours of 
In'lol-.;ement 

I 6'~ 
4 HI'S 

5 HI'S 

3 HI'S 

5~ HI's 

4 HI'S 

3~ HI's 

6'~ Hrs 
4 Hrs 

89 Hrs 

Skills Taught 

Suggested several kinds of approaches 
one could use when asking girl for a 
dance. 
Using rubbiffi bin. 

Tidying up - area after use. 
'1,.0 

Poilte response to waitress. 

How to apply for a job,i.e. by 
telephone, filling in forms/ 
interview. 

Controlling language - suitable to 
company. 

Use of public transport. 

Planning activities. 
Encouragement of sensitivity towards 
other r.lernbers. 
Implications of offending behaviour. 

Appropriate behaviour in street - use 
of rubbish bin. 

Planning & Budgetting. 
Social interaction skills - considerffiXn 
for others feelings. 

Consideration. 
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TABLE 1.5 TABLE SUTi]j'lARISING THE ACTIVITIES PARTICIPATED IN, AND 
THE HOlJHS OF INVOLVEfJIENT IN PE2R GROUP 5 • 

PEER GROUP 5. 

Number of Participants: 4 

Age Group: 15 year olds. 

Sex: JVlale. 

No. 

1 

2 

3 
4 

5 

6 I 

7 

8 

9 

10 

Meeting/Outing 
( Description) 

Introduction to 
Parents & Boys 
to explain pro-
grarl1flle 

As Above 
As Above 
Meeting at Bictor 
with boys 
Barbecue, trip 
to Wylunga 
National Park 
Meeting at Bictor 
- discussion of 
last activity 
and planning of 
next outing 
Camping Trip: 
Sufing/Boating 
Dunsborough & 
Yallingup Area 
Meeting at Bicton 
to arrange next 
activity 
Horse Riding at 
Jandakot 
Bicton f-1eeting 
with boys: lack 
of attendance, 
problems with 
group. After 
discussion with 
Div. Officer 
group discont-
inued 

Total Hours Of 
Involvement 

Hours 

-,1 Hrs .:nz 
3 Hrs 

3i Hrs 

3 Hrs 

21 Hrs 

24 Hrs 

2 Hrs 

5! Hrs 

59! Hrs 

Social Skills Taught 

No record. 

" 



TABLE 1.6 TABLE SUr,]j,ltHISING THE !ICTIVITIES FARTICIPP,TED IN, AND 
HOUIlS OF PJVOLVEI·;Ef-JT IN FEER GFWUP 6. 

PEER GROUP 6. 

Number of Participants: 5 

Age Group: 13-14 year aIds. 

~: Male. 

lVleeting/Outing 
No. (Description) Hours 

1 

I 2 
I 

3 

4 

5 
6 I 
7 
8 

9 
10 

11 
12 

13 
14 

15 
16 

17 

Meeting with boys 
& their parents 
to explaj.n group 
Meeting & outing 
to Norley Park 
Bowls (10 Pin 
Bowling) 
Meeting & Outing 
- Ice skating 
~eeting & Outing 
(Not Specified) 
Ditto 
Weekend Camp 
lvleeting & Outing 
Ditto 
Carr.p 
Meeting & Outing 
Ditto 
Ditto 
Camp 
IVJeeting & Outing 
Ditto 
Ditto 
Camp 

Total Hours of 
Involvement 

2 Hrs 

4 Hrs 

4! Hrs 

5 Hrs 

5! Hrs 
24 Hrs . 

5 Hrs 
2-~ Hrs 

24 Hrs 

5 Hrs 

5 Hrs 

5 Hrs 
12 Hrs 

7 Hrs 

5 Hrs 

5 Hrs 
10 Hrs 

130~ Hrs 

Skills Taught 

I 
I 

No record. 

I 
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53. 
TABLE 1.7 TABLE SUMMARISING THE ACTIVITIES PARTICIPATED IN, HOURS 

OF I NVOLVEj,iENT , & SOCIAL SKILLS TAUGHT IN PEER GROUP 7. 

PEER GROUP 7 • 

Number of Participants: 6 

Age Group: 13-14 Year Olds. 

Sex: Male. 

No. 

1 

2 

4 

5 

Meeting/Outing I 
(Description) ! Hours 

Meeting 

Squash 

Canoeing 
Meeting 

2 Hrs 

4! Hrs 

8 Hrs 
1 Hr 

6 Trip to Serp­
entine Falls -
swim 7 Hrs 

2! Hrs 
1~ Hrs 
4! Hrs 
1! Hrs 
4~ Hrs 

7 
8 

9 
10 

11 

12 

13 

14 
15 

16 

17 
18 

19 
20 

21 

22 
23 

Squash 
Meeting 
Skiing Pt .Wal ter 
Group Meeting 
Ice Skating 
Meeting - Bibra 
Lake 7 Hrs 
Shopping for Camp 
Supplies 3 Hrs 
Group Meeting 
Planning meeting 
:fOr' Camp 
Camp 

Meeting 
f.'ieeting 
Beach 

1! Hrs 

2 Hrs 
48 Hrs 

1~ Hrs 
1 Hr 
3 Hrs 

Rockingham 4 Hrs 
Trip to Penguin Is 7 Hrs 
Beatty Park Pool 3! Hrs 
Meeting 2 Hrs 

Social Skills Taught 

Use of phone book - booking squash 
court. 

Co-operation. 

Time committments. 

Planning ahead. 
Effect of their activities on others. 

Planning. 

Planning (shopping). 

Pateince/living with others: sharing; 
co-operation; concern; consideration. 
Camping skills. 

Consideration for other people. 

Cont. 



TABLE 1.7 Cont. 

No. 

24 

25 

26 

27 

Heeting/Outing 
(Description) 

Swimming -
Booragoon Pool 
Shopping for 
Camp 
r:ieeting 
Campt at 
Rottnest Is. 

Tot·~l Hours Of 
Involvement 

54. 

I I , 
Hours Social Skills Taught i 

2~ Hrs 

H- Hrs Planning/Organisation. 

1! Hrs Decision-making. 

48 Hrs Planning/Organisation/Co-8reration etc. 

127.5 Hrs 
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55. 
TABLE 1.8 TABLE SUl'll'1ARISING THE ACTIVITIES FARTICIPATED IN, AND 

THE HOURS OF PEER GROUP I:'iVOLVEf'1ENT FOR PEER GROUP 8 . 

PEER GROUP 8. 

Number of Participants: 5 (2 not assessed). 

Age Group: 13-14 year olds. 

Sex: Male. 

No. 

1 

2 

3 
4 

5 
6 

7 

8 

9 

10 

11 
12 

13 

14 
15 
16 

17 

Meeting/Outing 
(Description) 

Meeting with boys 
& their parents to 
explain programme 
Outing to Charles 
St. Youth Centre 
Outing to Drive-in 
Boating Outing & 
Diving, Whitfords 
Mini Bike Riding 
Outing to Theatre 
Outing - Bush 
Driving, Swimming 
at Burns Beach 
Fishing at Fre-
mantle 
Afternoon repair-
ing mini bikes 
Weekend Camp at 
St. Fergus 
Roller Skating 
Afternoon repair-
ing mini bikes 
Weekend Camp: 
Sampson Brock Dam 
Ten-Pin Bowling 
Claremont Speedway 
Drive-In 
Weekend Camp 

Total Hours Of 
Involvement 

Hours ! 

2! Hrs 

4~- fIrs 
4! Hrs 

6 Hrs 
6-~ Hrs No record. 

4! Hrs 

4! Hrs 

4! Hrs 

4! Hrs 

24 Hrs 

4! Hrs 

4! Hrs 

12 Hrs 
1 Hr 

5 Hrs 

5 Hrs' 
24 Hrs 

126t Hrs 

Skills Taught 



56. 
TABLE 1.9 TABLE SUMMARISING THE ACTIVITIES PARTICIPATED IN, THE 

HOURS OF PEER GR.OUP INVOLVEf,lENT AND THE SKILLS TAUGHT 
IN PEER GROUP 9. 

PEER GROUP 9. 

Number of Participants: 5 (1 attended only first two meetings). 

Age Group: 14-15 year olds. 

Sex: tlale. 

No. 
Meeting/Outing 
(Description) 

1 Meeting with boys 
and parents 

~ . . " F .. :.:5 hl)OVe 

3 Meeting with boys 
afternoon working 
oncommunity work 
orders 

4 Outing to Pt Peron 
Swimming/Diving 

5 Ten-Pin Bowling 
6 Community Work 

Orders 
7 Swimming: Beatty 

Park Pool 
8 Meeting with boys 
9 Meeting with boys 

- repair work on 
mini bikes, boxing 

Hours Skills Taught 

2! Hrs 
~1 .. 

5 Hrs 
Navigational skills - using 

4! Hrs 

3 Hrs 

2~ Hrs 
1 Hr 

3 Hrs 

a road map. 

10 Meeting with boys Group discussion about school, 
,-- group discussion 

& planning out of 
next meeting 4 

11 Outing to Theatre 5 
12 

13 

14 

15 

Meeting with boys ! 
- discussion about I 

next outing (Camp) I 4 
Meeting with boys II 

to organise car 
wash & other fund 
raising activities \ 
for evenint out 
(expensive rest- I 
aurant) I 3 
Worked on signs for I 
car w~sh for fund ,I 
raising 2 

f1eeting with boys I 
to finish off 

\3 
posters, discuss 
mor~ fUDd raising 
actlvltles 

relationships with teacher, importance 
of education for later life. 

Hrs 
Hrs 

Hrs 

Hrs 

Hrs 

Hrs 
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57. 

TABLE 1.9 (Cont. ) .. 

I"leeting/Outing 
No. (Description) Hours Skills Taught 

16 I Car wash - raised 
I $13 5 Hrs 

I 17 Meeting with boys 1 Hr 
18 I Car wash - raised 

$12 4 Hrs 

19 Meeting with boys 2 Hrs 
20 Evening out to 

restaurant 6 Hrs 

I i 

Total Hours Of 
Involvement 103 Hrs 

. 

. . 



58. 
TABLE 1.10 TJ,BLE SUj:;rIlARI SHIG THE fWI·iBER OF ACTIVITIES PARTICIPATED IN, 

AjJiJ TI:~~ HOUHS OF INVOLVE~:ISNT FOR PEER GF?OUP 10. 

PEER GROUP 10. 

Number of Participants: 5 

Age Group: 14-15 year olds. 

Sex: Female. 

No. 
Meeting/Outing 
(Description) Hours 

1 

2 

3 

4 

5 

6 

7 
8 

9 

10 

11 

.12 

13 
14 

15 

Neeting with girls 
and parents 

Ditto 

Outing with girls 
1 
I 
I 

to Morley Swimming I 
I 

Pool, & discussion t 
of further outings i 
Outing to Drive-in I 

I 
I 

Outing with girls I 
to beach I 

I 
Meeting arranged I 
for Claremont 1 

I 
Speedway - outing i 
postponed I 
Meeting I 
Outing to Theatre I 
Meeting at 1\1idland I - showing of films I 
relating to teen- I agers (/..< parents & I 

_group discussion 
JVleeting with girls 
to plan out next 
activity 

Outing to Disco in 
town 

f-1eeting to discuss 
previous outing etc.1 
& plan next activit1 
Picnic to beach 

fleeting with girls I 
to discuss possi-
bility camping I 
trip & other 
activities 

1 

fiIeeting to (Escuss I ideas on & of group 
party 

2 HI'S 

2 Hrs 

3 Hrs 
6 Hrs 

8 Hrs 

. 

2 Hrs 
4 Hrs 

4 Hrs 

5 Hrs 

5 Hrs 

3 Hrs 

6~ HI'S 

H Hrs 

1) 
<) Hrs 

Skills Taught 

No record. 

\ 1 



.. TABLE 1.10 (Cant.) 

No. 

16 

Heeting/Outing 
(Description) 

Further discussion 
on wind-up party. 
Setting of limits 
and discussion of 
party with girls 
parents. 

17 Preparation for 
party - i. e. 
transporting of 
records, decor­
ating, preparing 

18 

19 

i food, etc. 

Party 
Clean up day after 
party 

Hours 

4 Hrs 

2~ Hrs 
5 Hrs 

3 Hrs 

59. 

Skills Taught 

~--~--------------------~------------~-----------------------------------------
Total Hours of 
Involvement 66 Hrs 



TABLE 1.11 

60. 

TABLE SUI'lf11'.RISING THE NUT,mER OF ACTIVITIES PARTICIPATED 
IN (rvlEETINGS jI~.JD nUTINGS) N.JD THE TOTAL HOURS OF PEER 
GROUP INVOLVErftENT P(Jrt THE: 10 FEEH GFWUFS. 

~ 1IT3 Grol..;p 4 5 6 '7 8 9 10 No. t 

I 

171 

, 
I 

Number of 17 19 I No 10 17 27 17 20 19 
Activities I Record 
Participated 1 

In I 

I 

I 
I 

Hours Of Peer 180 122.5 89 

I 
5~51130.5r27.51126.51103 66 

Group 
TY'''".'''(' 1 'T .... r·m~·'l+ 
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APPENDIX III 

COMMUNITY INTEGRATION QUESTIONNAIRE 

'I'AHLES 2. 1-2. 1 i 
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TABLE 2.1 CQrfjMUNITY INTEGRATION OUESTIONNAIRE: 

Question 

RACE: White 
Part Aboriginal 

GUARDIANSHIP: v{ard 
Parents 

AUSTRP,.LIAN RESIDENC"R: All life 
10 years or more 

5 - 10 years 
1 - 5 years 

less than 1 year 
PARENTAL FIGUR~S:* Both natural 

One natural/ 
one step 
One natural/one 
defacto 
Single Parent 
Other 

NATIONALITY FATHER: Aust, Brit, Am, 
Ca, Eng, 
Other European 
Aboriginal 

MOTHER: Aust, Brit, Am, 
Ca, Eng, 

WORK INVOLVETvIENT* 
*FATHER: 

*f.l0THER 

Other European 
Aboriginal 

Permanent 
Permanent 
Temporary 
Temporary 
Not Work 
Permanent 
Permanent 
Temporary 
Temporary 
Not Work 

~~i~ 
(FT) 
(PT) 

of Cuestions Relatin To 
Characteristics. 

Baseline 
Assessment 

(E)% 
97.4 
2.5 

10.2 
'89.7 
69.2 

2.5 
7.7 
7.7 

10.3 
58.9 
10.3 

5.1 

25.6 
o 

87 

12.8 

92.3 

5.1 
2.5 

88.5 
5.7 
5.7 

23 
20.5 
2.6 
2.6 

51.3 

(C)% 
97.4 
2.5 
o 

100 
82 
o 
o 

12.8 
5.1 

74.3 
7.7 

o 

17.9 
o 

71.4 

25.1 
2.8 

74.3 

22.6 
2.6 

88.5 
2.8 

8.6 
29.7 
24.3 
2.7 

43.2 

6 Month Follow 
Up Assessment 

13.5 
86.5 

r-r ~ 

:JO.I 
8.1 

o 

27 
8.1 

83.3 
5.5 
5.5 

5.5 
19 

28.6 
o 

4.8 
47.6 

(C)% 

2.9 
97.1 

~r. f"'\ 
{u.":J 

9.7 

o 

17.1 
o 

95.8 

4.2 
34.6 
19.2 

46. 

* Questions marked with an asterisk r~fer to those questions of the Community 
Integration Questionnaire for which data on only 21 of the (E) S'S and 27 
of the (C) S'S is available. The missing data is a result of a misunder­
standing by the first research officer who deleted 32 of the 123 questio~s 
of the Community Integration Questionnaire repeated at the 6 month follow up 
assessme~t. Data from these 32 questions is available for those (E) and 
(C) S'S assessed at the 6 month follo~JP interview by the second research 
officer. 



TABLE 2.2 

Question 

ATTENDING SCHOOL* 

SCHOOL ATTENDANCE* 

PREVIOUS 'llEEK 

WORK INVOL VEr'1ENT* 

PART TIV:E JOB* -
-

63. 

C0I-1f'tLJNITY INTEGRATION QTS£STIONNAIRE: 
Summary School and Work Involvement of 
Experii':'lental and Control Grot; at Baseline and 

month Follow Up Assessment. 

ll:3asel~ne Assessment P 1':onth Follow Up 
{E) , C) E) {C) 

N % ~ % N % N % 

37 94.9 34 87 15 ~2.5 21 77.7 

5 days ~4 91.9 ~3 97 9 17 

2 - 4 days 3 8.1 1 2.9 2 3 
0 - 1 days 1 0 

Perm Employed 1 2 5 4 
Temp Employed 1 0 
Unemployed (not 1 2 3 1 I 'Y'OI"'O";,,";T";-Y"'Ir"'r 'l--I~Y\O-P'; +co, ...... _- ............. *0 ~ ..... '_ ... "-_J_ ... ~'-'v, 

I \1 9% 

Unemployed b 1 1 
receiving benefi· s 

3 8% 4 1.8% 3 14 



.. 
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64. 

TABLE 2.3 COMMUNITY INTEGRATION QUESTIONNAIRE: 
Summary of Questions Relating to Parental 
Involvement. 

Question 

PARENT & OTHER 

INV. COURT/PANEL 

Parents 

Welfare Only 
Welfare & Parents 
No-One 

FAMILY OUTING IN LAST WEEK* 

DAY OF OUTING* Monday-Friday 
Sat-Sunday 

CURFEW HOUR* 

WEEK NIGHT 

CURFEW HOUR* 

WEEKEND 

CONSEQUENCE FOR 
BEING LATE HOlVlE 

8.00 

8-9.00 
10-11.00 
12 - Unspecified 

8.00 

8-9.00 
10-11.00 
12-1.00 
. 1 or unspecif. 

Punitive 
Verbal 
No Action 
Parents Unaware 

PARENTAL RESTRICTIONS 
ON OUTINGS 

-- - PARENTAL CONTROL 
OF OUTINGS 

PARENTAL CONSENT 
FOR OUTINGS 
PARENTAL KNOWLEDGE 
OF OUTINGS 
PARENTAL REACTION TO 
OUTINGS WITHOUT 
PERMISSION 

No Control 
Some Control 
Rigid Control 
Contract 

Punitive 
Verbal 
No Action 
Don't Know 

Baseline Assessment 6 Month F'ollo\JUP 
(E) (C) 

N % N % 
(E) (C): 

N % N % 

31 91.2 

2 6.4 
1 2.9 

4 10.2 

2 
2 

o o 

19 48.7 
18 46.2 

1 2.6 

1 

1 
12 
5 
7 

4 

4 
46 
20 
28 

19 48.7 
14 35.8 

5 12.8 
1 2.6 

32 82 

7 17.9 
24 61.5 

1 2.6 
7 17.9 

38 97.4 

37 94.8 

20 52.6 
16 42.1 
2 5.26 
o 

36 97.3 5 

1 
o 

2.7 0 
1 

11 28.2 4 

7 
11 

6 
4 

8 20.5 1 

12 30.7 8 
12 30.7 6 
3 7.7 2 

2 7.4 

1 3.7 
10 37 6 
4 10.8 2 
7 25.9 2 

9 23 
25 64.1 

2 5.2 
3 7.8 

29 74.3 

4 10.2 
32 82 
o 
3 7.7 

36 92.3 

37 94.8 

24 61.5 
12 30.7 

1 2.6 
2 5.2 

5 

1 

2 

6 

10 
6 
5 

1 
9 
3 
6 



65. 

TABLE 2.4 COMMUNITY INTEGRATION QUESTIONNAIRE 
Summary of Questions relating to what the 
does in his Elace of residence and in his 

child 

neighbourhood. 
AcceEtable Behaviour: 

Baseline Assessment 6 Month FollovlU.....2 
QlleS:tjcn IEl ! 1: 1 eEl [I';):: -

N % N % N % N % 
SPECIAL GROUP OF FRIENDS* 31 79.5 30 76.9 19 100 24 88~8 

SIZE OF GROUP OF FRIENDS ~1-3) 13 41.9 13 43 .. 3 6 31.6 8 33.3 
4 - 10) 12 38 .. 7 15 50.0 9 47.4 12 50 

10 or more 6 19.3 2 6.6 4 21 4 16.7 

OUTING LAST WEEK WITHOUT PARENTS* 34 89.4 32 82 17 89 23 85.2 
DAY OF OUTING LAST WEEK Monday 16 41 7 21.8 7 41.2 6 26 
WI TFWO'T PARENT S Tuesday 14 35.8 6 18.7 6 35 5 21.7 

Yiednesday ...... .,." n 8 "'0: '" I ... " '" 30 .. 4 i":: .:;u.o Co"; { """t I. ~ t 

Thursday 16 L~1 9 28.1 8 47 7 30.4 
Friday 24 61 .. 5 19 28.1 14 82.4 16 69.6 
Saturday 27 56 .. 4 17 53 11 64.7 17 73.9 
Sunday 14 35.9 7 21.8 6 35 5 21.7 

ACTIVITIES PARTICIPATED* Listened to 27 69.2 24 61.5 10 52.6 21 77 
IN AROUNIS THE HOt-'lE Radio 

Watch T.V. 36 92.3 39 100 19 100 26 96.3 
(Previous Week) Used Tele- 23 58.9 25 64.1 11 57.9 18 66.7 

phone 
6 Driven the 7 17.9 15.4 6 31.6 1 3.7 

car 
Listened to 24 61.5 26 66.6 13 68.4 16 59.2 
records 
None of 2 5.1 0 0 0 0 0 C 
Above 

INVOLVEMENT WITH 
NEIGHBOURHOOD KIDS* Kids come to 33 84.6 34 87.2 16 84.2 23 85.2 

horne 
.------- Visit home after29 74.3 28 71.8 15 78.9 17 62.9 

school 
Visit home on 29 74.3 29 74.4 15 78.9 21 77 
weekends 
Visit home at 23 58.9 25 64.1 12 63 17 62.9 
night 

ACTIVITIES PARTICIPATED* Walking on 
IN OUTsiDE OF nOHE - street 

9 23 10 25.6 12 63.2 10 37 

Mucking around 
on street 19 48.7 6 15.4 8 47 5 18.5 
Amusement 8 20.5 6 15.4 11 64.7 9 33.3 
Centre 
Bowling Alley 0 0 2 2.6 1 5.3 1 3.7 
Drive in 6 15.4 6 15.4 6 31.6 3 11 

Pool Room 8 20.5 6 15.4 7 41.2 8 29.6 
Hotel 1 2.6 3 7.7 2 10.5 2 7.4 
Dance 10 25.6 2 2.6 6 31.6 5 18.5 
Party 8 20.5 8 20.5 6 31.6 4 14.8 
Club 4 10.2 4 5.2 2 10.5 8 29.6 
Park 5 1:1 1~ 36:1 ~ 0 

18 
0 

Other 10.5 37.3 



TABLE 2.4 

66. 

COMMUNITY INTEGRATION QUESTIONNAIRE (Cont.) 
Summary of Questions relating to what the child 
does in his Dlace of residence and in his 
neighbourhood. 

Baseline Assessment 6 Month FOllO~Jl 
Question (El (C 1 (R) (r; 

N % N % N % N .% 
COURT OR PANEL EXPERIENCE 34 87 37 94.8 7 33.3 5 18.4 

CAR AT HOME 35 89.7 35 89.7 

SELF REPORTED ABILITY TO DRIVE A CAR 23 58.9 23 58.9 

PERMISSION TO DRIVE PARENTS CAR: 
Only when parents are in car 2 8.7 5 21.7 
Allowed to take car on own 2 8.7 
Never 18 78.3 .. ~ r~ ~ 

iJ OJ.~ 

Parents do not have a car 1 4.3 
Other i.e. backing up and down 3 13 
driveway 

USUAL MODE OF TRANSPORT OUT: Walk* 10 25.6 6 15.4 6 30 8 29.6 
Bus or Train 20 51.2 24 61.2 10 50 12 46.1 
Lift from parents 7 17.9 5 12.8 3 15 4 14.8 
Picked up at home by friends 1 2.6 1 2.6 1 5 2 7.4 
Taxi 
Take parents car 
other i.e. bicycle 1 2.6 3 7.7 1 3.7 

USUAL MODE OF TRANSPORT HOME: vlalk* 9 23 6 15.4 5 25 6 22.2 
Bus or Train 23 58.9 27 69.2 12 60 15 55.5 
Picked up by Parents 4 10.2 5 12.8 1 5 2 7.4 
Taken home by friends 2 5.1 1 5 3 11.1 
Taxi 1 2.6 1 5 
Take parents car 
other i.e. bicycle 1 2.5 2 5.2 1 3.7 

.-- MODE OF TRANSPORT MOST OFTEN USED: 
Walk* 10 25.6 6 15.4 4 20 4 14.8 
Bus or Tram 20 51.2 20 51.3 11 55 16 59.2 
Lift by parents 4 10.2 6 15.4 1 5 4 14.8 
Lift by friends 1 2.6 1 5 1 3.7 
Take parents car 
Hitch Hike 
Other! i.e. bicycle 4 10.2 9 23 3 15 2 7.4 



TABLE 2.4 COMMUNITY INTEGRATION QUESTIONNAIRE: 
Summary of Questions relating to the Child's Home 
Environment and \\!"lat the Child Does ill His Home 
Environ:nen.t and His Neighbourhood. 

BaseLine Assessment 6 Bon.th f'ollowuo--
Question (E) (C) (E) (C)' 

N % N % N N 
Clock in home 
Own watch 
telephone in home 
Doctor attendance within last 12 
months 

38 97.4 36 
21 53.8 27 
25 64.1 23 
25 64.1 27 

92.3 
69.2 
58.9 
69.2 

Hospital attendance within last 12 
months 
Regular medical treatment 
Dentist attendance within last 12 
months 

6 15.4 10 

4 10.3 4 

25.6 

10.3 
69.2 18 46 27 

LqfKET r-'!Or~EY* Regular Pocket 7-1on.ey 2~ 
Ask for money when needed 16 
Only money fer specific 
expenses (i.e. lunches/fares 
No money 2 

POCKET MONEY EXPENSES*(a) 
Allor most of clothes 4 
Busfares 19 
Meals/food 12 
Board/rent 1 
Equipment/books, etc. . 2 
Entertainment i.e. pictures/24 

Other 6 

53.8 
41 

5.1 

10.2 
48.7 
30.8 
2.5 
5.1 

61 

15.3 

POCKET MONEY EXPENSES*(a)Previous week 
Lunchesifares/necessities 19 51.3 
Entertainment/snacks 32 82 
Equipment/books, etc. 
Clothes 4 10.2 

.. Other 

MAJOR POCKET MONEY EXPENSES*(a) 
Previous week 

Lunches/fares/necessities 13 33.3 
Entertainment/snacks 24 61.5 
Equipment/books etc. 
Clothes 
Other 3 7.7 

15 
11 

4 

9 

3 
12 

8 

6 
13 

38.5 
28 

10.2 

23 

10 
40 

26.7 

20 
43.3 

8 26.7 

12 75 15 
4 25 8 

1 

5 31.2 4 
9 56.2 14 
4 25 8 
5 31.2 3 
3 18.8 10 

14 87.5 13 

5 31.2 7 

19 63.3 11 68.8 14 
15 50 12 75 8 

2 6.6 2 12.3 
5 16.6 4 25 2 

15 50 4 25 4 
8 26.7 7 43.7 13 

1 6.3 
7 23 1 6.2 5 

62.5 
33.3 
4.2 

16.6 
58.3 
33.3 
12.5 
41.6 
54.2 

29.2 

58.3 
75 

8.5 

16.6 
54.2 

20.8 

MONEY EVER BORROWED* 

PERSON BORROVIED FROM*(b) 
Parents 

20 51.2 22 56.4 13 68 14 53 

Brothers and Sisters 
Relatives 
Friends 
Strangers or Casual 
Acquaintances. 

10 
3 

10 

50 11 50 5 38.4 7 50 
15 5 22.7 2 15.4 2 14.3 

50 7 31.8 6 46 535.7 



TABLE 2.4 

68. 

COMMUNITY INTEGRATION QUESTIONNAIRE: 
Summary of Questions Relating to The Child's 
~ome Environment. and What the Child Does in 
His Home Environment and His Neighbourhood. 

(a) In the questions relating to pocket money expenditure, the N 
for determining the % of SIS for each category is based on 
those SIS who receive pocket money and not the total group. 

(b) In the question relating to borrowing money (who from) the N 
for determining the % of SIS for each category is based on 
those SIS who have previously borrowed money and not the total 
group. 
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TABLE 2.5 COMMUNITY INTEGRATION QUESTIONNAIRE: 
Relatin to What Child Does 

Unnacceptable Behaviour: 

Baseline Assessment 6 Month Followun 
______ ..:;Q~u:..:.:e~s~t .. 1.o~!DI.$_ ___________ ,.\.o( Ei;L< J...,-l _ (C) ( E) Ie 1: :: . 

N=39 % N=39 % N=37 L N==35 % 
LAST CONTACT WITH PEOPLE 2 days 14 35.8 9 23 4 10.8 5 14.2 

DRINKING ALCOHOL 
(len~th of time in 
days) 

2 - 7 days 
7 - 28 days 

28 days 

6 

9 
3 
7 

15.3 
23 

7.7 
17.9 

9 23 12 
6 15.3 7 
o 0 2 

15 38.4 11 Not at all 

QE.lpKING COI1PABlONS+ No one 
Parents & Guardians only 

o 
4 12.1. 3 12.5 5 

Friends Under 18 10 30.3 
Friends Over 18 5 15.1 
Friends, Parents, Relatives 13 39.4 
Other 

pRINKING ALCOHOL-PLACE+ 
Licensed Premises 
Car 
Park or Street 

. Own House 
Other House 
Other 

6 18.7 

4 12.5 
12 37.5 

9 28.1 
1 3.1 

5 20.8 10 
1 4.2 7 

11 45.8 3 

4 16.6 0 

2 

2 8.3 4 

15 62.5 7 
5 20.8 9 
2 8.3 3 

DRINK OF ALCOHOL+ Yes 19 59.4 12 50 20 

FREQUENCY OF DR.INKING Then once per 
ALCOHOL week 

Then once/week once month 
Then once per month 
Not at all 

3 7.6 

12 30.7 
7 17.9 

17 43.5 

3 7.7 9 

6 15.3 8 

6 15.3 5 
24 61.5 15 

32.4 4 
18.9 2 
5.4 2 

29 22 

o 1 

20 0 
40 
28 
12 
o 

8 

16 
28 
36 
12 

2 

3 
8 

o 

3 
o 
1 

5 
4 
o 

80 6 

24.3 

21.6 
13.5 
40.5 

o 

3 
5 

27 

+% based on the number of subjects who in the last 'Week were either by 
themselves or with othe~s who were drinking alcohol. 

11.4 
5.7 
5.7 

62.8 

58% 

o 

8.6 
14.2 
77.1 
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TABLE 2.6 COMMUNITY INTEGRATION QUESTIONNAIRE: 
Summary of Questions relating to what child does in 
his neighbourhood • 
Unacceptable Behaviour : Arguing and Fighting 

Question 

LENGTH OF TIME (in days) 

FROM LAST INVOLVEMENT IN 
ARGUING AND FIGHTING 

7 days 28 days 
28 days ago 
not at all 

WEAPON USED IN LAST FIGHT + 
stick, club 
no weapon 

REASON FOR INVOLVEMENT IN 
LAST FIGHT + 

theft 
stirring 
self defence 
aggression 
something to do 
other 

7 days ago 

FREQUENCY OF INVOLVEMENT IN (actually 
ARGUING AND FIGHTING starting a fight) 

than once per week 

.------

than once/week once a month 
than once per month 
not at all 

Basell.ne 
(E) 

N % 
3 7.6 

12 30.7 
7 17.9 

17 43.5 

Assessment 6 Month 
(C) 

N % 
3 7.7 

6 15.3 
6 15.3 

24 61.5 

(E) 
N % 
9 24.3 

8 21.6 
5 13.5 

15 40.5 

1 

19 
5 0 0 0 0 

95 16 100 15 100 

12 

7 
60 11 68.7 13 86.6 
35 2 12.5 2 13.4 

1 5 

1 2.6 
3 7.7 
8 20.5 

27 69 

1 

1 

o 
2 

5 
32 

6.3 
6.3 

o 
5.1 

12.8 
82 

1 

2 

5 
29 

2.6 
5.l~ 

13.5 
78.3 

F'ol1ovlUp 
(C) 

N % 
0 0 

3 8.6 
5 14.2 

27 77.1 

o 
9 .100 

1 

5 
2 

2 

o 
o 
5 

30 

o 
o 

14.3 
85.7 

+ % based on number of subjects who had actually been involved in arguing 
or fighting. 

Fighting: does not include gang fights, or fun fights, i.e. mucking around 
with people in own family or friends. 
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TABLE 2.7 COMMUNITY INTEGRATION QUESTIONNAIRE 
Summary of questions relating to what child does 
in his neighbourhood; unacceEtable beEaviour, 
stealing 

LENGTH OF TIME (in days) 
FROM LAST INVOLVE.~NT 

7 days ago 1 26 1 2.6 

lN STFALING 7 28 days ago 
28 days ago 

Not at all 

8 
9 

21 

20.5 1 
23 4 

53.8 33 

STEALING - WHO WITH? Friends 
Alone 

18 100 5 
1 

REASON FOR GOING 'ifITH 
FRIENDS + 

Something to do 9 
To be with 5 
friends 

Talked into it 2 
Promised a share 1 
of goods 
Forced into it 
Friends making 
fun of you 
Other 

1 

BEHAVIOUR.IN SITUATION+ 

50 
27.8 

11.1 
5.5 

5.5 

3 

1 

Actually took things 
With fr~ends but not 
involved in taking of 
things 

11 61.1 3 
7 38.9 2 

REASON FOR STEALING+ 
Needed and couldn't 
afford 

PARTICULAR THINGS Told to take 
Saw and decided to take 
Felt like it 
Other 

5 

5 
1 

FREQUENCY OF INVOLVEMENT IN STEALING 
Once per week 1 

once a month 5 O~ce per week 
Once per month 
Not at all 

10 

23 

4 

2 

2.6 0 
12.8 2 
25.6 4 

58.9 33 

2 .. 6 
10.2 
84.6 

o 
5.1 

10.2 
84.6 

2 5.4 0 0 

4 10.8 
2 5.4 

29 78.3 

7 
1 

3 
2 

1 

1 

o 
o 

o 

2 

5 

1 

1 

1 
1 

2 

33 

2.6 
2.6 

5.4 
89.2 

o 0 
o 0 

35 100 

1 

o 

1 

1 

1 

o 0 
o 0 
o 0 

35 100 

+ % based on number of subjects actually involved in stealing behaviour. 
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TABLE 2.8 COMMUNITY INTEGRATION QUESTIONNAIRE 
Summary of Questions Relating to What the Child 
Does in his Behaviour - Breaking and Entering and 
Damaging Public Property 

Question Baseline 
Assessment 

(E) N=39 (C) N=39 
BREAKING AND ENTERING+ 
Actual Behaviour in last breaking and 
el1tering 

Acted as a lookout - kept watch 2 
Enter - no damage :3 
Enter - theft 2 
Damage property deliberately 
Theft and damage 
Set fire to property 
Just watch, not involved 

DAMAGING PUBLIC PROPERTY 
Actual Behaviour last time involved 
in damaging public property 

Breaking up furniture 1 
Writing on walls, doors, etc. 
Breaking up public telephones 
or telephone booths 
Breaking trees, bushes, etc. 
Throwing rocks, sticks, etc. to 
break something. 
Stripping things from other 
peoples cars 
Interfering with other peoples 
cars/bikes 
Watching but not involved 
Other 

2 

2 

3 

1 

2 

2 

1 

1 

1 

6 Month Followup 
Assessment 

(E) N-37 (C) N=35 

5 
1 

+Due to the small numbers of (E) and (C) S's in breaking and entering 
or damaging public property behaviour percentages are not presented. 



fAilLE 2.11 

Q~~~~~ZN 
.JUL.;n01, ':.:\1:' ,,':.'1 

NO. ;)ust.'llne () ;':on:...h 
DESCRIPTION Follo.'Up 

(E1)N.39(£2)Na 37 ,. % 

EMPLOYMENT: 
Behaviour in 1 94.9 97.2 
intprview 
Quit Job 2 71.8 91.9 
Out of work 3 76.9 72.9 
L~gal Age - 4 48.7 56.7 
Unemployment Benefits 
When enti tled I 
Unemployed Benefits 

5 94.9 94.6 

C.E.S. procedure J 6 82 78.3 

I.AW: 
nrIving Age (legal 7 79.5 78.3 
Procedure for 

I 
8 66.7 75.6 

getting a license 

TRANSPORT & CO:·:':UlIICATIONS: 
USing a bus ~ic~table 9 79.5 70.2 
Bus Route No. I 10 79.5 86.4 
Using a street 

" 
81,.6 83.7 

directory 
56.4 Telegrams 12 67.5 

Emergenc) Phone NOJ 13 89.7 97.2 
(use for 
Emergency Phone No 14 97.4 100 
Continuous Burr on 15 35.9 40.5 
telephone 
Trunk Call 16 28.2 48.6 
Long distance call 17 58.9 75.6 
STO 18 71.8 67.5 
Yellow pages phone 19 79.5 100 
book 
Directory Assistance 20 74.3 75.6 
01!ficul ties & 21 61.5 83.7 
Repairs 
Letter writing 22 23.1 32.4 

MEDICAL: 
Redical benefit fund 23 79.5 75.6 
Injury accidental 24 89.7 97.2 
n"ntist 25 64.1 81 
YO - meanIng 26 87.2 100 
YO - catchIng 27 76.9 91.9 
YO - cure 28 88.9 81 
VD - treatment 29 56.4 59.8 
VD - reoccurrence 30 61.5 75.6 
Contraception Ir.eaning 31 53.8 72.9 
Contraceptl ve Type I 32 28.2 37.8 
Contraceptive purchase 33 51.3 59.4 
Taking pill 34 35.9 62.2 

~.' ---

-- -- --- -. 

73. 

,. ~ l , 

:".:;n11" (E1)\,(C1 ) 
Baseline 

(£1)v(E2 5\gn1!. 

" " 

.. 

* 

" 
** 

" 

" 

-

L. ~, .; \ \ I \ . ~ \ \ 

i~8sellne o j',m~ ttl 
Follo.~lp 

(C1)N-39 (C2)N-35 
% % 

100 97.1 

89.7 94.3 
58.9 74.3 
35.9 45.7 

87.2 97.1 

79.5 80 

79.5 88.6 
69.2 77.1 

61.5 74.3 
79.5 85.7 
89.7 82.8 

51.3 80 
94.9 1.4 

92.3 100 
46.2 65.7 

41.0 48.5 
58.9 82.8 
84.6 94.3 
89.7 100 

76.9 74.3 
66.6 82.8 

22.5 34.3 

74.3 82.8 
87.2 81.6 
74.3 91.4 
74.3 85.7 
71.8 80 
58.9 71.4 
:53.3 48.5 
48.7 54.3 
51.3 71.4 
:n.3 40 
~·3.8 71.4 
51.3 54.3 

-

.' 
:;,gn1! 

(C1)v(C2) 

* 

** 

" 

** 

" 

f • 
~ 

I . 
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TABLE 2.11 (Cont.) 

. . 
Qu~~i,~~~ fJu!:"nv,' 

NO. 
.!:.. j ! ,1\ ,'.:- ,. :', •• ~II\ it-' 

Baseline () Lonth .sIgn1! '" (1-:1) v (C1) 
DESCRIPTION Followup Baseline 

(E1)N-39(E2)N=37 (E1)v(E2)Signif. 

.~. 
MONEY HANDLING 
StILt.S: 
Change from $10 35 79.5 
20c Equivalent 36 100 
Receipt 37 97.4 
Bankcard 38 74.3 
Layby 39 46.2 
Hire Purchase 40 38.5 
Interest Payment HP 41 20.5 
Banking Places 42 51.3 
Bank Deposit 43 66.7 
CUrrent & Trading 44 25 
Bank Account 
Sending }loney in 45 61.5 
letter 
Sending valuable 46 41 
parcel 

TIME & CALENDAR: i Jlhnu'tes In -I nour 47 100 
Hours in 1 day 48 94.9 
Telling time 49 94.9 
Meaning pm 50 89.7 
Days in January 51 53.8 
Days in year 52 71.8 

MISCELLANEOUS: 
Next kin 53 43.5 
Sec 54 89.7 
Joining library 55 64.1 

LAW SKILLS: 
DrInkIng age with 56 87.2 
friends 
Drinking age 57 58.9 
parents 
Licensed premises 
with parents 

58 17.9. 

Licensed premises 59 71.8 
with friends 
Drinking in public 60 41 
places 
Assault 61 94.9 
Street fight 62 35.9 
Law-shopllftling 63 100 
Trespassing 64 100 
Vandalism 65 100 

• significant at .05 level 

•• significant at .01 level 

,. 
91.9 

100 
94.6 
94.6 * 56.7 * 54 
37.8 
64.8 
72.9 
35.1 

75.6 
" 

59.4 * 

97 .. 2 I 
100 

97.2 
97.2 
64.8 
78.3 

59.4 
100 

75.6 

97.2 

75.6 

40.5 ** 
75.6 

43.2 

97.2 
48.6 

100 
97.2 

100 

\ 
CONTROl, GHOUP 

Baseline u ~\onth Signif 

(C1)N=39 
rollo,"up 
(C2)N-35 (C1)v(C2) 

~ .,; 

76.9 91.4 
100 100 

92.3 97.1 
76.9 85.7 
61.5 62.8 
35.9 48.5 

23 34.3 
69.2 77.1 
56.4 80 
28.2 51.4 * 
76.9 86 

43.5 60 

100 I 97.1 
100 97.1 

84.6 100 
84.6 91.4 
48.7 82.8 ** 76.9 82.8 

51.3 74.3 
94.9 94.3 
76.9 77.1 

84.6 74.3 

46.2 51.4 

20.5 25.7 

74.3 80 

30.8 34.3 

87.2 91.4 
33.3 42.8 

100 100 
100 100 
100 100 



.. 

APPENDIX IV 

COURT RECOHDS DATA. 

TABLES: 3.2(a) - 3.9(a) 

FIGURES: 1.1 - 1.3 



Mean No. 
Appear 
Stand 
Dev 

TABLE 3.2(a) SlI~:~''\HY AND T. T:'sr CO~lrMn~WN~;) OF Hr:AN NtI~:IWIl Or' APPF:AHANn: (COUIl'r/r'ANE!.) 
'e{ r. ,~: c u\. \ ~di': TtL~ h.'11U:) 

TOTAl. nnOi! PERIOD }",-O) ~:r~TH3 l(.,?~::,~: f'(:~TH 1'0:;1' 6-0) ~lt',TI!S mH"l 112 !'!(,~TI!'~ ('f' fn:H fO~ ~ 1, !.'(:NTHS 
!dL':~ H'l':R ,~,,:i·,:-T;.!'r ,1.' v (i.t, ~\'\!'ii~; l'i{ CU-il'I{l'L tErrrmr- l\;.i' t.'~ 

ComMrlson(F.)v(C) Com~arjson(E)v c) ~'I's:~::i;~~c) 1 "co, . C,!." Co:nparison(E)v(C) L=:=~:) 
(E)N.3E{(C)N~34S1g+ (c)~~W( C )Nay ilg (r:)"'3t1~C)N.3( :31;; (;:1 )v( E2 (C1 )v( C2) (E)N=3( (C)t>=3 cpig. (E)N=31 (C )N=3. Slg. 

1.63 1.25 ns 1.02 0.9 ns 0.28 0.17 ns "* ** .05 .01 rs 0.2~ 0.05 ** 

1.97 0.74 

TABLE 3.3(a) 

0.81 0.59 0.65 0.5 0.23 0.4 

SU;':MARY AND T. TEST CCMPARI:30NS ('I' MEAN NtIMl'ER OF OFFE1~CES COMXI1'TED BY rn and {C} Sis C\'~:!{ L'i-;~~ Tli-:i FE:-:::'C':J. 

0.48 0.23 

TOTAL FRIOR PERIOD \?-O) N~~THS (O~6 :·~~,:,r .. pcs; 6-0) ~!mlT~s .. ;:RlC (~) ~?~THS ~F. PEER (,O::~) n'~;'lHS 
PnlOI\ f"t'_t',R Cl "--..t,·.::.,,,t (r v O .. b ,'lL.'<.l.tl.J CIi. CO .. li-{OL ~ t.t<.loD ~.L •. ·'c .. { l'~ 

PERIOD 
PEI:.H. up. tC;~TROL i'OST Pi::: I CGi~T;-{UL Fl",\.lOD 

___ -fC21!'p.arl~!'!1~Ely,t£L$,,!"'!'~i~~2.!lJ.~,C;) _c:.o~",arif.on E v~l ,_ .Comoarl,son(Eh(C) ,Comoarison(E)v(C) 
(E)N=38~C)N=39~ig ~E)~=38r C)N=3<jsigj (E)o;=38~ C)N=3SS1g.I(E1 )v(E21( C1 )v(C21(E)t;=3~( C)N=3~Sigi (E)N=3e(C)N=3~Sig. 

Mean No. 
of 
offences 

2.84 2.58 ns 1.94 2.2 ns 1.13 0.4~ ns ns ** 0.13 0.2 ns 0.25 * 

Standard 
Develop. 

3.91 2.29 1.88 • 2.1 2.71 

+ S1gnificance ns - not significant 
• - significant at the .05 level 
•• - significant at the .01 level 

--_ .. 

0.66 0.65 2.34 1.35 



TABLE 3.4(a) 

~ 
TOTAL PRIOR Period PERIOD 

Group 

~~~ N=12 3.6 
N=8 2.5 

TABLE 3.5(a) 

~ 
TOTAL PRIOR 

Period PERIOD 
Group 

~~~ N=26 0.7 
N=31 0.9 

TABLE 3.6(a) 

~ 
TOTAL PRIOR 

Period PERIOD 
Group 

~~~ N=12 5.6 
N=8 4.6 

TABLE 3.7(a) 

~ 
TOTAL PRIOR 

Period PERIOD 
Group 

~~~ N= 26 1.5 
N. 31 2.1 

77. 

TABLE SHOWING MEAN NUMBER OF APPEARANCES MADE BY 
ill and (C) MULTIPLE OFFENDERS ACROSS THE TIME 
PERIOQ. . 

(Multiple offender = teenager with 2 or 2+ offences) 

(6-0) rvIONTHS (3) fJlONTH OR (0-3) MONTH POST 
PRIOR PEER OR PEER OR CONTROL IPEER OR CONTROL 
CONTROL GROUP PERIOD !PERIOD 

1.9 0 0.3 
1.3 0~4 0.1 

TABLE SHOWING MEAN NUMBER OF APPEARANCES MADE BY 
nY-AND (C) MINOR OFFENDERS ACROSS THE TIME PtRIOD 

(Minor offender = teenager with 0 or 1 offence) 

(6-0) lYIONTHS (3) MONTH OR (0-3) MONTH POST 
PRIOR PEER OR PEER OR CONTROL PEER OR CONTROL 
CONTROL GROUP PERIOD PERIOD 

0.6 0.1 0.2 
0.9 0.1 0.03 

TABLE SHOWING l"TEAN NUMBER OF OFFENCES COMMITTED BY 
(E) AND (el MULTIPLE OFFENDERS ACROSS THE TIHE 
PERIOD 

(6-0) MONTHS (3) MONTH OR (0-3 )rvIONTH POST 
PRIOR PEER OR PEER OR CONTROL PEER OR CONTROL 
CONTROL GROUP PERIOD IPERIOD 

3.0 0 1.4 
3.5 0.6 0.1 

TABLE SHOWING f-':EAN NUMBER OF OFFENCES COMIJIITTED BY 
~EJ and (C) MINOR OFFENDERS ACROSS THE TIME PERIOR 

(6-0) r'10NTHS (3) MONTH OR (0-3) IJIONTH POST 
PRIOR PEER OR PEER OR CONTROL PEER OR CONTROL 
CONTROL GROUP PERIOD PERIOD 

1.4 0.2 0.8 
1.9 0.1 0.2 

, 
, j 



TABLE 3.8(a): 
• 

Subjects 
Offending 

Appearances 
Made 

Offences 
Committed 

78. 

TABLE SHOVTING TOTAL & MEAN Nm;1BERS OF S' s 
OFFENDING, OFFENCES Cor'If'lITTED & APPEARANCES 
MADE, IN THE 6 f1TH PERIOD PRECEDING THE 
COMMENCEHENT OF THE PEER GROUP, & THE 6 
MTH PERIOD . FOLLO\'lING THE COrvIPLETION OF THE 
PEER GROUP FOR THE (E) GROUP. (N=28). 

6 Mth Period 6 Mth Period 
Prior to Post Completion 
Commencement Of Peer Group 
Of Peer Group 

Total 20 8 
% 71.4% 28.6% 

Total 27 19 
Mean 0.96% 0.68% 

Total 52 46 
Mean 1.85% 1.64% 



TABLE 3.9(a): 

Subjects 
Offending 

i 

Appearances i 

l\1ade 

Offences 
Committed 

79. 

TABLE SHOWING TOTAL f", r·1EAN NUffJBER OF S's 
OFFENJING, O?FE:~CES COf1MITTED, & APPEARANCES 
MADE IN TIlE 6 IJlONTH PEfUOD FRECEDDJG Tm:; 
COl'IHENCEf·;r;:!·)T CF THE CONTROL GROUP, & THE 
L,-6 MONTH PEnIOD FOLLOVING THE COIViPLE'l'ION 
OF THE CONTROL PE!1.IOD*F'OH. THE (C) GROUP 
(N=30). 

6 Month Period 4-6 Month Period 
Prior to Post Completion Of 
Commencement Of Control Period 
Control Period 

Total 28 5 
% 93.3% 16.6% 

Total 30 5 
Nean 1 0.2% 

Total 64 18 
r1ean 2.13% 0.6% 

* The period of fo~low-up for the 30 (C) S's ra~ged fro~ 4-6 
months. 10 S's were followed up for 4 months, 12 S's for 5 
months and 8 subjects for 6 months. This reduced length of 
follow-up for 22 of 30 (C) S's needs to be taken into 
consideration when comparing the figures with those of the 

(E) S's in Table 3.8(a). 
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Fig. 1.1 GRAPHS SHOWING MEAN NO. OFFENCES (COMMITTED BY EXPERIMENTAL & CONTROL GROUP SUBJECTS) IN TOTAL PRIOR 
PERIOD PRECEDING PEER GROUP INTERVENTION) (0-6 IVITHS) PRIOR TO PEER GROUP INTERVENTION & (0-6 MTHS) POST 
PEER GROUP CO~jEN~NT QR_:n-JI'J:]AL INT_ERVIEW.It! CONTROL GROUP) .. 
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Fig. 1.3 G[{APHS SHm:ING % OF SUBJECTS OFFENDING (EXPERIJ'v1Er~TAL & CON['ROL) IN TOTAL PRIOR PEfUOD PRECEDING PEER 
GROUP INTERVENTION) (0-6 MTHS) nnOR TO PEER GROUP INTERVENTION & (0-6 MTHS) POST PEER GROUP COMMENCE­
hEfJT (OR INITIAL INTERVIEW IN CONTROL GROUP) 
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APPENDIX V 

JESNESS INVENTORY DATA 

TABLES: 4.1(a) 
4.2(a) 
4.3(a) 

FIGURES: 3.1 - 3.11 
4.1 - 4.9 
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I,(;HJ~::; 'j ;q,. Tlf·1;·, f'i.;:< I r':J. 

~ 
~.:!l1; '(~riod 

Comp:lrison: (<.1) v (C1 ) 
De:.::cripti'.f": 
SC':~lf' 

(E1) ti=39 (.:1) :!-=39 Signif 
Social 
Malnfl,ju:; tment 

X 62 55.2 
SO 11.4 B.B 

I 
Valu" Oripntation 

-
X 5'3.5 54.1 

SO 10.3 B.7 

Immaturitl 

'i{ 55.7 ! 55.1 
SD 10.5 i 12 

~ 
X 57 52.9 

SO 11.6 9 

Alienation 

X 62.1 56.2 
SO 10.4 8.4 

t1anifest 
Aggr~ssion 

11: 55.2 51.2 
SO 12.3 9.1 

\-Ii thdra>lal 
X .51.6 50 

SD 10.1 12.1 

I I 
:-".iocial il.nxiet;v 

X-

I 
46 47.3 

SO 9.1 9.3 

I 
ReEression 

I 
X 1'9.7 53.6 

SO 9.6 11.2 

~ 
X 44.9 47.8 

SO 9.9 9.7 

Aoocirtl Jndpx 

X' 58.1 5' •• 6 
SO 8.7 10.4 

NS - N"t Significant. 
• - Signi ficant nt the .05 l€"rel • 

• * - !3iGn1.ficant at thf> .01 level. 

** 

-
* 

I 
I NS 
I 
I 

NS 

** 

NS 

NS 

I 

I NS 

NS 

NS 

NS 

6 M'T'H r-0U (r:i-tlP ~l.~:~:LT~~E V 6 V'J'H r.f",l,T (;':l-UP 

C0mpar1.son: (E2) v (C2) Within Group Comparison 

(,;2) t:~37 , (C2) tla 34 I 3ignif (1;1) v (E2) (C1 ) v (C2) 
I 

I 
62.2 54.5 .* liS NS 
11.3 11.4 

I 

I 
I 

59.4 I 51.9 ** NS NS 
12.2 i 12.4 

I 

I I I I 53. "'! 5/~.8 NS !!S !!S 

I 13.3 I 9.3 I 

I 55.6 50.2 • liS NS 
11 I 9.6 

I 
, 

60.2 55.1 * NS NS 
14.5 9.8 . 

56.7 I 49.9 ** l'lS NS 
11.8 12 

I I 49.3 47.3 NS NS NS 
12.4 11.7 

I 

I 

I 

I I 
44.8 42.1 NS 1>S ** 11 11.1 

, 
I 48.9 53 NS , NS NS 

10.5 11.3 I , 

I 45.3 50.3 * NS NS 
11.8 9.9 

58.5 53.7 NS NS NS 
9.7 15.1l 

: 

I 
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TARLE :;PO'llT~J(; r!:f.~·J or !;C(JHE~I ~;'rA!inAHO DE'IlI.'J'J(Jr!:;, p, Sfm:lF'rCflNCE 1.EVEL.'] 
(IF T.Ti·.:;T (:('r~I'!,!(11:011;', ,,,[i ,r.) ,~ (C) 0:1 TI[l'; Jl'::;:Ii::!;:; I l.LVI·.1. lJE:;CHlI'TIVE 
~;(~"'.r::;t t.r:i((J~;': TilE T[!~1': i'!'j{I{)D. 

Perlo'\ ~ 6 I':~'i' F~JLl.rJW-UP n~;.r:L1m; 

-
V n 11TH f'OU.flW-lIP ~ "-...... ............. 

Comparison: (E1) v (e) (;omp"lrlson: (£2) v (C2) Comparison: Within Groups I ~~~~lPtive'-"""" 
1-='-' 

(E1) 11-39 (C1) 11-39 
Unsocialised 
J\~gres!iive 

11 53.4 49.3 
SO 9.1 8.0 

Unsocialised 
Passive 

X 52.2 47.9 
SO 11.2 9.2 

Immature 
£Q.,!£o£.m i.'!. t, 

l 45.8 48.9 
SO 8.2 9.2 

Cultural 

I Conformist 
X 53.4 50.6 

SO 8.4 i 6.4 
I 

ManiEulator 

X 50.2 47.4 
SO 8.8 9.2 

I Neurotic 
Acting Out X 

51.3 50.5 

I SO 9.1 9 

! Neurotic 

I \ 
! Anxietl! 
I 

X ll7.6 44.8 
! 

1 
so 7.4 8.5 

Situational 

I 
Emotional 

X 45.2 50.1 
so 8.7 ! 8.6 

Cultural 
ldentifier 

X 44.3 49 
so 9.5 

! 
7.9 

NS - Not SIr,nificant. 
* '- Sienificant at the .05 level. 
** - Significant at the .01 level. 

::iigni f 

• 

-
tiS 

I 
I NS 

NS 

NS 

I NS 
I 

I I ! ~~s 

~ 

* 

* 

t 

(F2) I (C1) (E2) r:=37 (C2) N=34 Sienif (E1) v v (C2) i , 

53.5 47.4 * NS NS 
9.6 9.8 

I' 
t . .1 ! 

50.6 45.2 * NS NS t 
11.4 10.7 ' I 

I I 
I 

1 

45.9 50.8 I * NS I NS 
8.9· -9.6 

I 
! 

54.5 52.6 NS NS NS 
9.3 8.3 I 

i I 
47.2 51.S * I NS I • 
11.6 9.1 ! i 

I r 

I 1 55.6 52.9 NS * [ NS 
8.6 9.9 I I 

I I 

I I i 
I I 
! I I 
I 

I 44.1 I.r:: I! I N3 " riS ~.;.'-' I I 9.5 7.1 I 

I 
44.6 51.S ** NS NS 
9.9 10.6 .. 

'. I 
I 

45.4 I 50.5 * NS NS 
9.4 9 

I 
,1 

J 
, :1 

il 
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Soc1~1 Value 

(f:) N-37 

(e) N-Y. 

"lalnd- \'lri~n_ A l1nn-
N~nLfcst , 
Agr:rcss- ,',i1th- S,lcial I,social 

justmt"'nl t.ation 

Number ot 
Points 
Improve­
ment 

Number or 
Points 
Deterior­
ation 

. - .' 

E 

64 

e E c 

57 54 59 

ImmAtu:'ity Autisr.'t ::.tion 

96 35 40 

57 52 59 

---; -

ion I l1rawal tnxic-ty n("~'rC'ssion Denial Index 

c E c E c c ,: c E c " C 

45 28 14 61 41 51 10 24 47 43 45 50 64 

16 16 49 41 121 87 42 19 82 70 

-' 
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iACK GRAPH PAPERS: CHRISTCHURCH N.Z. 87. 
GRAPH SHOWING FREQUENCY DISTRIBUTION 
SCALE (SOCIAL MALADJUSTMENT) 

t'­
C\l 
I 

o 
C\l 

-p 

If\ 
1<'1 
I 

CO 
C\l 

, I 
I I 

:-++ 
I , 

.--1-
I 

, , 

H:i , ' 
, r 

V· 

I 'f 

or 
If\ 

I 
-:t 
-:t 

I, 

0\ 
If\ 
I 

C\l 
If\ 

-'± 

I 

_:1-
I 

ifF -

t'­
\0 

I 
o 
\0 

I 

\ 

, I , 

LI"\ 
t'­
I 

CO 
\0 

I 
'"1 , 

I 

)ths, y, & 1 inch FIG. 3.1 

FOR T-SCORES ON JESNESS DESCRIPTIVE 

or - T-Scores _ 
0\ 
I 

-:t 
CO 



.. 

20 

15 

10 

5 

20 

. 15 

10 

5 

GORMACK GRAPH PAPERS CHRISTCHURCH N.Z. 88. lS, % & 1 inch FIG. 3.2 

GRAPH SHOWING FREQUENCY DISTRIBUTION FOR T-SCORES ON JESNESS DESCRH)TIVE 
SCALE (VALUE ORIENTATION) 
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GORMACK GRAPH PAPERS CHRISTCHURCH N,Z, 89. ths, % & 1 inch FIG. 3.3 
GRAPH SHOWING FREQUENCY DISTRIBUTION FOR T-SCORES ON JESNESS DESCRIPTIVE 
SCALE (IMMATURITY) 
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GRAPH SHOWING FREQUENCY DISTRIBUTION FOR T-SCORES ON JESNESS DESCRIPTIVE 
SCALE (WITHDRAWAL) 
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GORMACK GRAPH PAPERS CHRISTCHURCH N.Z. 95. 10ths. Y, & 1 inch FIG. 3.9 

GRAPH SHOWING FREQUENCY DISTRIBUTION FOR T-SCORES ON JESNESS DESCRIPTIVE 
SCALE (REPRESSION) 
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FIG. It.3 

GRAPH SHOI'lING FREQUi:NCY DISTRIBUTION FOR T-SCORES ON JESNESS I LEVEL 
(Cfm: IMI'IATURE CONFORf'IIST) 
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APPENDIX VI 

BINET VOCABULPRY I. Q. SCORE 



• TABLE 1 • 

108. 

TABLE SHOWING Iv'JEAN BINET VOCABULARY I. C). SCOR.E, 
STANDARD DEVIATION, AND T.TEST COMPARISON FOR 
(E) AND (C). 

~ (E) N=38 (E) N=36 T Independent Significance 

Mean 1.0. Score 92.4 96.9 -1.6 NS 
Standard Dev. 11.4 12.4 
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S.O.F.T.L.Y. and the Urban Aboriginal 
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ABORTGHTATJ F8BR-G-qOTJP OUESTTOmiAIRB 
,. 

The results !,!,osenten. '."lere obtained th1:'Ol1e;h a er::mt ft'or:lthe 
Department of Aborigi.nal Affa:i rs fot' research into the le1.Sl1..re 
activities nf aborie;inal adolescents. The research was 
originally designed to see how aboriginals occupy their leisure 
time, ::.lnd to show whether the peer-Group program could help 

. them to improve their leisure skills and mode of acting within 
. the cor.unu.ni ty. 

The questionnaire discussed here was given to two groups of 
aborieinal boys (ten in all, with ages ranging from 12 to 16 
years) before they began the peer-group program, and so this 
report deals onlY with the first part of the p.roposed research. 

Deli.nl1uenC!\I' Rec0!'o of "Peer Groul?, 
Only two members 0';: \jne peer-ero1lDs (those nnmbered 3 and 6 in 
the IRst table) have a cOQrt record - 5 and 6 charges mainly of 
Breaking, Entering and Stealing and Unlawful Use of Motor 
Vehicle. 

Int~I""-')ret-Lri,~1" t1iA "'pbl~s 

Thr;~ of th:-boys "~r~"either working or recelvJ.ng u.nemployment 
benefit. This and the wide range of ages make many of the 
questions difficult to interpret. In addition, some of the 
questions were not answered properly, 3nd these have been left 
out of the table o Thus, comparisons between th8 ~eer-eroup and 
the otber groups shown in tbe table should be 'treated with 
caution. 

The three comparison groups (t Nyand i Study t) are taken from a 
survey run by R. Sanson-Fisber, and include only .14 and 15 year 
olds o . The non delinq,uent group was obtained from a local 
metropolitan school and consists of 106 males and 94 females. 
The delinq,uent eroup was obtained from V'arious institutions, and 
includes 39 aboriginals (25 ffiale and 14 female) and 50 non-

.aboriginals (21 male and 29 female), which are presented in the 
table as separate groups 0 

All the figures given are percentages~ This means in the case 
of the peer-group that one member of the group represents 10% 
and this should be kept in mind when comparing the figures. 

Discussion of Results 

Famil v Life 
Most of~ peer-group members live with their parents, which 
puts them closer in this respect to the non-delinquent group 
than to either of the two delinqwmt groups. 

According to the boys, their parents are less restrictive' about 
outings tl1an any of the Nyandi study groups (although it must 
be remembered that 30~ of i;rlp. peer-~roup are wor"k:i.ng boys). 
However, their parents expect to be asked, and expect to oe told 
where the boys are going, more then in the two deli.nquent 
groupso 

Punishr:'lent for gotne; out without nermission seems to be 
determined by a racial-cultU2:'al factor, with the aboriginal 
groups beine less punitive than the European g::::-oups. 

! 
J 

I 



112. 

Very few of the peer-grouT> (countine; only. the seven school 
attenders) recei. ve ree;'Jlar pocket money, having instead to 
ask for money as they need it. In this, they differ from 
all th~ee e;roups of the Nyandi study. 

Sta~8rd. of Ltvin~ 
With respect to havtng a clock, radio, car, or telephone at 
home, trw peer group families are simtlar to the aboriginal 
group in the Nyandi study. The Euro:pean families tend to be 
better off, However, the peer group families all have a 
television set, and in this t~ey differ from the other 
aboriginal group, who are much less likely to have a T.V. than 
the Europeans. . 

Skj.lls 
In most of the ski.lls, both raci81-cul tnral and delinquency 
factors may be found. The delinQuent aboriginal group tends to 
be worse than the delinque~t white group, which tends to be worse 
than the non-delinquent group. The aboriginal peer group is 
better than th8 ne1 inCJ.uent aboriginfll group of the Nyandi study 
in all tlle skills ex:cept two: knowing how many days tn a month, 
and knowing what V.D. is. Knowledge of telephone reT>airs seems 
~o be strongly related to having a phone at home, and this in 
turn shows a racial-cultural difference. 

The aboriginal peer group is about the same as the EuroI,ean 
groups in 10 out of 16 of the skills, 8.nd is better than the 
deJ. iml')8nt Euro:!,e!3n group i.n knowinG the use of a street di r.ectory, 
medibank, and what a bank deposit is. 

More delinouents than non-delinauents say that they can drive a 
carf and this is particularly so with the abori:si:nal delinquents. 
This is probably due at least in T>art to their rate of stealing 
cars, and perhaps also to an inflated idea of their own ability. 
In self-reported ability to drive a car, the peer-group is at the 
non-delinquent level. 

ActivitiAs 
The last table (page 5) shows only the peer-group members, 
listing their activities individually. Their own activities 
during the last week-end are given, together with the interests 
and activities of' their fri.ends. 

The weekend activities show that although some of the boys seem 
relatively aimless, others show highly structured and interesting 
use of leisure time. 

Only one of the boys mixes with an all-aboriginal group of 
friends - the other boys have European friends, and there is a 
tendency shown by some of the boys to'see their European friends 
as having very exciting and interesting activities. 

Conclusion 
llthn'~h it may be concluded that aboriginal delinauents are 
worse off in most respeots than white delinquents (as seen in 
the resnlts of the Nyandi study), the aboriginal peer-group shows 
greater similarity to the non-abol'igin8l groups, 'rhere would 
seem to be no r8ason for aboriginal peer-groups not to work as 
well as peer-gro:.lps for non-'1bori~in81 s. Provided that the 
aborieinal groups are chosen from familieS living in an 
European or ';7estern comIllunity, they would be starting at about 
the same point as the l1ol1-8borigin81 ~roups, :md could be 
expected to show similar benefits from the peer-grouT> program. 
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(1) 

1!f:g,E OF QUJ~STJON}TA IRE RT'~SULT2. 

QUESTION ASKED 

(1) Parental ]'igureo Both NattITal Parents 
One Nat.-.Parent & Step/De Facto 
Single Parent 
Other 

(2) Grou.p of Friends · None · Small (1-3) 
Medium ~4-10) 
Large More than 10) 

( 3) Pocket r.ioney · Regular pocket money · ( On] y school Ask ~or money when needed 
attenders : 7 out Only money for specific expenses 
of 10 in the No money 
abort,inal peer-
grou.p 

-------------------

• 

...... -.--. - -'-'- ---

ABORIGINAL PEER-GROUP 

J\boi~j einaI 
Peer Group 

% 
Nyand i Study 

% 
TIel tYl.Cluent Del in-Cluenl; Hon 

80.0 
10.0 

0 
10.0 

10.0 
40.0 
40.0 
10.0 

28.6 
57.1 
14.3 

0 

Aboriginal White Del inqo 
School. 

33.3 42.0 
12.8 10.0 
17.9 14.0 
35.9 34.0 

15.4 24.5 
24.4 13.7 
35.6 32.6 
15.6 17.1 

64·.9 77.1 
29.7 10.4 

0 8.3 
5.4 4.2 

Group 

89.5 
2.5 
6.5 
0.5 

20.7 
33.3 
38.1 
7.4 

65.5 
29.5 
4.0 
1.0 

~ 

~ 

\.H 
• 

_. ~\ .. ,..,:~'i'i,u:_';~ 



(2) 

TABJJ1'l OF QUESTIONNAIRE RBSUI,TS ABORIGINAl, PEER-GROUP 

A 110rtglnaT 
Peer Group 

- ---- - % 
U\'and i St1ldy 
~ % 

Non 
Del inonent Del inrmentDel inolle 

QUESTIOnS ASKED· Abo:d.etnal Wh5te Sc'r-]ooi 

(4)' Items PreMnt in House 

(5) Parentf.11 Control of Outings 

(6) Parental Consent for Outings 

Clock 
Rad:to 
T. V. 
CaC' 

. Telephone 

No Control 
Some Control 
Rigtd Control 
Contract 

(7) Parentp.l Knowledge about Whereabouts of Outines 

(8) PunisbJ'lent Going 01ltWi thou.t Permission Punitive 
Verbal Only 
No Action 

80.0 82.1 
90~0 89.7 

100.0 69.2 
60.0 6h.7 
20.0 25.6 

50.0 38.5 
20.0 30.8 

0 5.1 
30.0 25.6 

90.0 65.8 

80.0 61.5 

.20.0 17.9· 
40.0 46.2 
40.0 35.9 

100.0 
96.0 
98.0 
84.0 
54.0 

28,0 
26.0 
8.0 

38.0 

76.0 

84.0 

42.0 
32.0 
26.0 

Group 

~ 

~ 

-'=" • 

99.5 
99.5 
99.5 
96.0 
68.5 

11.7· 
51.8 
7.6 

28.9 

94.5 

94.5 

31.2 
60.13 
8.C 



~ 

( 3) 

.( 9) Skills 

TABJtE OF~~':LUESTrO~NN_1\ IRE RESULTS 

QUESTIONS _ASKED 

Time on Clock 
glJ.u~vA]ent of.' 20c 
Sending Telegrams 
Bus Houte Numher 
Meanine of "Next 'of Kin" 
Pllrpose of Street Directory 
l':mer!3Ancy Phone Number 
Months of Year - August 
Meaning of V.D. 
Days in Month (January) 
','{llRt a Bank DeposH is 
Med ibmL'k 
Meani~e of 2.30p.m. 
Mi.l1lltes 1n Hour 
Places to Save Money 
R8cfd.pt 
Telephone Repairs 

ABORIGINAL PERR-GROT.1P 

Aborje;inal -~-~ Nynnd i Study 
Peer Group ~.~ 

I~ 

90.0. 
90.0 
60.0 
70.0 
60.0 
90.0 
80.0 
90.0 
60,0 
30.0 
80.0 
80.0 
90.0 
90.0 
70.0 
80.0 
30.0 

Non 
DeljnouentlJe] jnllUA'1t 1)(~ljnnuent 

Aborie1nal White School 
Gronn 

69.2 96.0 96.5 
76.9 9R.0 97.5 
53.8 60.0 61. 5 
59.0 80.0 E3905 
30,8 72.0 8~.5 
61.5 8?oO 96.0 
6('.7 96.0 97.5 

84.6 96.0 93.0 
64-.1 7?0 79.0 
56.4 68.0 85.0 
35.9 48.0 81.0 
5(,,4 90.0 9~;. 0 
76.9 98.0 98.5 
?0.5 T).O 88.0 
69.2 86.0 96.5 
33.0 62.0 67.5 

-" 
-" 
VI 
o 

·~~"""""11U"~'N!~'1".· "")qI~i __ .. - AiL "&l·l'iti'iil;:~~\..Z"""'A 



(4) 

TAB:r,F. OF. Qm::f;TIONNATRF: HESULTS ABORIGINAl, Pram-GROUP 

QTf8Wl'TONS .ASlO~D 

(10) AMIHy to Drive a Car 

(11) Permisfd.on to Drive Parents' Car 

(12) :Mo11ey Ever BorT'owed 

(13) DrfnkiY'g Alcohol 

( 14) Vandal i.sm 

( 15 ) Breaki)lg & Enteri:ng 

( 16 ) Assault 

(17) Theft 

Only when they are in the car 
Allow8d to take car alone 
Never 
No car 

A borfeTnsI Uya11d i Study 
Peer Group ~ 

;10 

50.0 

20.0 
0 

40.0 
40.0 

60.0 
Q) 
w 
Q) 

.c 
-P 

~<l) 
Orirow 
~.oQ)j:! 

(Uri 0 
rcJ • .-/ r-I ..-I 
Olri O-P 
~ Q) ~ • .-! 
• .-/ ~-PrcJ 
ro8~~ 
-P~oo 
.0 00 

o ~ § tlJ) 

wcv s:; 
Q) ~ ..... 
~rnof; 
~ h Q) 
ti) 0 CD''-/ 
...... .-/ rn l> 
~+>;3~ 
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Grouu j,:o. of Age of frjeJ'l,ls 
Tlle;'1[)pt' in Fri.ends 

Groun 

1 2 12 

2 3 16,17,18 

3 3 16 (approx) 

4 4 14 (approx) 

5 3 13 (approx r 
6 4 12-13 

7 7 14 

8 0 16 
.. (His own age) . 

9 3 14-15 
10 5 1 '~-1 5 

ACTIVJTn~S OF FRHNDS 

Crtcket 

Skate bOArd, motor bike, walk around 

2 have no speoia1 interests; tI1e other 
is i~terestAd in football. 
(This is the only all-aboriginal group) 
Swimming, skateb08rds, surfing, 
motor-bih~s, I18ddllng rubber raft, smoking 

Sblteboard, soccer, athletics, 
Riding bj~AS, swinm1ng 
1. SpeAr ft8hing, playing rool, 

pinball machines, swimming 
2. Walks (Joe, modAl Rerop18ne 
3. Cricket, soccer, football 
4. Scouts, skatebOArd. 
Weie;l1.tl jfti.:ng 

No group of fri.end s 

Not s!"flc:ified 
Horser5ding, SCUbA diving, riding bike to 
beach, sk:1teboardi.ng, .karate, surf:i.ng, 
motor bikA, footb"l]. 

, 

AC'l'IVTTms P()R Wl·:r·;]fEND 

Played cricket; watchQd .T.V; rode bike; 
went to swirnf:1ing pool~' 
Drive-in movi.es; w~tched T. V; walked around; • 
fixed up skate hoard; fixed up motor bike. 
Vist teo girl-frj end; v:i Ed.ted girl-friend' s 
sister in hospital; ~rjve-in; T.V. 

Skatebonrdsi swimming at beach; T.V; riding 
bike; visited friend and watched T.V. and 
played games. 
P~u~ty; shopping with friend; skatebOArds; 
T.V. played footbal]. 
Watched T.V. spear-fishiW!:; rlayed pool; 
gardening; played sand bombs; walked around 
Cluarries. 

No details (but went out FrldAY, Saturday 
arld Sunoay)o 
Beach, friend' s plRce~' 

Town. Football. Town. 
ToVf went to football oval; 1'001 rooms; 
Went to friend's place; T.V. 

~ 

~ 

-..J 
o 



• 

APPENDIX VIII 

Research Report: 
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·SYNOPSIS: 

The Carnarvon Juvenile Crime rate increased 41 to 65% per annum 
for each of the years between 1972/73 and 1975/76. By 1976 the 
crime rate (i.e. the ratio of· offenders to 1000 children 7-17 
years) was 6.5 times the Perth Metropolitan average o 

Surveys and pilot interventions were carried out to assess 
contributory variables affecting the crime rate so that a 
preventive and rehabilitative programme could be devised and 
implemented o Survey and pilot study results indicated that most 
offenders were teenagers, that most were of Aboriginal descent, 
that almost all had no leisure facilities or the skills to occupy 
themselves constructively, and many came from families having 
limited financial resources and poor quality/cheap housing. 

Interventions implemented were:-

a) 

b) 

c) 

A pilot youth group which closed after three months. 
The large scale tl~u Club replaced this small group. 

S.O.F.T.L.Y. groups. 

Probation groupso 

Effects of the interventions can be summarised as follows:-

1. 

3. 

4. 

More constructive after-school, main street and group 
behaviours (e.g o more co-operation, friendly chatter, 
higher self-esteem; and less aimless kicking, throwing, 
bullying) 0 

Changes in community attitudes (e.g. increased 
tolerance) and increased parental participation in 
children's activities (particularly Aboriginal women). 

(i) 

(ii) 

In the eight months immediately prior to the 
interventions the crime rate was climbing at 
35% per annum o Following the interventions the 
crime rate has been decreasing at a consistent 
rate of 22 to 28% over the past 16 to 20 months. 

Property, and alcohol offences have been 
reduced by more than 35%. Good-order offences 
have also been reduced after a lag period. 
Traffic and person offence have probably been 
retarded but are now slowly increasing again. 

New dimensions are being added.to the programmes to 
meet the needs· of 16 to 17 year olds, particularly 
traffic offenders o 

_., . . 



THE PROBLEH 
Carnarvon1s juvenile crime increased. to epidemic proportions during 
1975 and 1976. One hundred and eighty eight (188) children were 
charged with 489 offences. The ratio of off.enders to 1000 children 
7 to 17 years (i.e. the group that could be charged). was 6.5 times 
greater than that for the Perth metropolitan area. 

EXPLORATORY SURVEY AND PILOT PROGRAI<1r-mS 
The initial r('!sponse to the problem \·;as to do a survey and some 
pilot programmes. A survey of offenders was carried out by the 
local District Officer to ascertain the characteristics of the 
offenders. Four points emerged: 

a) due to lack of facilities and skills' the majority of 
offenders failed to use their leisure appropriately. 

b) the majority of offenders were of aboriginal descent 
(65%) 

c) the majority were tccn3gers; 56% being 15 years and older. 

d) a high proportion came from families with limited 
f'inancial resources and poor quality/cheap housing~ 

Children responded over-whelmingly to two exploratory programmes" 
A small scale pilot youth group was set up in a private house : it 
vlas s'damped by huge numbers of children (mainly of aboriginal 
descent). An experimental probation group, designed to discourage 
offending was also inundated by requests from children to participate. 

In a.l1, surveys and pilot programmes strongly indicated that many 
delinquent chi.ldren had no way in which to use their leisure time, 
nor had the children developed the skills to use their leisure time. 

In the following text the Carnarvon youth progra~~e is described 
as it developed and an assessment is made of its effects on the 
Carnarvon Community. The assessment is based on a statistical 
analysis of the crime statistics for Carnarvon, and direct 
observations of Carnarvon children ou~side their schools, on the 
town's main s~reet and in the youth groups. 

THE PROGRAMl'·mS 

1. The Pilot Youth Group 
This progranme operated in a house provided by the Education 
Department from mi.d-Aue;ust, 1976 to the first week of December, 1976. 
It closed jn December because the Education Department was unable 
to continue making the home availallle to the Group 

The programme operated on two evenings during the week. Thirty to 
forty children attended each evening. Sometimes a similar number 
of' children remained outside the home because the home was too 
crowded to enter. 

The majority of the children attending were of aboriginal descent. 
l1any were picked up and delivered back to their homes by the two 
adults responsible for the group. The adults were a female homemaker 
and a male teacher. They adopted a facilitator role rather than a 
leader or director role. 

I: 
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The group was run along non-authoritarian lines without a high 
degree of competition. The children were given every opportunity 
to take responsibility for running their activities. The adult 
facilitators encouraged them to consider alternatives and plan 
their activities. An emphasis was placed on developing greater 
community awareness. The pro~ramme was virtually the only one in 
Carnarvon that gave children (particularly aboriginal children) 
an opportunity to participate in something which was law-abiding 
and which they could succeed at. 

The programme was deliberately designed to be partially self­
supporting - children were expected to contribute within their 
means so that they would learn money management skills. Other 
assistance came through the Department for Community Welfare and 
donations. 

The programme proved to be too successful ••••• too many children 
wanted to attend. Space was insufficient and older children were 
not being adequately-catered for. 

2. Mayau Club 
When the pilot youth programme came to a halt in December, the 
Carnarvon Shire Council voluntarily made the old Gascoyne Trading 
Company Truck Depot available to the youth group. It was a large 
shed with plenty of indoor and outdoor space. Some sections of the 
building could be partitioned off with steel storage cabinets to 
make small group meeting areas. During December the Shire and 
Community Welfare prepared the building for the youth group and 
meetings of the group were deferred until this work was completed. 
A large vari"ety of materials were purchased for the group because 
it was expected that a larger number of children would be attending 
(e.g. indoor sporting goods, a weight reduction bike, a pool table, 
canteen equipment, etc.) Adult facilitators were increased from 
two to five (the original homemaker, a District Officer and 2 peer 
group leaders at first; and later a third). The plan was for these 
people to decrease their involvement as parents became interested. 

From the first week of January in 1977 the programme commenced 
operating each evening of the week. On two afternoons after school 
it also operated. Numbers of children attending each daily session 
ranged from 40 to 200 with 100 to 150 usually in attendance. Those 
attending ranged in age from five to eighteen, with the majority 
being eight to sixteen years. A few European children were inter­
spersed throughout each of the groups. 

The programme operated along the same lines as the pilot youth 
programme, i.e. non-authoritarian and little competition with 
emphases on responsibility, choosing, experiencing and participating ••• 
the children ran their own activities and adults remained the 
background figures. One of the first things the children did was 
to name their centre the "Mayau Club" ("Mayau" is aboriginal for 
nlittle people"). 
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As the club developed it was found that the age range attending was 
a little too wide and younger children were then encouraged to 
attend after-school activities rather than in the evenings. In 
practice five to twelve year old, together with a few responsible 
£ourteen year olds atter.d the afternoon sessions; eight to sixteen 
year olds generally attend during the evenings. 

At one stage in its development the Club was forced to operate two 
to four times weekly because of the lack of adults to facilitate 
the operations of the Centre. Th~reduction in scale of the 
Centre had no ill effects and it has continued to operate twice to four 
times weekly. 

The childrens' parents have become increasingly involved at the 
Centre (particularly aboriginal women). The original peer group 
leaders have been able to withdraw and concentrate on their 
S.O.F.T.L.Y. groups. 

The Club has operated virtual.ly continuously since January, ·i977. 

3. S.O.F.T.L.Y. Groups 
S.O.F.T.L.Y. is a youth programme operating in the Perth metropolitan 
area. Five to eight children ranging in age from 10 to 16 years are 
selected for each S.O.F.T.L.Y. group. Selection depends on whether 
children have one or more of the following difficulties:-

a) lacks social skills 

b) does not plan his leisure time 

c) fails to use his freedom constructively 

d)· is an isolate or does not belong to a group 

e) lovi self-esteem, and so on. 

Friends of the children who participate are included as often as 
possible, even if they are normal well-adjusted children. 
Facilitating adults are responsible for each group. Duration of 
each group is ten weeks. Children are encouraged to consider 
alternative activities, choose one they would like to experience, 
plan their activity and run it. Facilities already available in the 
community are used so that a community awareness grows naturally. 
The prograrmne develops a child I s resourcefulness and prepares him 
.for particJpation in existing groups. Where no groups exist he has 
some of the skills necessary to form his own constructive group (for 
further information refer to S.O.F.T.L.Y. Handbook). (Available 
£rom the Department for Community Welfare, Vj.A.) 

Two S.O.F.T.L.Y. groups commenced operation in Carnarvon in January, 
1977. The groups operated along the same lines as the metropolitan 
programme. Their aim vlaS to prepare children for the Hayau Club, 
provide personalised activities and to do things that can only be 
done in a small group (e.g. camping). Children selected for these 
ten \veek S. O. F. T. L. Y. groups have beeE children from the Mayau Club 
who \Vish to have activities that cannot be easily provided at the 
Centre, children who refuse or cannot fit in at the Centre, children 
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who want a more personalised activity and children who have chosen 
to isolate themselves despite invitations to participate. 

The non-conformist and/or negative children in each S.O.F.T.L.Y. 
group have been kept to a minority so that they always have a 
positive group norm with which they can identify. 

Recently, (January, 1978) the S.O.F.T.L.Y. groups have been 
increased in size to cater for larger numbers of children. To date, 
no negative effects have emerged as a result of this change. 

4. Probation Groups 
Carnarvon had a large number of young petty offenders who repeated 
their offences. Traditional methods of coping such as fining, bonds 
and probation seemed to have no effect. Experimental probation 
groups were then developed to discourage these offenders from re­
offending and to introduce them to more constructive leisure time 
_ ...... -..: .... ..: +.:......... 1'1)l,-., ...... _ ...... ",,_,.. 't.",..",...,_ """'Y"l 0'")1 o""'\Y'\rT" ~ n L" rp TV'; Y'lOC oC:: 
C1\".. .... ..L.V.J..\..t.L.,co • .J.~.lC; o.l.uu.l:-'~ f'1~.J.c;. ..I.1..ou,.a. U...I-V.l.l.6 ........ ...,.L. ...... .J-J ...... ..................... _, ....... _ 

described above, with four.major modifications. 

a) only 9 to 12 year old petty repeat offenders on probation 
were permitted to attend. 

b) each child was required to attend his group on six (6) 
consecutive Saturday mornings. If they failed to appear, 
then the probation leader continued calling for them until 
they completed their six Saturdays. Children quickly 
learnt that they could not "opt-out" of participating. 

c) the programme was much more authoritarian and directive 
than the S.O.F.T.L.Y. programme. Children were expected to 
complete a menial task that was of benefit to the community 
before proceeding to an activity or reward of their own 
choice. Menial tasks included picking up litter and rubbish, 
gardening and so on. Activities and rewards took the form 
of swimming, cricket, a can of coke, sandwiches. The 
menial task involved 1 to 2 hours each Saturday. The 
activity and/or reward involved the remaining 1 to 1~ hours. 
At the completion of the group, the child was encouraged to 
join the Mayau or S.O.F.T.L.Y. programmes. 

The S.O.F.T.L.Y. emphases on responsibility, considering alternatives, 
considering others, choosing planning and acquiring a community 
awareness were kept as a part of this programme, particularly for the 
activity or reward section. 

When the programme commenced it was at a time when no suitable 
leisure facilities were available in Carnarvon and there was a real 
danger that children would try to offend just to participate in the 
programme. This danger was averted once the Pilot youth group 
commenced operating. 

To date, only boys have participated. There is no reason why girls 
could not be included. 

'. 
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EFFECTS OF THE PROGRAMME ON --- THE YOUTH OF CARNARVON AND --- THE 
COFlNUNITY 

1. Observed Effects on the Behaviour of Carnarvon Children 
A sample of Carnarvon children were observed in three different 
settings. No attempt was made to control who was observed: those 
observed were the ones who happened to be present in the three 
settings on three different occasions. Results should therefore 
be accepted cautiously. 

Observations were made in September, 1976, June, 1977, and January, 
1978. Fifteen to twenty children were observed outside the 
Carnarvon High School (1976 and 1977); twenty to fifty children 
were observed on Carnarvon's main street between the hours 3.30p.m. 
and 4.00p.m. (1976, 77 and 78); and twenty to forty were observed 
in the Pilot Youth Group and Mayau Club (1976, 77). The changes 
observed are recorded below:-

September. 1976 
Aboriginal children pre­
dominated 
Children primarily 10 to 
14 years 

Children in small groups. 
Peers of a similar age. 

Competitive 

Groups consisted of 
mainly the male sex. 

Bullying, pushing 
behaviour 

June. 1977 
Aboriginal children pre­
dominated ' 

Children predominantly 
10 to 14 years but age 
range wider, i.e. 5 to 
16 years. 

Fewer children outside 
school and on street 
than in August. 

Groups larger. Wide 
range of ages in 
groups. 
More co-operation and 
care of younger 
children (e.g. talking 
and directing, 
escorting them from 
road) • 
Mixed sex groups 

Not observed 

January. 1978 
Aboriginal child­
ren predominated 
Children pre­
dominantly 10 to 
14 years, with a 
few younger 
children also 
present. 
Approx. same 
number of children 
on street as for 
June, 1977. A 
remarkably high 
number of abor. 
adults on street, 
lawns and parks 
(related to un­
employment 
difficulties). 
Children primarily 
in pairs. A few 
large groups. 
Only co-operative 
behaviour 
observed. 

SRme sex uairs. 
Groups were 

. generally of 
mixed sexes. 
Not observed 

I' 
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. . 
Loud talk and yelling 

Kicking of stones, even 
on asphalt roads and 
footpaths. Throwing 
of stones without 
purpose. 
More than half 
lowered heads and 
refused to make eye 
contact. 
Few adult interactions 

Adult supervlslon and 
assistance necessary 
for many activities 
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Mainly conversation 
and friendly chatter 

Kicking of stones on 
gravel patches but not 
observed elsewhere • 

. No throwing observed. 

A minority lowered 
heads or wouldn't 
make eye contact. 

Few adult interactions 

Mayau Club can 
operate for short 
periods without adult 
supervision. Some 
older children 
spontaneously take 
responsibility for the 
centre and its 
materials. 

Quite personal 
conversation and 
chatter. 
Purposeful walking, 
window-shopping, 
etc. 

Heads held up Qn 
approach, but eye 
contact rarely 
occurred. 
Many adult inter­
actions, primarily 
because of the large 
adult population 
present. 
Mayau club not 
observed. 

2. Effects of Programme on ~wo Children - Two Case Studies 
fA:t Il

., was the worst juvenile male offender in Carnarvon during ~ 975 and 
early 1976. In mid-1976 he had to be placed at Hillston, mainly to 
protect the community. On his return to Carnarvon in December, he 
impressed as hostile, somewhat bitter and a little more conforming. 
He lowered his head when interviewed and would not make eye contact. 
When his grandmother died in early January there were several signs 
that he was likely to re-offend. 

He was introduced to the Mayau Club and was given responsibility for 
an activity. Eventually he was given responsibility for the canteen 
and petty cash. He has done this last task exceedingly well over 
the 18 months. He now makes eye contact, asserts himself and 
sometimes queries even the actions of European adults in appropriate 
circumstances. His only lapses have been a couple of occasions when 
he has helped himself to cool drinks and/or sweets, or given them 
away to his friends. 

. ~CN ,was a serious juvenile female offender during 1976. Those 
who had contact with her at that time described her as a hostile 
non-conformist who resented authorities. Since joining the group in 
January, 1977 she has offended only once. She now takes 
responsibility for assisting younger children in after-school 
activities - although she continues to be relatively unskilled when 
relating to the younger children, she tends to lead through 
participation and example to her younger peers. Her self-esteem 
and confidence have both improved - likewise her grooming. However, 
she continues to be hostile toward authority and aggressive outbursts 
occur with little provocation. 

- . .. 
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3. Effects on the Children's Parents 
The children's parents were slow to become involved at the Centre. 
With encouragement they have become involved and they now virtually 
operate the Centre by themselves. Aboriginal people are also 
becoming increasingly involved as S.O.F.T.L.Y. "leaders" at this 
point in time. 

5. Effects on the Local Community 
These effects have been difficult to assess and verify but there have 
been several incidents which suggest:-

a) greater tolerance by the community toward petty 
childb.ood mi.sdeffiea:noLlrs.. The t.hrcGhold before a 
child is labelled as delinquent seems to have 
risen. 

b) there seems to be more tolerance on the part of 
police and courts. 

c) there are fewer negative peer group influences in 
the town. 

6. Effects Evident in the Crime Statistics 
Crime figures for Carnarvon Children's Court have been analysed from 
November, 1971 to April, 1978 to determine patterns and changes. 

a) Changes in the Number of Charges/Offences 
Visual scrutiny of Graphs 1 to 3 reveals that the 
number of charges have been climbing rapidly from 1972 to 
1975. There is a tapering off of this increase in 1976. 
Annual figures confirm these visual trends: 

1973 - 65% increase in offences compared with the same 
period in 1972. 

1974 41% increase in offences 

1975 49% increase in offences 

1976 8% increase in offences 

The 8% increase between 1975 and 1976 was contaminated 
by the Pilot Youth programme which operated from mid­
August to early December. Comp~ring January to August 
figures 1975 and 1976, we find that there was a 35% 
increase in offences across the two years. For the 
September to December period we find that the 1976 
figure was 23% below the 1975 figure. This result 
suggests that the Pilot programme may have had a fairly 
immediate effect on the crime rate. 

I 
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With the introduction of the Mayau Club and related 
programmes in January, 1977, the crime rate has 
progressively fallen. There was a "honeymoon" period 
at the commencement of the programmes when the crime 
rate fell by 60% for two and a half months compared 
with the same period the previous year. Since that 
initial stage the crime rate has fallen at a rate of 
22% during 1977 and is currently dropping at a rate 
of 28% for the first four months of 1978. 

In comparison, the Western Australian State Juvenile 
offence rate has been slowly increasing (with an 
occasional plateau) at an average rate of 6% per annum 
over the period 1971 to 1977. Current figures on 
hand indicate that this years juvenile crime figures 
(1977/78) will be similar to the trends over the 
previous years (i.e. a 6% increase). 

ChRn~ps in Offence Tvpe 
Graphs 7 to 10 reveai changes in various types of 
offences. 

(i) Property offences - these decreased by 30 to 
35% during 1977 compared to pre-programme figures. 
Indications for 1978 are that this type of offence is 
now 50% down compared with the pre-programme figures. 

(ii) Good Order offences - effects have been slower 
in becoming evident in these figures (due possibly to 
the lag in attitude charge on the part of police). 
Figures indicate a slowing and possibly a reduction in 
these kinds of offences. 

(iii) Traffic Offences - these were increasing steeply. 
They retarded by 25 to 30% on the introduction of the 
programmes in Carnarvon, but seemed to have commenced 
increasing in frequency at a slower rate ever since. 

A small scale experimental programme is currently being 
put into operation to tackle this problem (using go-karts) 
because these offences (plus unlawful use of a motor car) 
now represent two thirds of all offences occurring 
in Carnarvon. 

(iv) Offences against Persons - offence rates are 
difficult to interpret but seem to be 10 to 15% below 
the figures prior to the introduction of the programmes. 

(v) Alcohol offences - these have reduced 35 to 40%. 
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Changes in the Number of Children Offendin~ 
Data is presented visually in Graphs 4 to. Changes 
in numbers of children offending are as follows:-

July/Dec, 1975 68% increase compared to the same 
period the previous year .. 
Jan/June, 1976 10% increase. 
July/Dec, 1976 24% decrease. 
Jan/June, 1977 26% decrease. 
July/Dec, 1977 34% decrease. 
Jan/April, 1978 - 44-45% decrease. 

d) Changes in. the Kumber of Multiple Offenders 
When youth programmes were first introduced in Roebourne 
and Kununurra several years ago, there was a marked 
decrease in the number of multiple offenders, although 
there RY'e some doubts now lIJhether thjs p8ttprn peY'sister1= 
Figures for Carnarvon are presented below. 

Jan/June, July/Dec, Jan/June, July/Dec, Jan/April, 
1976: 1976: 1977: 1977: 1978: * 

Single Offenders 75 66 55 40 18 
Children offend- 20 46 31 14 12 
ing twice 
Children o!fend- 12 9 10 4 5 
ing three times 
Children offend- 7 6 2 2 5 
ing four times 
Children offend- 3 13 6 13 9 
ing four or 
more times 

* Figures pro-rated to make them comparable. 

Single offenders have reduced by 32.696 and if 1978 trends continue 
then slngle offenders will have fallen by 7496 compared with the pre­
programme period. 

Children who offend twice or three times in a year have also fallen 
by 30 to 3596. 

Chl1dren who offered more than three times seem to have varied 
little in terms of numbers over the years. They now form a bigger 
proportion of the offending group. 
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(i) Race 
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The percentage of children of aboriginal descent 
in the Juvenile Court population has remained steady at 
65 to 75% over the period 1975 to April, 1978. The 
children account for about 80% of the charges that 
come before the court. This means that the number of 
non-aboriginal offenders have decreased at the same rate 
as aboriginal children. 

This result at first seems a surprising one because 
mainly aboriginal children are involved in the youth 
programmes currently operating in Carnarvon. However 
it can be partially explained by the fact that non­
aboriginal children have also been involved in the 
development of their own programmes and facilities, with 
the result that there are now more resources for both 
the aboriginal and non-aboriginal population. 

(ii) Age . 
In 1976, 44% of children appearing in Court were 

under 15 years. In 1977 this had decreased to 31%. 
This result is consistent with the fact that the youth 
programmes cater primarily for the early teenager. 

The number of older children appearing is 10% higher 
than for the same period in 1976. This means there is 
a need to build something into the youth programmes for 
15 to 17 year old children. Analysis of these older 
children by race indicates that 40% of the children are 
Europeans and 60% are aborigines. A high proportion 
of them are traffic offenders (particularly the 17 year 
aIds). Programmes are currently being developed to meet 
the needs of these children (i.e. dances, coffee shops 
and an experimental go-kart programme). 

7. Probation Groups . 
A small number of 9 to 12 year old aboriginal children have 

participated in this programme. All of the participants offended 
several times in succession prior to their participation in the 
groups. In the intervention and post-intervention periods (3 months) 
no re-offending re-occurred. Recent follow-up checks indicate that 
two lads (25%) have offended again after a 6 month break. The two 
offences were minor in nature. One of these re-offenders committed 
his offence while trying to adjust to a different, unfamiliar 
setting. 

Conclusions: 
The weight of evidence, despite a few contra-indications, strongly 
suggests that the Carnarvon Youth programme has reduced the juvenile 
crime rate by about 30%. Positive effects on the children, parents 
and the community have also been observed. These results have 
been achieved despite the following factors which have hampered 
progress o 
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negative attitudes on the part of the majority of 
the community toward aboriginals, particularly 
aboriginal petty offenders. 

many of the youth came from homes where financial 
resources are limited. 72% of offenders in 1976 
lived in cheap or very poor housing. 

many youths carne from homes where emotional resources 
and supports were limited. 25% of aboriginal 
offenders come from homes where alcoholism was a 
factor ••••••• 12% come from single parent homes and 
6% come from homes where family problems were rife. 
(all percentages based on 1976 figures for offenders). 

no suitable programme for the 16 to 17 year olds 
and traffic (and traffic related) oiienders# 

/3!~flr 
Bruce J. Dufty f (I 
A/CHIEF CLINICAL PSYCHOLOGIST 

May 24, 1978. 
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CHAPTER I 

Children CHOOSE for themselves, PLAN for 
themselves, and carry through THEIR plan 
by themselves. 

They do this with the guidance of an adult 
within the environment of THEIR community 
and city, within the environment of a 
group of their PEERS and within the frame­
work of the law and standards of behaviour 
accepted by their society. 

They LEARN about OPTIONS available to them 
and the social SKILLS required to use 
these options. 

They EXPERIENCE and CONSIVER the EFFECTS 
on themselves and on others. 

They use the FACILITIES already available 
in the COMMUNITY. 
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CHAPTER II 

DISCIPLINE 

VISCIPLINE IS NOT EXTERNAL CONTROL e.g. PUNISHMENT 

Society's usual response to people who deviate 
from expected standards is external control of 
behaviour (e.g. a belLing, withdrcH'ial of 
privileges, fining, imprisonment, etc.) Applica­
tion of external measures has invariably produced 
an immediate improvement in a person's behaviour 
and Society has always been impressed by this 
fact. Too often, however, we have fa i I ed to 
note that when such controls are relaxed the 
person usually returns to previous modes of 
behaviour. 

For discipline to be effective, individuals 
have to develop a capacity to set their own 
limits. When individuals are able to do this 
it is said that they exhibit "self-discipline". 
We contend that S.O.F.T.L.Y. achieves this 
end in a way that traditional methods of 

. . 

ass i s tan c e (e. g. co u n s e I lin g, ins tit uti 0 n a lis at ion) 
cannot. 
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CHAPTER III 

MAKING RESPONSIBLE DECISIONS 

Our society emphasises the value of free 
choice as the way whereby individuals can 
choose the UNIQUE path through I ife which 
best fits their own aspirations and 
abil ities. We bel ieve that each person 
is unique and that he needs freedom to 
develop his potential. 

We also bel ieve that ALL PERSONS POSSESS 
THIS RIGHT and, in order that all may be 
free, each individual must have regard 
to the RIGHTS OF OTHERS in exercising 
his own freedom. When a person respects 
himself, he can then respect other people. 
Whe~ he knows how his decisions affect 
them and when he exercises his free 
choice in a way that promotes both his 
own and their development, he may be 
said to be RESPONSIBLE. 



CHAPTER IV 

RESPONSIBILITY IN AN URBAN ENVIRONMENT 

Cities grow and so too do the opportunities 
for self development. Special employment, 
educational, recreational and interest groups 
grow; in the facilities available and in the 
human organisations which develop around 
them. These become COMPLEX systems which 
INTERACT with each other to produce a 
KALEIVOSCOPE of possibil ities to ,the 
individual. 

However, many people fail to utilise these 
systems to their best advantage. The very 
complexity which holds so much promise can 
also ALIENATE and even VESTROY people. 

Three problems' (at least) can be seen. These 
are: 

(i) An increasing sense of frustration 
in many people who seem to get lost 
in the system and unable to manage 
or cope with it 

and 

(ii) People increasingly feel frustrated 
and angry over available resources 
which prove to be inaccessible 

and 

(iii) They have increasing difficulty in 
finding out or experiencing the 
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consequences of their actions 
both to themselves and to others. 
(Without this there can be no 

.growth. ) 

(I) above should be fairly obvious and it 
is clear that many people need help to understand 
the system and to acqu i re the sk i 1'1 s to U$e it. 
However (ii) and (iii) are perhaps less clear 
and need explanation. 

In respect to (i j) it is obvious that organisa­
tions tend to grow up around resources. These 
organisations have rules which make a resource 
inaccessible to many members of society. for 
example, a Local Government might build a set 
of tennis courts for lise by the publ ic in a 
region. A tennis club forms to ensure the 
courts are lIsed to their maximum extent and are 
adequately maintained. However, every club has 
its constitution and rules which usually covers 
such things as age I imits, membership fees, etc. 
Through this process an AVAILABLE resource 
becomes INACCESSIBLE to many members of the 
community. Those who are frustrated and 
angired by these restrictions need to learn 
the skills of ACCESS or how to bring pressure 
to bear to have the restricting rules CHANGEV. 

In regard to (iii) it is clear that human beings 
can appreciate relatively simple connections 
between ACTION and CONSEQUENCE such as food eaten 
and gain in weight. Most of the really important 
decisions we make though are not so simple. 
Social decision making can be very difficult 
when the consequences become vague, distorted or 
are cut off entirely. 

What happens when someone dials 000 and calls 
up an ambulance for fun? The person who does 
it willI ikely be cut off entirely from the 
consequences. He may, never lea rn tha t a 
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traffic accident victim waited one hour 
longer for an ambulance than would have 
been so had the hoax call not been made. 

These are everyday problems .but a little 
thinking should show more and lead to an 
appreciation of how important KNOWLEVGE 
OF CONSEQUENCES is and how difficult 
it often is to obtain. 
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CHAPTER V 

AIMS Of S.O.F.T.L.Y. PROGRAMME 

To assist those children 
who are having difficulty 
functioning in society 
(i.e. those who repeatedly 
break society:s standards) to 

1. develop an awareness of the existing 
options in their community. 

2. learn th~ skills for creating further 
relevant options. 

3. 'make appropriate choices, and, in doing 
so experience the effects of ~heir choice 
on themselves and on others 

and 

4. having made their choice, plan and put 
into effect responsible behaviour. 
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CHAPTER VI 

METHOD 

liThe group is not an end in itself but a 
means to an end, i.e. a responsible 
autonomous person." 

GiOup Composition 

Small groups of children from the same 
locality and school, a naturally occurring 
group, who have been involved together or 
separately in the same or similar 
deviant behaviour are brought together with 
a departmentally trained and-employed 
facilitating adult. The group may actually 
exist prior to our involvement or be put 
together bearing in mind the sort of selection 
factors which apply in natural groups. 

Groups have ranged ins i ze from five (5) to 
eight (8) children. When the groups have had 
visitors participating there have been up to 
twelve (12) children. The children's ages 
range from ten (10) to sixteen (16) years. 

Departmental officers select children to 
participate in each S.O.F.T.L.Y. group. 
The children have come to the officer's 
notice through Court actions and parental 
approaches. The bases for selection may include 
such things as: LACK OF SOCIAL SKILLS, 
INABILITY TO PLAN LEISURE TIME, FAILURE TO 
USE FREEVOM CONSTRUCTIVELY, ISOLATEV OR NOT 
BELONGING TO ANY GROUP, LOW SELF ESTEEM, AMV 
SO ON. 

I 

I 
I 
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Strict I imits are not placed on who may 
Join the group. If a child's brother 
or sister wants to be part of it he is 
not made to feel that he must commit an 
offence to gain the enjoyment of the 
activities. If parents are willing, he 
is allowed to join. Because the groups 
are sma 1 I and I 0 c a I, t his t y'p e ' 0 f 
INFORMALITY·is possible. 

... 

Some of the most enthusiastic group members 
have been those who did not want to join at 
first, so with children who are "non-joiners" 
("NO-sayers"), the adult will have to insist 
that they at least give the group a try for 
three weeks. 

Once the officer has chosen the children 
for the group he then approaches their 
parents for permission and any assistance 
they can provide to ensure the success 
of the S.O.F.T.L.Y. programme. 

It Is important that those running the 
groups maintain contact with parents 
during the activities and keep them 
informed, and where possible, involved. 
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CHAPTER VI I 

WHAT DO GROUPS DO? 

"It is not so much a lack of facilities 
but ignorance of their existence and how 
to use them that is the problem. 1I 

Group Acitivities 

During the period in which the group meets 
(normally from 6 to 12 weeks}, the adult 
guides the children in a process of examin­
ing various ways they might use specified 
tim e per i 0 ds (u sua I I y 2 - 4 h 0 u r s 0 f the i r 
free time once or twice per week). The 
children are encouraged to consider alterna­
tives which would normally be available. 
They decide on particular activities, plan 
how the activity is to be organised, share 
the tasks involved in setting it up and 
then carry out THEIR plan (i.e. the 
children's plan). 

Throughout the programme special arrange­
ments are made to keep the children within 
their normal community. IT IS ESSENTIAL 
THAT CHILVREN LEARN TO FUNCTION WITHIN 
THEIR COMMUNITY. 

They I ive. at home and frequently meet at 
one of the children's homes (by rotation 
if possible). They carry out activities 
which they might otherwise do normally. 

, i 
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The VIFFERENCE I ies in CONSIVERING 
options, learning ACCEPTABLE ways of 
doing what they choose and having fed 
back to them in a VELIBERATE way the 
effects of their choice and ~f their 
behaviour. 

Typical activities have included 
such simple things as spending a day 
at the beach, going to a football 
match etc., and more complex things 
1 ike organising a country tour by 
bicycle. Some of the skills normally 
regarded as elementary - usln~ a 
telephone, booking seats for a film etc., 
using publ ic transport; are often 
lacking in children who cannot cope 
with society's rules. THE CONNECTION 
BETWEEN LACK OF SOCIAL SKILLS ANV 
OFFENVING IS EASILY OVERLOOKEV. 
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CHAPTER VI II 

THE ROLE OF THE ADULT (LEADER) 

liThe adult responsible for each group is 
a facilitating person not a leader. His 
job is to set out the framework and t-o-­
describe the possible. He must not 
interfere further than thaLli 

The facilitating adult (leader) 

Children occupy leadership roles in 
every group .. The adult responsible for 
each group on the other hand is a 
fACILITATING person NOT a LEAVER. 

The Department usually employs tertiary 
students. They are paid for services 
rendered to a maximum of 30 hours per 
fortnight plus reimbursement for travell­
ing and other incidental costs. Because 
the children they work with are often 
repeat offenders they receive training 
in their role. However, there is no 
reason why volunteers, chosen for their 
understanding of, commitment to and 
skill in the programme could not be used 
with less difficult children. 

IN CONSIVERING ALTERNATIVES, THE "AVULT" 
MUST NOT FORCE ACTIVITIES ON THE CHILVREN. 
HE SHOULV BE ABLE TO WIVEN THEIR HORIZONS 
WITHOUT FORCING THEM TO CHOOSE ACTIVITIES 
THAT HE SEES OR BELIEVES THE COMMUNITY 
SEES AS PROVUCTIVE. 

! 
j 

, I 
j 
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At the end of each activity or at the 
next planning session, the adult attempts 
to draw out aspects of the consequences Df 

the activity both to the children and to 
any others who may have been affected by it. 

Children will often look to the adult for 
direction and while he must emphasise 
childrens' choice there may be occasions 
where he should take the initiative in a 
way which demonstrates decision making 
skill to the children. However, this 
role must be conciously I imited and, 
where used, phased o~t as soon as possible. 
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CHAPTER IX 

THE FRAMEWORK AND THE LIMITS 

(I) The group may not choose to do 
something illegal. This sounds 
simple but the law, Local Council 
By-laws, M.T.T. regulations etc., 
are not simple and must be consider­
ed in the planning of activities. 

(ii) Activities which would normally be 
well beyond the resources of their 
famil ies should not be undertaken. 
While the Department assists finan­
cially in some cases, it is important 
that the skills the children learn 
should be in areas where they can 
continue to develop them without the 
support of the formal group. 

(iii) Parental permission must also be 
obtained both in a general way for 
the typical activities I ikely to be 
chosen by the children and specifi­
cally if something dramatic is 
decided. 

In MOVING from REGIMENTEV external discipl ine to 
RESPONSIBLE freedom there is the danQer of a 
laissez faire vagueness about limits: Limits must 
be set at a point beyond the child's present 
development which MAXIMISES the rate of his growth 
in understanding of his community. The limits are 
wide but very real. THIS IS VITALLY IMPORTANT. 

I 

- I 
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CHAPTER X 

MERITS OF S.O.F.T.L.Y. 

"NOT BECAUSE ITS SIMPLE OR BECAUSE ITS CHEAP 
BUT BECAUSE IT RESPECTS A CHILO'S RIGHT TO 
SELF VETERMINATION." 

1. Learning of relevant skills for everyday 
living is extremely rapid. Once a teen­
ager grasps an idea, concept or mode of 
behaving there are opportunities for 
immediate and continual practice. Learn­
ing and consolidation of skills is there­
fore swift. 

2. Generalisation of learning is very 
effective. Psychological research has 
shown general i sat ion is greatest when 
the perceived similarity between tasks 
is maximised. This can be achieved by 
holding variables constant from task 
to task (e.g. keeping the setting or 
circle of friends constant). The 
teenage group programme, occurs in the 
child's own community and each child 
participates in tailoring his group's 
activities. Through this method we 
ensure that the programme is relevant 
to the child's style of living in his 
own community. The problems he faces 
and solves in his group are virtually 
identical to the problems he meets in 
everyday home and community living. 

3. S.O.F.T.L.Y. has tremendous flexi­
bility. It can be' easily modified 
to achieve different aims. Children 
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can be prepared for living when it 
is used as an educational/train)ng 
method. It can become a treatment 
technique when it is used for re-

. habil itative purposes. 

4. S.O.F.r.L.Y. supplements .existing 
educational and treatment programmes, 
as well as being a viable alternativ~ 
in itself. 

5. S.O.F.r.L.Y. is an inexpensive educa­
tional and/or treatment method when 
one compares it to existing programmes. 
Capital costs ~re virtually nil. St~ff 
costs per child are relatively low. 
Moreover, everyday running costs are 
kept to a minimum because each child 
contributes within his means. 

6. The labell ing and stigmatising of child­
ren that usually occurs with existing 
treatment programmes is less I ikely to 
occur with this technique. The child is 
not IIbanished ll (sent away) from his 
community for IItreatment" nor is he made 
to feel he is different, odd or criminal. 

7. Communities frequently express feel ings 
of helplessness when they encounter 

. deviant behaviour. Spokesmen for these 
community groups often state they do not 
possess the skills to help their deviant 
colleagues. This technique can be a 
tool for communities to help themselves 
without resorting to drastic measures of 
"banishingll children to treatment insti­
tutions for "cures ll • 

8. During the teenage years children are 
highly group dependent. The technique 
makes use of this natural deveiopmental 
stage. 

II 
II 
II 

I 
I 
I 
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9. The technique is highly enjoyable 
for the participants. In fact, 
experience has shown that some 
children del iberately involve their 
parents so that their group can 
operate past the ten week cut-off 
point. This enjoyable attribute 
of the technique means that children 
gain maximum benefits from the' 
programme. 
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CHAPTER XI 

Research 

The Department for Community Welfare has 
undertaken an evaluation of the effective­
ness of the S.O.F.T.L.Y. programme. Pre­
liminary results indicate a worthwhile trend 
in re-offending rates and further tests of 
social learning ~nd personality development 
are being undertaken. 

Further information on progress can be 
obtained from the Department's Research 
Branch. 

Information 

Information on the S.O.F.T.L.Y. programme, 
advice and guidance etc. is available from 
the Department's Youth Services Branch. 

Staff wishing to set up a S.O.F.T.L.Y. 
group must check with the section for 
guidance in particular areas such as 
Insurance. They should also consult with 
others involved in developing this prog­
ramme so as to avoid errors learnt else­
where. This booklet is not a handbook but 
merely lay~ out the essence of the 
programme. 
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SOCIAL SKIM,S m Dl~r,r'rqm~NT AlJn NOlT-D;..;r,rHQlfE,TT ADOr.-F:SC'~ 

The data used were taken from a survey conducted by R. San60n­
Fisher, involving a delinQuent group taken fron various 
institutions, and a non-delinQuent group, taken i'rom a local 
metropolitan school. 

Because the o!'ieir.al delinquent and non-delinquent groups 
differed in their 8E';e distributions, only those of age 14 
or 15 years were selected for the present analysis. 

The delinquent group has a total of eighty nine, consisting of 
thirty seven 14 year clds and fifty two fifteen year olds; the 
non-delinquent group has a total of two hundred, consisting of 
one hunJred and one 14 year olds and ninety nir.e fifteen year 
olds. Of the delinquent grouy, fi.ftS six are male· and fi.fty 
three are feDale; of the non-delinquent group, one hundred and 
six are male and ninety four are female. 

neither the age nor the sex distribution i5 sigliii'icantly 
different between the two groups. 

However, the prop6rtion of aboriginals differs significantly 
betvleen the groups: of the delinquent group, thirty nine (43.870 
are abo"riginal; of the non-delinquent group, two (17~) are 
aboriginal. Therefore tLe data have been analysed in three 
different ways: (1) tt.e conparison of the trio basic grou9s, 
delinquent and non-del inquent. (2) taking only the delirqyents, 
coraparirg aboriginals and non-aboriginals (3) taking only tree 
non-aboriginals, cor:tparing delinquents and non-delin'1uents. 

This enables one to determine whetter the differences beh.'een 
the basic delinquent and non-delinquent groups are due to a 
delinquency factor, or to a racial-cultural factor. 

RESULTS: 
A variety of social surviv8.1 skills were tested, usi.ng a mul tiple­
chOice questionnaire. In general, both delinquency and 80cial­
cultural factors seeD to contri.bute to ~te narked di.fferences 
betvlGen tl:8 delinquent and non-delil1quent groups. The 
abo!'iginal delinquents perform worse tLan the non-atorigi:".a1 
delinquents on all 63 questions, althou6h 27 of ttese do noi; 
reach tl:e level of statisticsl significance. 

Considering only the non-aboriginals, the delinquent group perlorl;:;: 
significantly better than the non-delinquent group on 2 
questiO!lS (knowledge of free treatnent for V.D. ani tr~e minimu..'?l 
age for u..'1employnent benefits); but ttey perform significantly 
worse oil. 19 cuestions and their overall skills score is 
signilicantly lower than that of tbe non-delinquent group. 

CO lWLUS lOll: 
Thus, there would seen to be a strong correlation between lack of 
social skills and. juvenile delinCJ.uency. Tl:ese two facton1 ,:lny 
both be effects of ti:e lar&er cultural setting, rather thsn cause 
and effect in thenselves, but a firm conclusion is not possible 
froD the present data. It is more pleusible to iufa:::- a 
cultural difference between the aboriginal and non...,nborigir:2.1 
groups, but even in tl1is case it is not possible to ccnclude 
whetr.er the cultural d :'ffercllce per se, or the lack of ski11s 
alone, is the decisive factor in delinquency. 
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In the two non-nborigina1 groups, there are no significant 
differences between the social classes (as determined by the 
fatter's occupation). However, significnnt1y more of the 
fnthers of tho delinquent group are uneJ:iployed, and if this 
is taken into account, an overnll social difference botween the 
two groups will emerge. The delinquent and non-delinquent groups 
may then represent different cultural bnckgrounds. 

Delinquency is probably the result of several interacting factors, 
and a lack of social skills i.s only one of these. However, by 
increasing the general capacity to cope vlith society, the 
frustration level of these delinquents should be lowered, and so 
their antisocial tendencies should be reduced to some extent. 
This conclusion is only tentative at present, but it is currently 
being investigated, and furtter research should give SODe 
indications as to the processes involved in reducing delinquency. 
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~ 



1:0. 
of Q VAR L[,,\I 

22 176 Law-Drinkinc a{~e - VIi th parents. 

23 177 L:'Hl-1icensed premi.ses - with 
friends. 

24 178 La~I-Lic'2nsE:d premises - with 
parents. 

25 179 La~l-.i)rinking in public place. 

26 120 Iu~-Illccal use of motor vehicle 
-drivinG_ 

27 HJ1 La,I-Illei:al u~)e of motor vehicle 
- I);).:";':':; cnl~cr,. 

28 182 Lu.d-lllcl~al ul.le of motor vehicle 
- no Ima~·lled,;:c. 

29 163 L,,\-l-Street fii;ht. 

30 164 LUI, - l\.s:,,;uul t. 

31 185 Law - l'respmd'ing. 

32 186 Law - Vandalism. 

33 18'( LUI, - Shoplifting. 

Law (L1 + --- Ln) 

sur.ln\RY NYANDI STUDY 

eOE?lUUSON: 
DZLIlJQUEIfT 
v. l~ORllAL 

School Inti ti tun Sig. 
~ '/~ Sie· Level 

66.0 57.3 .20 

18.5 23.6 .40 

62.0 37.1 * .0001 
29.0 44.9 *** .01 

94.0 91.0 .50 

93.5 85.4 * .045 

33.0 19.1 * .02 
.66.0 59.6 .36 
92.5 86.5 .16 
92.5 m.6 .27 
97.0 92.1. .12 
95.5 92.1 .38, 

CQI.::PARISON: 
DELIH~. '/H I T?: 
v. I:BLINQ. ABORIG 

ilhi te AbarG Sie_ 
.~ .;0 Sir;. Level 

60.0 53.8 .71 

28.0 17.9 .39 

50.0 20.5 * .008 
50.0 38.5 .38 

96.0 84.6 .14 

92.0 76.9 .09 

18.0 20.5 .98 
'68.0 48.7 .10 
94.0 76.9 * .04 
90.0 84.6 .66 
96.0 87.2 .26 
94.0 89.7 .73 

I'f2AN TOTALLA,! SeOK3 . (MAX. = 33) 

~ 19.1 17.4 .052 18.8 14.2 .08 

(Actual fiGures, not percentaGes. 

~ 

Hor:lal 

~ 

(j\ 
\J'\ . 

eo;·;rARIso:r: 
JJELll~ -£. ~.·.i:IT3 

v. :~Cr{r.:~L ·.l;::I~.3 

DClfJ.. 
'.illi-ce l~ ':hi te . Gir:. 

65.5 GO.O 

18.8 28.0 

61.9 50.0 
28.9 50.0 *** 

94.4 96.0 

93.9 92.6 

33.0 18.0 
66.0 62.0 
92.9 94.0 
92.9 90.0 
97.5 96.0 
95.9 94.0 

19.1 19.96 

'Zie-
I.8-J"'21 

.58 

.21 

.17 

.008 

.93 

.S7 

.05 

.92 

.97 

.70 
') . • ~.+ 

.83 

.15 

~ 



... 
SUILiUtY 1;Y',l'JDI :';TUllY 

Cor-jPARISO:~: 
DZLINQUEi.JT 
v. I~OHHAL 

cm;';?ARISON: 
DBMH'2. ',iHITE 
v. DELIlrQ. i,BOllIG 

« 

co: ~1\\.j·~I3 uI1: 
D31il;~. ::.~IIT·:; 
v. :~C:\~,:,~I, ·.:riI7~ 

Pc~l{80~r.~L & .!.<'.UHLY DETl.ILS· 
School Institun Sie. Vlhite Abare SiB.. ;rol'!:1al .001'1. Sic:;. 

% /& SiR. Level 1~ .;.; S_i~. Level :jhj~te I~_ · • .:llJt~!~ 3i.~. IJevcI VAR 

001 

002 

003 

004 
005 
006 

007 

A:.:;e: 14 years 50.5 
15 years 49.5 

Sex: Hule 53.0 
Female 47.0 

l\ustralian i{esidence: All life. 74.2 
10 Yrs or more 8.6 
5-10 years.' 10.1 

Ha.ce: % Aboriginal 

Less than 
5 years. 

I·:other's Birthplace: Immigrant. 

}'uthcr's nfrthplace: Immic;rant. 

Futher employed. 

7.1 

1.0 

50.0 
50.8 

94."9 
008 Fa th8r I S OOOUJJli tion: 

l'roi'e.:;sional or Jidrninistrative. 9.5 
Clerical, Sales, Skilled vlorlcer, 

41.6 
58.11 

51.7 
48.3 
85.4 

5.6 
4.5 

4.5 
43.8 
21.3 

22.5 
66.3 

8.8 

S0rvices, ;h;ort. . 69.3 64.9 
E'urr:18rs, h:iners, Trans.uort, etc. 

009 I·.othor l::mIJloyed: Jrull-time. 

P:.J.rt-time. 

010 ho ther' s Occupation: 
Professional or AdrJinistrative. 

Cltlrical, SaloG, Slcilled~Torlc, 

Services, Sport. 
J.<'arr!lers, miners, transport, etc. 

21.2 

30.1 
23.0 

26.3 

25.0 
9.1 

9.4 13.3 

81.1 76.7 
9.4 10.0 

* 
* 
* 
-lI' 

* 

.20 

.• 94 

.32 

.0000 

.0000 

.0000 

.0000 

0.7 

.0002 

0~8 

30.0 56.4 
70.0 ·13.6 

''c2. a 6,t.l 

58.0 35.9 
711.0 100.0 

10.0 0 
8.0 0 

8.0 

38.0 
40.0 
78.0 

10.5 

o 

0.0 

0.0 

51.3 

5.3 

73.7 47.4 
1:;.8 

'311.7 
14.3 

47.4 
12.8 
2.6 

8.3 33.3 

83.3 50.0 

8.3 16.7 

* 

* 

* 
* 
* 

* 

* 

.02 

0
,. . 

• o· 

.02 

.0000 

.0000 

.008 

.05 

.0004 

0~2 

50·3 

'19.7 
52.8 

~7.2 

711.4 
8.7 

10.3 

6.6 

50.3 
51.0 

95.3 

9 • .7 

69.3 
21 .• 0 

29.9 
23.2 

8.6 

8i.7 

9.6 

30.0 

70.0 
42.0 
5C.O 
7/1.0 

10.0 
8'.0 

8.0 

38.0 

~O.O 

78.0 

.10.5 

75.7 
15.8 

3~ .7 
14.). 

8.3 

&3.3 

e.3 

* 

* 

* 

.01G 

.23 

.96 

.16 

.22 

.0000 

0.7 

.0001 

0.95 

-" 

'" '" • 

----------------------____________________________________ ~·~~~~.x 
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SlHn·jAHY NYANDI STUD! 
-.J 

COr-;PAllISON: Cm:.PARISON: CO;:PAI{ISW: 
DZLIIJQUENT DELIi;Q. UHITE D3Llll.l. ~·;:!ITZ 
v. IWREAL v. DE.LINQ. ADOIUG v. ::C2;,:',L ',::-:IT3 

School In:::; ti tun Sig. Vlhi to AborG Sig. j;or::al Dc11- Sit-; • 
YAR p;;;!(JOH1.L & .i!'"EILY l).l!:'l'llILS ~ I~ Sie;. Level 10 I~ Sir;. Level ~,lili t e ~,~ ' .. :;litc -. Sir::. Lc'\rel 

011 Parent hOflle in mornint;. L4.0 7').1 .40 7,:).6 7(3.4 .90 b3.8 79.6 .63 
012 Parent home in evcnin:~. BO.O 'r6. '7 .64 67.3 Ll9.2 * • 03' 79.7 6'7 "7 , • .J .92 . 
013 Parentul l"ic;ures: Both natural 

pul'onts. 0,:).5 38.2 42.0 3~; .3 . 90'.4 42.0 
One natural 
parent and step/ 
de-facto. 2.5 11 .2 10.0 1 ~~. 8 2.5 10.0 
J in{~le parent. 6.5 15.7 14.0 17.9 6.6 14.0 
Other. 0.5 34.8 * .0000 34.0 3:;.9 .50 0 3/f .0 * .oooe 

019 No. 3haring Bed ro om: Only 1. 48.0 42.7 48.0 3:; .9 48.2 4£3.0 
2. 44.0 32.6 38.0 2:;.6 43.7 '38.0 . 
3. 5.5 15.7 10.0 2;5.1 5.6 . 10.0 

4-5. 1.5 6.7 2.0 1 ~~ .8 1.5 2.0 
6-7. 1.0 2.2 -IE- .008 2.0 ~, .6 .11 1 ~O 2.0 .71 

036· 3 pro per meals per day. 66.5 56 .2 * .0002 52.0 61.5 .45 67.0 52.0 * .OeOl 
038 l'ocket Honey iSKpendi ture: 

(D ur me I'rayio us vi calc) : 

Lunches, fares, necessities. 21 .1 6.0 4.2 ().1 20.7 4.2 
SU'lirl{rs, en tertuiw!lon t, snacks, 

6'8.8 etc. 75.7 75.3 '8~; .8 76.0 68.8 
<":lutllos. 3.3 16.5 -IE- .0003 22.9 e .1 .33 3.4 '2?9 it- :.0080 

056 Sport played at weekends. 57.3 :58.2 * .008 44.0 30.8 .29 58.2 '1./, .0 ' .16 

057 Library rnelobcrshiv. 42.9 19.1 * .0002 28.0 7.7 * .03 42.6 28.0 .09 

058 ~'or'm3,l group involvement. 46.4 25.8 * .003 28.0 2:5 .1 .78 '46.9 20.0 * .0/,5 

~ !""" 

-,. ~ ~~~iiIiaO'_.o,"'.ct'"·ti-~·," 
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SUi:.r'IA.llY : NYANDI S'1UDY • 

CCE?ARISOli: COI-iPARISON: CO:,:J.''':~IS c:';: 
DZLIl,QuZ~JT DELINQ. ,lHITE DZLIl,j'~ • 9:!:r:T3 
V. ~\JORl"~\.L v. Dl~LINQ. AIlCltIG v. :~C;·~;\:" . .1 ' .. ';!1:-::; 

School In:-.; ti tun "" \'Jhi te Aborg Sig. ;;or:::al i)(?J.,! • 3iC:-~~g. 

VAR PBUJOIJAL & lAHILY DET"ILS 'to '-G SiC;. Level 'to 0 Sir; • LGvcl ~.;hit8 >~ '.:hi~.;n . Sir;- 1,8''(e1 

014 Parcntul consent for outil1tjs. 94.5 'rl .6 * .0000 76.0 65.8 .42 94.4 7S.0 * .0UJl 
045 Parcn tal knoHleciL:e about ou ti!l(js. 94.4 74.2 * .0000 84.0 61.5 * .0) 94.4 5.;.0 * .03 
046 rUIliGhrnent/Gui:Jg Out ilithout 

Pc r[;1 is s ion: l'l.mi ti ve 31.2 31.5 42.0 17.9 31 .1 42.0 
Verbal 60.8 )0.2 32.0 46.2 61.2 32.0 
No nction. 6.0 27.0 24.0 30.8 6.1 24.0 
Parents unaware. 2.0 3.4 * .0000 2.0 5.1 .10 L5 2.0 ' * .0001 

047 ~eek Nigh Curfew: (j':"9 27.3 19.5 1 b.3 21.1 27.1 18.3 
10-11 50.8 37.9 14.9 26.3 50.S 46.9 
Aftcr 12, or 
unspecified. 21.9 41.4 * .0002 32.6 51.6 .?9 22.1 32.,6 * .006 

048 Saturday outing. 51.0 85.4 * .0000 SO.O 92.3 .23 51.5 80.0 * .001 
049 Sa turdny CUrfel.,: 8-9 b.6 8.2 4.2 12.S 7.7 4.2 

10-11 29.5 15.1 14.9 15.4 29.S 14.9 
12 pm - 1 am 27.6 31.4 34.1 28.2 27.9 34.1 
ALter 1 am, or " 

, , 

unspecified. 34.3 36.1 * .02 34.0 58.4 .67 34.6, '34.0 * .006 
050 Consequences For Being Lute: 

l'uni tive. lS.~ 29.2 ;38.0 17.9 18.1 3r.O 
Verbal. 65.8 37.1 34.0 41.0 66.0 3'''.0 
1:0 etC tion. 12.6 24.7 18.0 33.3 12.8 1 ~'. 0 
Par-onts unuware. 2.6 9.0 .* .0001 10.0 7.7 :.14 2.7 10.0 * .0005 

052 l'arcntal restrictions on outi!l£~s. 53.3 51.7 .90 50.0 '53.8 .S8 '53.6 50.0 .77 

-. 



VAH P:~1{00l'rlt1 & l<'A!oiII,Y DETftILS 

05} Lyin:; About O\J. Urlf::s: Never. 

Sor:aetimes. 

Often. 
051 I'lace of Sut'urday Outing: 

Coffee house. 

Hotel. 

B(mch. 

Youth Club. 

j<'riend's Place. 

~'il;ns / lJance. 

Pool/Icc or Roller Skating. 

~Iulking streets. 

Dri vin!; around. 

054 Re~ular group of friends. 

055 Jize 01:' ,Grolll): dmall (1-3). 
Ilediurn (4-10). 

Large (more than 
10) • 

SU!Ij]:l.ARY : 1TYANDISTUDY 

COH?lUUSOi-J": <:JQI-lPARISON: 
D3LmQUE~~T DELINQ. ',IHITE 
v. KOREAL v. DELINQ. ADORIG 

School In;; ti tLU."l. Sig. \Jhi te AborG Silt-
~ /~ Si6- Level ~ j, SiFj. Level 

56.0 23.6 26.0 20.5 
40.5 65.2 66.0 64.1 
3.5 11 .2 * .0000 8.0 15.4 ' .51 

4.6 1.1 0 2.6 
7.3 2.3 2.1 2.6 
2.8 0 0 0 
4.6 2.3' 2.1 2.6 

43.1 12.6 14.6 10.3 
22.0 17 .2 25.0 ' 7.7 
5.5 32.2 22.9 43.6 
4.6 9.2 2.1 17.9 '. 

5.5 13.8 '* .0000 18.8 7.7 '* ..• 03', 
79.3 ' 79.5 .80 75·5 84.6 .43 
42.0 23.2 18.2 28.9 
,,8.1 42.7 43.2 42.1 

9.3 20.7 '* .0000 22.7 18.4 .65 

4 

~ 

-.J 
0 . 

CO;:l'A;USOIi: 
J)3Ln;.~. :'':'1 I T3 
v. ~~CiU\~ .. \.L :!I-!IT~ 

];orr.:al Jcl~ • 3':c:-
l,:hite ~~ '.:;~it8 · __ Oirr. :Lc:"J'c~ 

'56.3 26.0 
40.1 66.0 
3.6 8.0 * .0005 

3.7 0 
7.4 2.1 
2.8 0 
4.6 2.1 

43·5 14.6 
22.2 25.0 
5.6 22.9 
4.6 2.1 
5.6 18.5 * . .• 0000 

79.6 75.5 .69 
41.9 Hl.2 
48.1 43.2 

9.4 22.7 '* .0000 

Ii 
.""~-,-,,,,,,,,-,",,,,. 
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360 

361 

367 

368 

SU1!liiAHY NYANDI S'l'UDY 

COE?ARISON": 
DZ1IHQUE:'JT 
v. KORI·1AL 

CQI.lI'AIUSON: 
DEI,nrQ. ',lHITE 
v. DELHTq. liBORIG 

CO;;:p!,;USC,: 
DJ11!~ _:. ~:.!:! IT':'; 
v. :~C;(!,:',L ',::!ITZ 

School Ins ·ti tU!1 Si6 • l/hi te 
, ~__ ~ __ . _A Si{{.Level ___ % 

Aborg Sig. ;ror:'1al Dcl1. 
7~ ________ S5g_! __ LevQ~ ~!lhitc:::, '.:hitn· 3ir;. J.IISC:~LLANEOUS 

Self-reported ability to 
drive a car. 52.5 72.9 **l(' .002 60.4 e9.2 * .007 53.3 60.4 
Drivine Instructor: I'arimts or 

Relation. 67.9 30.2 24.1 35.3 67.9 24.1 
Pee-r. 8.7 17 .5 20.7 14.7 8.7 20.7 
Self • 21.4 49.2 48.3 50.0 21.4 18.3 
Other. 2.0 3.2 * .0000 6.9 0.0 .14 2.0 6.9 * 

Permission to Drive Parent's 
Cur: unly when they ure in car. 29.1 21.2 22.9 18.9 29.6 22.9 

Allowed to take car alone. 5.5 3.5 0.0 8.1 5.6 0 
Never. 62.3 54.1 68.8 35.1 61.7 68.8 
They do not ,lave a car. 2.5 21 .2 * .0000 8.3 37.8 * .0007 2.6 8.3 

lisu.:J.l Transport ()ut: Walk. 12.6 27.1 18.8 37.8 12.2 18.8 
Bus or Train. 31.2 42.4 39.6 1~5. 9 31.1 39.6 _ 
Lift :from 
l'uren ts. 28.1 2.4 4.2 0.0 2(; •. 1 11..2 
Picl~ed up at 
hO[:le by 
friends. 19.1 9.4 16.7 0.0 19.4 16.7 
Taxi. 1 .0 3.5 , 0.0 8.1 1 ~O 0 
Take par en t ' s 
car. 0 1 .2 2.1 0.0. 0 2.1 
Other. 8.0 14.1 * .0000 18.8 8.1 * .009 8~2 W.E:> * 

~ ___ =~==~_. . 'i."·' ___ """======= 

3i:~. 
j>·3VC]. 

• If? 

.001 

.12 

.002 

~ 

...;J 
~ 

• 

--.....~,~ .. ,~""~<.-



VAH I.JI3C;~1LA1T~UUS 

SUI·1HARY NYA!'TDY STUDY 

CCEPAIUSON': 
D31IKQlJ.;;;:rT 
v. l:ClmAL 

cm:.PARISON: 
DELIEQ. ',lEI TE 
v. D]~1nTQ. ABOHIG 

, 

CO;.:rAiGSC:,: 

..... 
-..J 
I\.) 

D3LIlj.~ • ·~"!,dlrI"3 

v. :rcrU,:' .. L ',,::IIT::; 

School Insti tun Sig. \'ihite 1,borg Sig. ]:or~al ;)01'1' SiC. 
% I~ Si,;. Level % 1> 8il';. Level ·.lhite ',~ · .. ·hitc.; . Sis· I,I3':e1 

369' UsualTL'::J.nDport Harne vlalk. 12.1 18.8 12.5 27.0 11 .7 1" ,-.:::.:; 

Bus or Train 29.6 
Lift from 
pal'cnts. 24.6 
1'aken home 
by frienli. 24.1 
'i'axi. 1.5 
Take pa.r()Y}, ts 
c::J.r. 0 
Other. 8.0 

539 Pocket i-laney: ltegular pocket monc~r. 65.5 
Ask for money when 
needed. 29.5 
(jnly money ,for 
specific cxvenses. 4.0 
No money. 1.0 

540 Pocket iloney .1};q,enscl>: lea-res, 
fo,od, rent. 8.6 
Clothes. 10.1 
Ilooks, etc. 4.5 
~n t er tairrrmt 65.2 
litlleI' • 1 i.6 

541 .!:'OCy.ct I<oney Sui:'ficient. gO.O 

542 j;oncy uvcr borrm;eci. 54.S 

44. C{ 

0 

15.3 
5.9 

1.2 
14.1 
71.8 

18.8 

4.7 
4.7 

16.1 
17.3 
0.0 

50.6 
16.0 
71.8 
45.2 

* 

* 
* 

.0000 

.07 

.0000 

.0002 

.18 

37.5 

0 

27 .1 
4.2 

2.1 
16.7 
77 .1 

10.4 

8·3 
4.2 

19.5 
19.6 
. 0.0 

37.0 
23.9 
66.7 
46.8 

54.1 

0 

0.0 
8.1 

0 
1·6.8 
64.9 

29'.7 

0 
5.4 

11.5 
14.3 
0.0 

68.6 
5.7 

78.4 
43.2 

* .008 

.052 ' 

.08 

.34 

.92 

29.6 

24.5 

24.5 
1.5 

0 
8.2 

66.0 

29.4 

4.1 
0.5 

8.7 
10.2 
4.6 

64.8 
,11 .7 
B9.8 
54.6 

37.5 

0 

27.1 

4.2 . 

2.1 

16.7 
77 .1 

10.4 

8.3 
4.2 

19.5 
19.6 
0 

37.C. 
'21.7 
66.7 
4G .0 

* 

* 

* 
'* 

.002 

.008 

.(X,oo 

.0::01 

.·12 

t<:i 
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SU;'J,IARY : IrIAIWI STUDY 

-
COEi?A1USO:'I: COr:PARISON: CO::?Ai\IS CI:: 
DZ.LIIJQU3HT DELlErG. ',IHITE D3LIl~.~ • ~;i:!ITZ 

v. liOH.;,l.ti.L v. DEI,INQ. ABORIG v. :JO;{j·::.L :lHI':l:> 

School 1m; ti tun Sig. vlhi te Acore Sig. lTornal Delq. Si,~: • 
VAR lUSCEUf.lnOUS Z; 'ih Sir;. Level 'to ~ SiC;. Level '.lhj."t8 ~~ '.:!lite a Sir.. Lc-.rel 

543 ~er6on Borrowed From: Family. 73.6 53.e 59.1 IP.O 7/f .1 5J.1 
J."riends. 25.5 11·3.6 40.9 47.1 25.0 40.9 
Stra)'1I·;ers 
of casC!ul 
acqu,dnt. .9 0.0 0 0 .9 0 
Other. 0.0 2.6 .09 0 ~i. 9 .36 0 0 .46 

·544 I)ur~nts having charge uccuun ts. 40.2 10.0 * .002 22.9 Hi .2 .62 40.8 22.9 * .03 
545 hllQ\led to use p'J.rent' s accounts. 29.1 2.2.2 .76 18.2 213.6 .86 29.1 1[,2 .69 
546 JLblc to u:~e a chu,rge account. 29.0 17.6 .06 22.9 10.8 .24 29.4 22.9 .47 
547 KnowledGe of l;-.cy-by. 62.0 60.0 .85 77 .1 3~7 .8 * .0006 61.4 77 .1 '.06 
548 Knu'llcdi~C of hice purchase (how 

to u:;e it). 23.5 11.8 * .035 14.6 13.1 .56 23.9 14.6 .23 
e04 .LivinG Quarter::;: V.Tn home 01' unit. 03.0 28.2 41.7 10.8 83.3 41.7 

l(ented house or 
fl~l t. 6.0 14.2 18.8 13.1 5.6 18.8 
;;; .11. C. hOll:Je or 
flut. 10.5 41.2 25.0 6;~. 2 10.7 25.0 
other (caruvan, 
1'c111 ti ves, etc.) 0.5 16.5 * .0000 14.6 113.9 '* .004 0.5 14.6 * .0000 

805 Dentist attendance 'vi thin lust 
12 raonths. 62.5 71.8 .17 72.9 70.3 .98 62.4 ,72.9 '.23 

C06 Doctor utter!dance within lust 
1~ i:Jonths. 56.3 83.5 * .0000 87.5 713.4 .41 56.1 e1.5 * .0(;01 

807 iloJpital within lust 12 months. 13 .6 31 .0 * .001 ' 36.2 2'1,.3 .35 13.3 36.2 * .ceQ) 

P", 

~----------'-



VA:~ J.:ISIJ3LLAN.30US. 

808 1{0{,yl',I.r r1cd.ic[l.1 treatme:1t 
of motrler. 

01 0 "tcgu:br medical trea trnent 
of fa there 

81e .keC:1l1:,r tre'ltl~ent of child. 

l:3UH1,t'l..RY NYAIWI STUDY 

Cor';:?Ai:l.ISON: 
DZL:LiJo:2UENT 
v. lWHllAJJ 

CQI.:.PAIUSON: 
D3LJ3~. ,!HITE 
v. Dl~LINQ. ABOH.IG 

, 

~ 

'"'-l .r:-
• 

co;;r,".:([sc:: 
D3Ll!;,!. ':,~~! ~3 

v" :';Ci{f:;.L ".:H :::; 

School Inuti tun Sig. \lhi te AborG Sig. ];orr:1al Del,:. SiC_ 
f~ __ ~_~_~iE • ___ Level~--'2[, ;0 Sip;. Level~',ihii;Q_:~~:;:i tr: . Sis,-. 1,0,[01 
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MIDLAND S.O.F.T.L.Y. GROUP: 
INTERH1 GROUP LEADER REPORT: 

This report is concerned with describing some of the stages in 
the development of the Midland·division's first 'Peer Group'. 
Each aspect is considered in relation to the aims and 
objectives of the 'Social Options for Teenagers Like You, 
(S.O.F.T.L.Y.) programme in Western Australia. 

Selection of Teenagers, Midland: 
The selection of children for possible participation in this group 
was undertaken by S. Gill and B. Han in December of '78'. While 
the criteria for selection was not explained in detail, it did 
appear that the basic question being asked was "which children 
would derive most benefit from such a group?". The initial list 
covered children from the Ashfield, Bassendean, Eden Hill and 
Lockridge localities. Through contact the process of elimination 
occurred and the final list covered only the Lockridge area. 
There were two main reasons for this, firstly, this area contained 
the greatest number of possible candidates anyway and also because 
a nurnber 0.1 teen.agers had r~ecentl}'" fotJ.nd employ'ment. In the 
latter case they felt they had limited amounts of leisure time 
and enough money to enjoy it as they wished. The final list 
contained the names of five girls whose ages ranged from 12 to. 14 
years of age. 

It was found that for each girl on the final list at least two 
visits to her home were necessary before the group began. The 
first time to explain the nature of the group and how it worked 
and to see if the parental figure(s) and the girl were interested 
and the second to settle a starting date for the group. In only 
one instance was the parental figure negative about her daughter's 
participation. This particular person had fairly recently 
purchased a house in the area and was somewhat sensitive about the 
locality, as she put it, "I bet there is not a group like this 
running in Dalkeith?". 

While parental consent was necessary the girls too had a choice 
as to whether or not they wished to attend. While it has already 
been noted that some of the girls did not wish to attend for 
practical reasons i.e. those who had begun working, in only one 
case was the reason psychological. The girl involved was very 
shy and refused because she didn't know anyone else in the group. 
When told she could bring along a friend to meetings she offered 
the information that she had no friends? 

The voluntary nature of the group meant that a certain amount of 
"sell" was necessary. While contact had been made with group 
leaders in other localities in Perth, each one seemed to contain 
its own individual characteristiCS, for example, some were more 
sport orientated than others-etc. Therefore, I was a little unsure 
as to what exactly I was "selling". Usually I explained the group 
as one that meets x number of times per week, e.g. once to discuss 
the last activity and organise the next and once to carry out 
the planned activity. 
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While the process of choosing and planning activities could be 
seen as a goal in itself i.e. self/group determination, the 
parents involved defined aims in their own terms, e.g. "keeps them 
off the streets" - a "bored kid soon finds trouble". One of the 
facts that emerged as the group developed was the warmth and 
straightforwardness of the parents. 

The local swimming pool was the choice of venue for the first 
meeting. It worked well as it was a very hot day and also 
provided a familiar background for the girls to meet in. One 
of the early fears was that the girls would have few suggestions 
for activities when in fact they were full of ideas. Some were 
reasonably costly, such as horse-riding, sailing and ice-skating 
while others involved little expense, e.g. listening to records 
or a walk in the Hay street Mall. Two closely related problems 
emerged at this point, the relative lack of local resources for 
group use in their immediate locality and the limitations of the 
girls freedom at night. It had been hoped to make good use of 
the river for picnic and swimming purposes but the level of 
pollution made parents unhappy about its use except for boating. 
The either facilities in the community were mainly sporting ones 
and not really what the girls were looking at as a group, although 
four of them did participate in sporting events after school 
hours. 

Some of the children also looked after younger brothers and 
sisters until their parent(s) returned from work in the evenings 
and this also had to be taken into consideration when planning 
events. Accepting the limitations of resources could be offset by 
the use of transport to resources in the Perth city area there was 
still a degree of unease about the girls using public transport 
in the late evenings or nights. When possible we met at the 
local kindergarten before dark, 6.30p.m. or thereabouts but it 
was obvious that they would have to be driven home at night. Nor 
was it really practical to use the children's home on a rotation 
basis for meetings. Most of the houses were very small with a 
combined living dining and kitchen area, thus the rest of the 
family would have to retreat to the bedrooms to escape the chatter 
of five teenage girls, not counting the invariable background 
of 6 PM. Number 12 Holmsdale Road Proved very popular as a 
meeting place. Sometimes they would just sit and talk, other 
times they would listen to music or dance or see a 16mm film that 
S. Gill had suggested. Their main area of interest were "guys" who 
were O.K. i.e. who were considered physically attractive and who 
weren't. They viewed their lives as following the established 
pattern of guys in the plural, then in the singular and then 
settling down in marital bliss. Any deviation from this appeared 
to confuse them, thus the notion of Prince Charming continues on. 
While their views on the male half of the species was noisy and 
verbose, in practice they proved shy and unsure of themselves. 
Watching them it seemed as if contact with the actual reality 
might shatter their youthful dreams. Since boys occupied an 
important place in their universe, it was not surprising to find 
that they often asked if they could bring one along on the next 
activity. My suggestion was that they enjoy both worlds and meet 
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whoever it was at another time. The subject arose again with 
more strength at Easter time with the promised t'rip to a teenage 
disco drawing near. While all of the girls had been to local 
disco's none had attended the large city one. More out of 
nervousness than interest they asked to bring a boy along. This 
time I suggested that both sexes went to such places to meet 
people and if they went wIth someone they were unlikely to meet 
other people, some of whom in fact could be more interesting 
than those they already knew. Luckily the request was dropped, 
the girls went and returned home elated and I recovered my 
hearing in a matter of days. 

Discipline was dictated more by the girls own common sense than 
anything else. They related well and were very supportive of 
each other, and this fact tended to make them unwilling to get 
each other into trouble. Two occasions arose which were of some 
interest to me. The first one involved whether or not they could 
smoke during activities. While it is easy to say no there is no 
guarantee that they would oblige, there was also the possibility 
of a fire from a hastily put out cigarette. Instead of a direct 
yes or no they discussed the reaction of parents if they found 
tr-!at some of tYlt: gi:r'ls -,ve.r·e smoking, i.e. would one of trlenl be 
forbidden to attend if another was found to be smoking? The 
result was that they did not smoke in public places, smoked 
heavily in private at the first meeting and the behaviour has 
rapidly dwindled ever since. At a later date an activity planned 
for could not be carried out. The all round suggestion was that 
they attend a club they had heard of. We discussed how we had 
operated up until this point, i.e. they had always informed their 
parents beforehand of the next activity and received their 
consent. A compromise was arrived at, we would attend the club at 
a later date, subject to their parents permission and still enjoy 
the evening by doing something unlikely to upset their parents. 

At present the group still exists in its formal sense, i.e. still 
has an adult member. The girls have asked if they could meet there 
after my withdrawal to have coffee and a chat with friends? While 
they face obvious transport difficulties (it requires a bus and a 
train ride to get there again at night) I feel that they would 
still make it. Up until recently the girls were receiving more 
money that was really necessary but on request it has been reduced. 
Activities also need to be more carefully planned with travelling 
time estimated accurately, for example, a movie in Perth means they 
arrive home after twelve, a not too acceptable hour to most parents. 
While the girls accepted each other from the beginning it is only 
in the past few weeks that they have started getting to know each 
other as individuals, a process which took longer than expected. 
Quite often one or two of the girls will bring a friend along but 
it is difficult to gauge how this affects the group. Three of the 
girls seem to have warm relations with their families, the fourth 
girl has a close friend and gets along well with her family while 
the fifth girl reminds me of 'lbikie" groups, in that acceptance, 
concern and warmth, values that define "us" from "them" are sought 
amongst peers. While the group provides a constructive outlet 
for her energy it does not help a great deal in satisfying her 
emotional needs. For the future much will depend on what happens at 
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No. 12. They also wish to have a camping trip south of Perth 
before the group formally finishes. For myself, well I feel 
somewhat guilty about taking money for enjoying myself. 
Originally I expected some periods of trouble but they never 
arose, I expected to be bored sometimes, but I seldom am. At 
times I wonder where their lack of consciousness about 
themselves and the world around them will take them and then 
I watch and think that consciousness is born of pain our own 
or a close others, it doesn't come from words but from experience. 
They are such a fun loving bunch of people that ignorance may 
well be bliss. 
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